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M.Ed. Degree Programme (Two Year)

(Mahatma Gandhi University Regulations PG CSS 2018om 2019-20 Academic Year)

1. Aim of the Programme

The Masters in Education is a two year (of four esters) professional post graduate
programme for advanced praxis based study of gwdine of Education.
The M.Ed. Degree Programme is designed to devebhap discipline of Teacher
Education for empowering teacher educands with

* in-depth knowledge and understanding of Education,

» specialisations in select areas of Education, disase

» capabilities for research in Education.

The Programme is embedded in comprehensive foumdatf Philosophy, Sociology,
Psychology, Research Methodology, and other speethhreas of Education. Besides
academic study, the Programme intends to sensitiskents toward critical issues in
Education and to evolve as proactive practitiomertext book preparation, curriculum
reform, educational policy analysis, educationahanistration, educational technology,
educational evaluation, special education, inckigducation, Non Formal education,
human rights education, guidance and counsellimgl, the like, in harmony with
national aspirations and global trends. It seekzépare educational experts capable of
generating knowledge and to find solutions to thebjems and issues relating to the

theory and practice in the varied fields of edworati

The Programme also has a strong research compwaithrd view to hone the research
acumen and potential of the students in diverseedgions of Education as well as to

groom them for doctoral and post-doctoral researdducation.

The Expert Committee in Education (PG) pooled tést lexpertise available to revise
the M.Ed. curriculum for strengthening the contestricture, as well as the assessment
of the Programme so as to be at par with the psaieal requirement of the

programme.

2. Scope of the Programme
The scope of the Post Graduate Teacher EducatmgrdPnme spells out its strategic

benefits and deliverables. The Two Year M.Ed. DegReogramme is designed to
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mould teacher educands at par with global standaftkr successful completion of the
M.Ed. Programme, it is expected that teacher ediscesill

v’ have crystal clear knowledge about the pedagogamahces.

v attain sound foundations of the multi-dimensioregés of teacher education.

v’ be equipped with innovative talents in the art acieénce of teaching.

v" acquire specific skills related to lifelong leamgijrteaching, and research.

v" be fortified with abilities to transact soft skib&d life skills in professional life.

v’ be conversant with up-to-date information in thecgiline of education.

v harness ICT and technological developments for &thrtal practice, professional
empowerment and constructive life.

v be groomed as professionals in teacher educatospecialised personnel/leaders in
different walks of life, and as social engineers.

v" be inspired to broaden their horizons and nurtacéas responsibility.

Admission

The admission, eligibility for admission, norms fmfmission, and reservation of seats
for the Two Year M.Ed. Degree Programme shall be aocordance with
University/Government/NCTE norms from time to time.

Medium of Instruction and Assessment

The medium of instruction and assessment (IntexndlExternal) of the M.Ed. Degree
Programme shall be English.

Those candidates who desire to prepare tools fiar dalection in Malayalam, Hindi,
Sanskrit, or Arabic languages, are permitted tesdpbut the English version of the
same shall also be appended in the Dissertation.

Faculty under which the Degree is awarded

The Degree for the Two Year M.Ed. Programme willawearded under the Faculty of
Education.

Note on compliance with the UGC Minimum Standards ér the conduct and
award of Post Graduate Degrees

In compliance with the UGC'’s Act, the M.Ed. Degdéered by the Mahatma Gandhi
University shall observe the minimum standardsefruction and norms prescribed by
the National Council for Teacher Education (NCTH)e Two Year M.Ed. Programme
shall be imparted by duly qualified teaching fagulind shall have appropriate

academic physical infrastructure facilities.
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The Programme Structure

In tune with the framework suggested by NCTE, thé&dd Programme comprises
theory courses (including common core courses arahches of specialization
courses), field internships, research leading $saitation, and viva voces. A series of
Practicum are organised along with the Theory Geur§he Programme is intended to
provide supervision to students for guided readifigld internship and research
dissertation.

7.1 Credits allotted to the Courses:
The Credits allotted to the Courses of the M.EdgPRamme are as follows:

i.  The M.Ed. Programme has a total of 80 credits.

ii.  The Common Core Courses (Taught Course & Practit@awv@ 40 credits.

» Perspective Courses have a total of 20 creditsy Hne designed so that
students attain the robust theoretical perspectiweEducation, in general,
and Teacher Education, in particular. The Counselside:

1) Advanced Philosophy of Education - 4 credits

2) Advanced Educational Psychology: Learning and Dmweent - 4
credits

3) History, Sociology and Political Economy of Eduocatt 4 credits

4) Advanced Educational Psychology: Individual Diffieces - 4 credits

5) Curriculum Development and Transaction - 4 credits

= Tools Courses have a total of 12 credits. Theyesngsioned to provide
students skills that enable them to work as pradesss and scholars in the
field. The Courses include:

1) Introduction to Educational Research and Statistitsredits

2) ICT and Skill Development (ICT, Communication Skill&
Expository Writing, Academic Writing & Research PBoszal, Self-
Development including and Yoga) - 4 credits

3) Advanced Educational Research and Statistics editsr

» Teacher Education Courses have a total of 12 stetiitey are intended to
provide students with focussed exposure and expmse The Courses
include:

1) Trends, Issues, Innovations and Research in Teadétdkrcation

- 4 credits
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2) Context and Issues of Elementary, Secondary andoiS&econdary
Education - 4 credits
3) Field Internship - 4 credits
ili.  The Specialisation Courses (Taught Course & Pratitjchave a total of 16
credits. They are aimed for any one of the schewelk/areas, such as
elementary, secondary and/or senior secondary, #amther thematic
specialisations/elective clusters in thematic aneainent to that stage. The
Courses include:
1) Current Practices in Education (one Course optaa ffhematic Cluster
A) - 4 credits
2) Emerging Issues in Education (one Course opted frbematic Cluster
B) - 4 credits
3) Advanced Methodology and Pedagogical Practicesptifo®al Subjects
in Secondary and Senior Secondary Education(onegs€apted from
Thematic Cluster C) - 4 credits
4) Field Internship - 4 credits
Iv.  The Dissertation has 12 credits.
v. The Viva Voces have a total of 8 credits.
= Dissertation Viva Voce - 4 credits
= Comprehensive Viva Voce - 4 credits
Thus, the Core Courses (Perspective Courses, Tooirs€s, Teacher Education
Courses, and Field Internships) and Comprehensiva Woce in the M.Ed.
Programme have an aggregate of 60% of total crddés 48 credits) while the
Specialisation Courses, Dissertation, and Dissertativa Voce have an aggregate of
40% of total credits (i.e. 32 credits).
7.2 Semester-wise Course Summary of the Programme
The Course Codes, Course Titles, Type of Coursechirg hours per week and
Credits for all the Courses in the four Semestdrshe M.Ed. Programme are

summarised as follows.
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Teaching Total
Course Code Title of Course Type of Course hours per | Credits | Credits in
week Semester
FIRST SEMESTER
Common Core Course
Advanced Philosophy of - Perspective Course
ED010101 Education - Taught Course & S 4
Practicum
Advanced Educational _ComplTe1?: ggtrisecgglrjige
ED010102 Psychology: Learning and b 5 4
- Taught Course &
Development .
Practicum
Common Core Course
Introduction to Educational - Tool Course
ED010103 Research and Statistics - Taught Course & 5 4
Practicum
Common Core Course 20
Trends, Issues, Innovations and Teacher Education
ED010104 P ' . Course 5 4
Research in Teacher Educatign
- Taught Course &
Practicum
ICT and Skill Development
_ICT Common Core Course 1
— Communication Skill & |- Tool Course
ED010105 Expository Writing - Taught Course & 5 1
— Academic Writing & Practicum
Research Proposal (Internal assessment 1
— Self-Development including only)
Yoga 1
SECOND SEMESTER
Common Core Course
History, Sociology and Political -  Perspective Course
ED010201 Economy of Education - Taught Course & S 4
Practicum
Advanced Educational _ComPrr;cr)sn g(?triSnggLige
ED010202 Psychology: Individual b 5 4
. - Taught Course &
Differences .
Practicum
Common Core Course
Advanced Educational - Tool Course
ED010203 Research and Statistics - Taught Course & S 4
Practicum 20
Common Core Course
Context and Issues of - Teacher Education
ED010204 Elementary, Secondary and Course 5 4
Senior Secondary Education |- Taught Course &
Practicum
ED800201 —Thematic Cluster A Specialisation Course
— Current Practices in Education - Taught Course &
(one Course from Thematic Cluster A shall be Practicum
opted)
ED800201.1 | Educational Evaluation 5 4
ED800201.2 | Educational Technology
ED800201.3 | Guidance and Counselling
ED800201.4 | Higher Education
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THIRD SEMESTER

ED810301 -Thematic Cluster B

Specialisation

— Emerging Issues in Education Course
(one Course from Thematic Cluster B shall be -  Taught
opted) Course &
ED810301.1 | Environmental Education Practicum 5 4
ED810301.2 | Inclusive Education
ED810301.3 | Non Formal Education
ED810301.4 Human_ Rights and Value
Education
Field Internship in Primary C 24
; ommon Core
Schools, Primary Teacher Course
ED010301 Education Institution, & Field . --- 4
. - Field
Site relevant to Cluster A & Internship
Cluster B
Specialisation ---
ED010302 Dissertation Course 12
- Dissertation
Specialisation ---
ED010303 Viva Voce Course 4
- Dissertation
FOURTH SEMESTER
Common Core
Course
ED010401 Curriculu_m Development and | - (F;((a)Lsrgzctwe 5 4
Transaction
- Taught
Course &
Practicum
ED820401 -Thematic Cluster C Specialisation
— Advanced Methodology and Pedagogical | Course
Practices of Optional Subjects in Secondary |- Taught
and Senior Secondary Education Course &
(one Course from Thematic Cluster C shall be Practicum
opted)
Advanced Methodology and
ED820401.1 Pedagogical Pracf[ices of
Language Education —
English
Advanced Methodology and
ED820401.2 Pedagogical Pracf[ices of
Language Education —
Malayalam 16
Advanced Methodology and
ED820401.3 | Pedagogical Practices of
Language Education — Hindi
Advanced Methodology and 5 4
ED820401 4 Pedagogical Prac_tlces of
Language Education —
Sanskrit
Advanced Methodology and
ED820401.5 | Pedagogical Practices of
Language Education — Arabic
Advanced Methodology and
ED820401.6 | Pedagogical Practices of
Mathematics Education
Advanced Methodology and
ED820401.7 | Pedagogical Practices of
Science Education
Advanced Methodology and
ED820401.8 | Pedagogical Practices of
Social Science Education
Advanced Methodology and
ED820401.9 | Pedagogical Practices of
Commerce Education
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Advanced Methodology and
Pedagogical Practices of IT
and Computer Science
Education

ED820401.10

Field Internship in Secondary Specialisation
and Senior Secondary Course

ED010402 Schools, Secondary Teacher - Field 4
Education Institution, & Field Internshi
Site relevant to Cluster C P

Common Core

ED010403 Viva Voce Course - 4
Comprehensive
TOTAL CREDITS FOR THE PROGRAMME 80 |

Summary of Semester-wise Credits

Semester Credits
I 20
Il 20
1l 24
vV 16
Total 80

7.3 Specialisation (Taught and Practicum) Courses
One group of Specialisation Courses are offereti athe I, 111 and V" semesters
of the Programme as follows:
= In the F' semester, four Courses in Thematic Cluster A +earPractices in
Education.
= In the I semester, four Courses in Thematic Cluster B —rgimg Issues in
Education.
= In the II" semester, ten Courses in Thematic Cluster C — rabdh
Methodology and Pedagogical Practices of Optiondij&ts in Secondary and
Senior Secondary Education.
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All the Courses are of 4 credits each. The teaedecand shall opt one Course from
each of the three Clusters, thus acquiring a tofal2 credits for the Specialisation

Courses.

7.4 Field Internships:

Field internship is a compulsory part of the M.Pdogramme that involves periods of
supervised training required for qualifying the fiession. The teacher educand is
expected to familiarise with the ongoing practi@ésadministration as well as the
curricular and co-curricular activities in the Solsy Primary Teacher Education
Institutions, Secondary Teacher Education Instngj and field experiences relevant to
the areas of specialisation opted for study frorarmatic Clusters A, B, and C.

Each teacher educand shall take a minimum of filsses in the Primary and
Secondary Teacher Education Institutions undestipervision of the teacher educator
from the respective institutions. Internships ieldi sites relevant to the areas of
specialisation opted from the three Thematic Chgsshall be completed under the
supervision of a teacher educator/field mentor. agsp records/reports shall be
maintained for the activities undertaken in eacstitution and field site during the
internship.

The field internships, in the third semester (49sjland fourth semester (45 days), are

to be scheduled and assessed through continu@usahevaluation as follows.

No. of Total
Semester : Institutions for Internship Credits | Creditsin a
Days
Semester

10 Primary Schools 1

Primary Teacher Education
Il Institutions

Semester 30 Field site relevant to the

areas of specialisation opted fro 1
Thematic Clusters A & B

Secondary &
Senior Secondary Schools
Secondary Teacher Education
o 2 4
Institutions
Field site relevant to the
area ofspecialisation opted from 1
Thematic Cluster C

15

\Y
Semester 30
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7.5 Dissertation and Dissertation Viva Voce:

Dissertation is an integral component of the M.Bxhgramme. It is distinct from other
academic writings and involves distinctive expeotet and processes. It is conceived
as a curricular exercise wherein teacher educamitse( the supervision of a faculty
member) learn to plan and conduct research aneé warniesearch report. It is a space for
them to see and draw linkages between the theofrieducation (transacted through the
theory courses) and the practice of research. Thagrocess as well as the product of
the dissertation component are equally significant.

The dissertation should preferably be from the sarefaspecialisation opted by the
teacher educand or the areas in the perspectiveaulhe dissertation work shall be
commenced in thel Semester. The finalisation of the title of thed®igation shall be
done by a Research Committee in each Institutionstituting a minimum of three
members — the Head of the Department and two Ramémbers — and a minimum of
one External Expert. The finalised titles of Disagons shall be approved by the Dean,
Faculty of Education, in the"l Semester.

The various skills that are expected to be develdpeough this component include
formulating a research problem, engaging with #levant body of theories, reviewing
the literature, articulating research questionsigieng a plan to conduct the study,
implementing the plan, analysing and writing thedings in an academic fashion, and
presenting the research work. The data collecborthfe research work is to be done for
a minimum of 20 days. The dissertation is to bensttbd in the II° Semester. The
dissertation report shall be approximately betw&@/®00 to 20,000 words, depending
on the nature of the topic of research.

The internal assessment shall be done by the sspgyvteacher and the external
assessment by the M.Ed. Faculty (also former M.Edaculty) from
universities/colleges of teacher education fromaagb of examiners decided by the
University. All teacher educands who have submitteddissertation and appeared for
the I Semester examination shall appear before the dahstituted board of
examiners for the dissertation viva voce in th€ Bemester.

7.6 Comprehensive Viva Voce:

The teacher educands who have appeared for artiesemester examinations shall
appear for the Comprehensive Viva Voce before tlard of examiners duly
constituted by the University. The Viva Voce wile wkomprehensive with adequate

coverage of all the Courses included in the M.EdgRamme. Teacher educands shall
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be assessed on their attainment of knowledge oéithe and essentials of the M.Ed.
Programme.

7.7 Attendance, Improvement, Re-appearance and Relmission:

A teacher educand has to complete the Programnienvat period of four semesters
from the date of commencement of tlesémester of the Programme.

One semester of the M.Ed. Programme will normatipsist of 90 to 100 working
days. The percentage of attendance in a semestiéibshcalculated based on the total
number of working days as stipulated by the UnitgiidCTE.

The improvement, re-appearance and re-admissiaidéavl.Ed. Two Year Programme
shall be in accordance with the PG CSS Regulati@f49, of Mahatma Gandhi
University.

7.8 Minimum requirements for successful completio of the Programme

The minimum requirements for successful completbthe M.Ed. Programme are as

follows.
Requirement for the complete Programme 80 Credits
Requirement for the Common Core Courses and Figtatriships | 44 Credits
Requirement for the Specialisation Courses andl Finternships 16 Credits
Requirement for the Dissertation 12 Credits
Requirement for the Dissertation Viva Voce 4 Credit
Requirement for the Comprehensive Viva Voce 4 Gsedi
Attendance requirement for each semester 80 %

7.9 The Assessment Process:
Assessment will be conducted as per Mahatma Gasikiersity PG CSS Regulations,
2019. The assessment process will be in four stages
I.  First stage — both Internal and External shall tmeedby the Teacher.
ii.  Second stage — calculation of Grade Point Aver&®A) of each Course shall
be done by the University.
ili.  Third stage — calculation of Semester Grade Powgrdge (SGPA) shall be
done by the University.
iv.  Fourth stage — calculation of Cumulative Grade PAirerage (CGPA) shall be

done by the University.

The academic growth of the teacher educand shaldssessed through continuous

internal evaluation and end semester examination.
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Type and weight of questions for Theory CoursesQuestions shall be set such that
due weight is given to each module based on cdigashing hours allotted to each
module in a Course. The question setter shall endat questions covering all skills
are included. A question paper shall be a judicioiss of short answer type questions,
short essay type questions, and long essay typstigng. The different types of

guestions shall be awarded different weights togjfyetheir range as follows.

Type of question| Weights No. of questions to be Maximum weights
answered
Short answer 1 8 out of 10 1x8=8
Short essay 2 6 out of 8 2x6=12
Long essay 5 2outof4 5x2=10
Total questions to be answere8um of weight
=16 out of 22 =30

Grade Points: The questions shall be prepared in such a waythieaanswers can be
awarded A+, A, B, C, D, and E grades. The gradatpdor the respective grades will
be as follows.

Grade
A+
A
B
C
D
E
Hence, the maximum Weighted Grade POMHEP) is150 (i.e. 5 x 30 = 150)

Grade points

oORrINw Ao

The Grade Point of a Course = Sum of WGP / Sum eigiit

Weights for Assessment of Theory, Dissertation an@omprehensive Viva Voce:
The weights for the assessment of each Theory €puBissertation, and

Comprehensive Viva Voce shall be as follows.

Assessment Weights
Internal 5
External 15

Components and Weights for Internal Assessmenfhe components and weights for
the Internal Assessment of Theory Courses shalkldellows.

Components Weights
Assignment 1

Seminar 2

Two Test papers 2 (1 each)
Total 5
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Components and Weights for Assessment of Dissertati: The components and

weights for the Internal and External Assessmelfitthe Dissertation shall be as

follows.
Weights

Components Internal External
Relevance of the Topic 1 1
Methodology 2 7
Analysis 1 2
Dissertation Viva Voce 1 5
Total 5 15

Components and Weights for Assessment of Comprehems Viva Voce: The
components and weights for the Internal and ExterAasessments of the

Comprehensive Viva Voce shall be as follows.

Component Weight
P Internal External
Comprehensive Viva (all Courses frgm
st 5 15
I semester to 1V semester)
Total 5 15

Grading System: The Direct Grading System based on a 7-point stedl be used to

assess the performance of students, both Extemdalnéernal. All Courses, Semesters,
and overall Programme shall be assessed on tHes #dhLetter Grades, Grade Point
Average (GPA), Semester Grade Point Average (SG&#9,Cumulative Grade Point
Average (CGPA) shall be awarded based on the sthi.7-point grading scale is as

follows.
Range Grade Indicator
4.50 to 5.00 A+ Outstanding
4.00 to 4.49 A Excellent
3.50 to 3.99 B+ Very Good
3.00 to 3.49 B Good /Average
2.50to0 2.99 C+ Fair
2.00to0 2.49 C Marginal
upto 1.99 D Deficient / Fail

There shall be no separate minimum Grade Poininternal assessment of Theory,
Dissertation, and Comprehensive Viva Voce. A mimmef ‘C’ grade is required for a

pass in External Assessment as well as for a Course
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7.10 Additional Specialisation:

An M.Ed. Degree holder of Mahatma Gandhi Univeraityder this regulation, is
eligible to take another specialisation from theeflatic Clusters A, B, or C, one at a
time. With the sanction of the University, the calade shall remit the semester fee as
decided by the University from time to time, join Bstitution at the beginning of the
respective semester, and complete all the requimsmef the semester including
activities and attendance. Field internship shall #one with respect to the
Specialisation newly opted. A candidate opting 8pecialisation from Thematic
Cluster C shall have B.Ed. Degree in the concesudject with 55 % marks.

7.11 Transitory Provision:

Notwithstanding anything contained in these regoitat the Vice Chancellor shall, for
a period of two years from the date of coming ifaiwe of these regulations, have the
power to modify any of these regulations, sylla@id scheme of assessment as may be
deemed necessary.

The Syllabi and Model Question Papers

Each of the 28 Courses spread over the four semgstesigned for 90 hours and 4
Credits, details the objectives of the Course, mafdigansaction, Course content in 5
modules, practicum, recommended references, an@lngoéstion paper. The detailed
syllabi and model question papers for each Courdbe four semesters are provided
herewith.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010101 - ADVANCED PHILOSOPHY OF EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course the student will beedgo

» gain understanding of the philosophical origin/basi education and its application for
the enhancement of educational quality.

> be exposed to the concepts of philosophical inqairg use them as a basis to all their
educational endeavours.

» understand the reality of ultimate human concenusthe contributions of philosophy in
providing a base to them and develop capabilitegscbnceptual analysis of various
issues in the society from philosophical perspectiv

» develop a philosophical outlook for their persoli@l situations and in the handling of
the problems related to educational issues.

» become aware of the contributions of the imporfantosophical schools to the theory
and practice of education.

> realize the value basis of education, human rigintdlems and concerns of life and
implement it at life situations.

» get acquainted with the process of validating imfation in different disciplines and
learn to use the knowledge as application to edutat

» get acquainted with the major Philosophical systeam®ols and use them to recognize
issues that need understanding from ethical, episte aesthetic and political
perspectives and their implications for education.

» analyse critically postulates and vision of greainkers and their educational
implications.

» develop a deeper understanding of the major modeavements in educational
philosophies in the West and in India.

» develop the capacity to do independent thinking anddeeper insight into the
philosophical roots and educational problems.

» get stimulated to have their own independent amsistent view-point of a philosophy
which enable them to make effective decisions arcational problems or issues.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
assignments, brain storming sessions, and peep glisaussion, interaction with
communities, case study, survey and dialogue.
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COURSE CONTENT:
Module One: Philosophical Perspectives of Educatio(20 hours)

1. Philosophy — meaning nature and purpose, needhitogophical frame work, functions
of philosophy — normative, speculative and critical

2. Educational philosophy, concept, nature and scmp@tionship between philosophy and
education and importance.

3. Conceptual analysis in education - freedom, autyrocurriculum, discipline, learning,
training and instruction.

4. Modern concepts of philosophy: Logical analysisogidal empiricism and positive
relativism.

5. Knowledge - meaning and nature, types, sourcedadeif acquiring knowledge.

Module Two: Western Schools of Philosophy (25 houys

6. Fields of Philosophical Enquiry - Metaphysicpigtemology and Axiology — Meaning,
Scope and area of operation.

7. Idealism - Critical analysis of the metaphysieglistemological and axiological aspects -
implications of this philosophy in determining thegn, curriculum and methodology of
education.

8. Naturalism - Critical analysis of the metaphgkicepistemological and axiological
aspects - implications of this philosophy in det@ing the aim, curriculum and
methodology of education.

9. Pragmatism - Critical analysis of the metaphsisiepistemological and axiological
aspects - implications of this philosophy in deteing the aim, curriculum and
methodology of education.

10. Existentialism - Critical analysis of the mdtgpical, epistemological and axiological
aspects - implications of this philosophy in det@ing the aim, curriculum and
methodology of education.

11. Marxism - Critical analysis of the metaphysiagistemological and axiological aspects
- implications of this philosophy in determiningethim, curriculum and methodology of
education.

Module Three: Indian Schools of Philosophy, Gita, Qran and Bible (20 hours)

12. Unique characteristics of Indian philosophiesl &s relationship with Indian cultural
heritage.

13. Comparative study of orthodox school of phifgsp and heterodox school of
philosophy.

14. Explore the metaphysical, epistemological axidlagical aspect of Yoga, Nyaya and
Vedanta and their educational implications.

15. Critical analysis of Buddhism, Jainism and @haka School of philosophy.

16. Central theme of Bhagavat Gita, Quran and Babk®their educational implications.

Module Four - Philosophical Thoughts of Western andndian Thinkers (15 hours)
17. Child Centered Education- Froebel and Maria tdssori.
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18. Critical Pedagogy- Paulo Friere.

19. Deschooling Movement- Ivan lllich.

20. Craft Centered and Liberal Education—Mahatmad@eand Rabindranath Tagore.
21. Integral Education — Aurobindo Ghosh and Jiddshnamurthy.

Module Five — Understanding Values (10 hours)

22. Meaning of values and their role in individaald social life.

23. Different aspects of values - ethics, moralsngples, rules, laws, customs and
traditions.

24. Value sources, Value Conflict, Methodologyedching values.

25. Indian Concept of values; purushartha, seliza@on, constitutional values.

26. Inculcation of values and role of education.

PRACTICUM (any two):

1. Study on the value system of the teachersudlests in our educational institutions and
give suggestions.

2. Prepare classroom lessons using the philosalptanicepts or value integration through
the curriculum.

3. Organize a debate/Seminar/Symposium/Panel 88gmuon any one of the topics related
to Education for peace or Human Rights.

4. Conduct a critical analysis of the languagextTbooks which apply schools of
philosophy.

RECOMMENDED REFERENCES:

Adiseshiah, W. T. V. and Pavanasam, R. (1974).dbkagy in Theory and Practice. New
Delhi: Santhi Publishers.

Anand, C. L. et al. (1993). Teacher and Educatiorthe Emerging Indian Society. New
Delhi: NCERT.

Bali, D. R. (1989). An Introduction to Philosophyew Delhi: Sterling Publishers Private
Limited.

Banrs, J. A. (1996). Cultural diversity and edumatiFoundations curriculum and teaching
(4th ed.). Boston: Allyn and Bacon.

Bernd, P. (2000). The Modern Condition of Educatloifhought. New Delhi: Gyan
Publishing House.

Best, John W. (1963). Research in Education. NelliDRerentice Hall of India (P) Ltd.

Beyer, L. E. (Ed.) (1996). Creating democratic stasms: The struggle to integrate theory
and Practice. New York: Teachers College Press.

Bhatt, S. R. (1986). Knowledge, Value and Educatim Axiomatic Analysis. Delhi: Gain
Publishing House.

Boudy, S. H. (1962). Building a philosophy of Eduica. New York: Prentice Hall.

Broudy, H. S. (1977). Types of knowledge and puegas education. In R. C. Anderson, R.
J., Spiro and W. E. Montanaque (eds.) Schooling tiledacquisition of knowledge.
Hillsdale, New Jersey: Erlbaum.
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Brubacher, J. S. (1947). History of the ProblemEddcation. New York: McGraw Hill.

Brubacher, J. S. (1995). The Challenge to philosspbf Education. University of Chicago
Press.

Brubacher, John S. (1969). Modern Philosophiesdofcation. New Delhi: Tata McGraw
Hill, Publishing Company Pvt Ltd.

Bruner, J. S. (1996). The Culture of education. Badge, M.A.: Harvard University Press.

Butchvarov, P. (1970). The Concept of knowledgeartston, lllinois: North Western
University Press.

Christoper (1969). What is philosophy of Educatibo®fdon: Colllier McMillan Ltd.

Christoper (1984). Philosophy and Language. NevhD€lapital Publishing House.

Coombs, Philips H. (1985). The World Crisis in Ealien. New York: Oxford University
Press.
Curtis, S. J. (1966). An introduction to philosogfyEducation. London: Turoria Press.
Dearden, R. F. (1984). Theory and practice in Btian. Routledge K Kegan& Paul.
Delors, Jacques (1996). Learning the Treasure withiNESCO: Report to UNESCO of the
International Commission on Education for TwentgtfiCentury.

Delors, Jacques et al. (1996). Learning: The Tmeasuthin report of the international
commission on education for 21st century, UNESCO.

Devadas, Rajammal P. & Kulandaivel K. (1976). A Hlamok of Methodology of Research.
Coimbatore, Sri R.K. Mission Vidyalaya Teachers|&gg.

Dewey, J. (1916/1977). Democracy and Education:ifroduction to the philosophy of
education. New York: Macmillan.

Fox, D. J. (1969). The Research Process in Educabiew York: Holt, Rinehart and
Winston.

Freire, P. (1970). Pedagogy of the oppressed. Nefk:YContinuum.

Freire, P. (1970). Pedagogy of the Oppressed. Nenk:Harper and Harper.

Freire, P. and Shor, 1. (1987). A Pedagogy of hlien. London: Macmillan Education.

Garrett, Henry E. Statistics in Psychology and Etioa, Bombay, Vakils, Feffer& Simons
Pvt. Ltd.

Good, Cartor V. et al. (1972). Methodology of Edumaal Research. New York: Appleton-
Century Craft Inc.

Guilford J. P. (1994). Psychometric Methods. NewkYd&IcGraw Hill Book Co. Inc.

Guilford, J. P. (1965). Fundamental Statistics sydhology and Education. New York:
McGraw Hill Book Co.

Heyes, D., Hills, M., Chistie, P. and Lingard, R0Q7). Teachers and schooling: Making a
Difference. Australia: Allen and Unwin.

lllich, I. (1971). Deschooling society. New Yorkakper Row.

India, Ministry of Human Resource Development (1986novations in Education. New
Delhi: Ministry of HRD.

International Encyclopedia of Education. (1994)d 2dlition.VVol.10. Perganon Press.

Kerlinger, F.N. (1973). Foundations of BehaviouRagsearch. New York: Holt, Rinehart and
Winston.

Kumaravel, Karpaga R. (1999). Philosophical Thogsghtindian Education. Coimbatore: Sri
Ramakrishna Vidhyalaya College of Education.
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Matheson, David (2004). An Introduction to the stuef education (2nd edition). David
Fulton Publishers.

Mathus, S.S. (1998). A Sociological Approach toiamdEducation. Agra: Vinod Prakashen.

MHRD, (1992). Programme of action. Government dlfidn New Delhi.

MHRD, Government of India (1992). National policy education (revised), New Delhi.

Mookherjee, K. K. (1972). Some Great Educatorshef World. Calcutta: Das Gupta & Co
Pvt. Ltd.

Mukherjee, S. N. (1966). History of Education inlimm Baroda: Acharya Bool Depot.

Naik, J. P. (1975). Equality, quality and quantitjne elusive triangle of Indian education.
Bombay: Allied Publications.

Naik, J. P. and Syed. N. (1974). A Student’s Histof Education in India. New Delhi:
MacMillan Co.

NCERT (2005). National curriculum framework, NewlBie

NCTE (2009). National Curriculum Framework for TeacEducation, New Delhi.

Palmer, Joy A. (2001). Fifty Modern thinkers on eation: From Piaget to the present Day.
Routledge Flamer. London. USA. Canada.

Peters, R. S. (1967). The Concept of Educationtddri{ingdom: Routledge.

Peters, R. S. (ed.) (1975). The Philosophy of efitutal ondon: Oxford University Press.

Ruhela, S. P. and Vyas, K. C. (1970). Sociologi€@lundations of Education in
Contemporary India. Delhi: Dhanpat Raj and Sons.

Seshadri, C. M. A. Khader & Adhya, G. L. (1992).ugdtion in Values: A Source Book.
NCERT.

Slatterry, Patrick & Dana, Rapp (2002). Ethics &mel foundations of education- Teaching
Convictions in a postmodern world. Allyn & Bacon.

Wall, Edmund (2001). Educational theory: philosaalhi and political perspectives.
Prometheus Books.

Winch, C. (1986). Philosophy of human learning. dom: Routledge.

Other recommended references:

Anweshika - Journal of Teacher Education, NCTE, Nisihi.

Documentation on Women, Children and Human RigR&sy Delhi: All India Association
for Christian higher education.

EduTracks. Hyderabad: Neelkamal Publications Put. L

Human rights and values. Justice. M. Rama Jois, Delni: NCTE Publication.

Indian Educational Abstracts, NCERT.

Indian Educational Review. NCERT publication.

Journal of Educational Planning and Administratisew Delhi: NIEPA.

Journal of Indian education, NCERT.

Journal of Value Education, NCERT.

New Frontiers in Education. International Journ&leducation. New Delhi: Lok Bodhan
Kendra.

University News. New Delhi: Association of IndiamiJersities.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
First Semester
Faculty of Education

COMMON CORE COURSE
EDO010101 - Advanced Philosophy of Education
(2019 admissions onwards)

Time: Three hours Max. Weight: 30
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12.
13.
14.
15.
16.
17.
18.

19.
20.
21.
22.

Section A
(Answer anyeight questions. Each question carries a weighit of

Define the concept ‘logical positivism'.

How does orthodox philosophy differ from heterogdmlosophy?

What is Deschooling?

What do you mean by motivated auto education? latwitays does Didactic Apparatus
help to achieve this?

Write the characteristics of craft centered edocati

Examine the influence of Jainism on education thdn

The Bhagavad Gita depicts good teacher pupil matComment.

Who coined the term Negative education? What doegan?

What are the characteristics of a self-realisedqué?

. What is the concept behind Liberal education? (8x1=8)

Section B
(Answer anysix questions. Each question carries a weigt.)of

Describe the methodology of teaching values.

Idealism is truly a psycho centric philosophy. Sabsate.

Charvaka school of philosophy is considered asaimdiaterialism. Substantiate.
Describe the major tenets of the Marxian Philosophy

How would you help your students to acquire knog&through Project Method?
What are the sources of valid knowledge accordithe Nyaya philosophy?

What is value crisis? Suggest means to overcome \aisis.

What are the noble truths of Buddhism? (6x2=12)

Section C
(Answer anytwo questions. Each question carries a weiglat of

Critically examine how modern education is influeddy pragmatism.
Describe the contributions of Paulo Freire towadscation.
Examine the educational implications of yoga pluladsy.
“The educator looks to Philosophy to provide hinthwprinciples so that he can place his
work on a sound basis.” Examine.
(2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010102 - ADVANCED EDUCATIONAL PSYCHOLOGY:
LEARNING AND DEVELOPMENT

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbge to:

> explore basic psychological concepts and approaohesducational psychology and
research process in psychology.

» understand the basic concepts, principles anditseof educational psychology.

» understand the implications of psychological themrand principles in learning and
instruction.

» critically evaluate the relevance of various thesri

» develop scientific attitude and research competency

MODE OF TRANSACTION:

Lecture, discussion, demonstration, group present®t seminars, debates,
assignments, brain storming sessions, peer growggushion, interaction with
community, case study, survey, and dialogue.

COURSE CONTENT:
Module One: Introduction to Psychology (10 hours)

1. Origin and Nature of Psychology - Scientific phkpach. Branches - Pure and Applied
Psychology

2. Major Schools of Psychology - Structuralism, &ionalism, Behaviourism, Gestalt,
Psychoanalytic, Humanistic, Cognitive, Neuro psychyp

3. Methods in Psychology - Introspection, Surveyeiview, Experimental, Case Study.

Educational Psychology - its application andpscin terms of Knowledge, Learner,
Environment and Assessment.

Module Two: Learning and Development (25 hours)

5. Growth and Development - Meaning and StagesnciPies of Development:
Developmental Task. Approaches in Studying DevelpmLongitudinal and Cross-
sectional. Factors Influencing Development

6. Neurological and other Biological Aspects of Bepment- Influence of Endocrine
Glands, Brain and Nervous System on Human Developara Behaviour.

Adolescents - Problems and Challenges. Resdieistress Management.

Aspects of Development - Physical and Motor Dewaent- its Significance. Emotional
Development- Bridge's Chart. Cognitive Developméiritical appraisal of the views of
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Piaget and Bruner.

9. Learning Beyond Cognition — Psycho-social Depsalent (Erikson). Moral
Development- Views of Kohlberg. Language Developm@mitical analysis of views of
Noam Chomsky and Vygotsky.

Module Three: The Process of Learning (25 hours)

10. Meaning and Nature of Learning - Learning Curteelmplications.

11. Behavioural Perspectives of Learning- Critioabaluation of the relevance of
Behavioural Learning Principles of Thorndike, PaylSkinner and Hull.

12. Cognitive Perspectives of Learning- Purposiehd@iourism (Tolman), Gestalt view of
Learning, Meaningful Verbal Learning (Ausubel)

13. Learning as Construction of Knowledge - Leagnas Cognitive and Socio-cultural
Process- Comparative analysis of the Views of Rjaggygotsky and Bruner-
Implications in Learning and Curriculum Transaction

14. Learning Styles - KOLB.
15. Transfer of Learning- Concept, Theories andlizapons.

16. Motivation in Learning- Achievement Motivation Atkinson - Weiner - Maslow's
Hierarchy of Needs.

Module Four: The Process of Thinking (20 hours)

17. Nature of Higher Level Thinking - Critical ai@reative Thinking. Facilitating Critical
and Creative Thinking in Classroom.

18. Information Processing - Concept. Informatiorode@ssing Framework of Learning
(Sternberg and Kosslyn), Atkinson and Shiffrin Mbde

19. Memory - Constructive nature of Memory - Autmdpiaphic, Memory Distortions,
Episodic and Semantic. Working Memory — Baddeldyat8gies to Enhance Memory -
Mnemonics.

20. Forgetting - Types, Causes. Curve of Forgettirfgeories of Forgetting. Interference-
Proactive and Retroactive.

21. Problem Solving - Approaches to the Study afblRrm Solving. Decision Making and
Reasoning. Problem Solving- as associative learnirgs Insight - as Information
Processing - as Reflective Learning.

Module Five: Learner and the Learning Environment (L0 hours)

22. Psychosocial Dimensions of Learner - Socialrhieg - Concept and Importance.
Factors Affecting Social Learning - Social ConfotynSocial Competency.

23. Socio-cultural Environment of School and Classan - Classroom Dynamics - Concept,
Need and its Relevance.

24. Strategies for Promoting Socio-cultural Enviramt in Classroom - Violence in School -
Role of Teacher in Preventing Violence.

25. Role of Family and Peer Group in the Developmoéhearner.
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PRACTICUM (any two):

1. Prepare a theme paper on a thrust area.

2. Review of an article related to innovative pices in educational psychology.

3. Organize memory enhancing activities among dctadents and prepare a report of the
same.

4. Identify learning styles of secondary schoatlsnts and write a report.

RECOMMENDED REFERENCES:

Ausubel, D. P, Novak, J. D. & Hanesian, H. (19@Bjucational psychology: A cognitive
view. Holt, Rinchart and Winston Inc.

Baron R.A. & Misra G. (2014). Psychology (5th dpA: Pearson
Bee, Helen (2000).The Developing Child .USA: AligBacon Comp.

Bernard, R. F., & Snowman, J. (1993). Psychologpl# to Teaching (7th ed.) Boston:
Houghton Mifflin Co.

Bruner, J.S. (1986). Actual minds, possible worl@dambridge, Mass: Harward University
Press.

Carmichael, L. (1968). Manual of child psycholotjyew Delhi: Wiley Eastern Private Ltd.

Clarke — Stewart, A., Friedman, S., & Koch, J. @P8Child development — A tropical
approach. New York: John Wiley & Sons, Inc.

Dandapani, S. (2000). Advanced Educational Psygyodew Delhi: Anmol Publications
Pvt. Ltd.

Dandekar, W.N. & Sanyogtala, M. (2002). Psycholabidoundations of education
(3rd ed.). McMillan India Ltd.

David A. H. & Jonathan B. (2012). Brain based Pangn The Neuroscience of Caregiving
for Healthy Attachment. New York: WW Norton & Compa

Eggen, P. D., Kauchak, D. P., & Harder, R. J. (J9®8¥rategies for teachers, information
processing model in the classroom. New JerseytieesHall Inc.

Furnham, A. (1997). The Psychology of BehaviouwVairk. New York: Psychology Press.
Gagne, R. M. (1965). The conditions of learningwMNéork: Holt, Rinehart and Winston Inc.
Gagne, R. M. (1985). The cognitive psychology dfcsit learning. Boston: Little Brown.

Hal, R. A., & Garske, J. P. (1977). Psychologichédries of motivation. California:
Wordsworth Publishing Company Ltd.

Hermen, T. M. (1977). Creating learning Environnsenthe Behavioural approach to
education. Boston: Allyn and Bacon.

Hilgard, E. R., & Bower, G. H. (1977). Theories learning. New Delhi: Prentice Hall of
India Pvt Ltd.

Hurlock, E. B. (1990). Developmental Psychology —li#t® Span approach. New York:
McGraw Hill Inc.

Kelli Allen, Jeanna Scheve & Vicki, Nieter (2012)nderstanding Learning Styles: Making a
Difference for Diverse Learners. Huntington Be&dh
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Kolesnik, W. B. (1970). Educational psychology (2edl) New York: Mc Graw Hill Book
Co.

Kossyln, S. M. (1980). Image and mind Cambridgesdthusetts: Harvard University Press.
Laura, Berk. E. (2001). Child Department 3rd.eBglhi Prentice Hall Co.

Marlene D. L. (2004). Learning Styles: Reachingiysae God Give You to Each. Colorado
Springs.

Morgan, Chifford T. (1986). Introduction to Psycbgy New York: McGraw-Hill Books Co.

Paivio, A. (1986). Mental representations. New Y@kford University Press.

Pande, K. P. (1988). Advanced educational psyclyo{@gd ed.) Delhi: Konark Publishers
Pvt. Ltd.

Parameswaran, E. G. & Beena (2002). An invitatmmpgychology. Hyderabad: Neelkamal
Publications.

Schering M. S. and Danu K. J. (2001). Student engpowent from cognition to
metacognition. New York: St. Johns University, @erfor the study of Learning and
teaching.

Shaffer, D. R. (1996). Developmental psychologyHdtiood and adolescence (4th ed.).
USA: Brooks/Cole Publishing Co.

Smith P. K. & Blades, M. C. (2011). Understandingil@en’s Development. UK: John
Wiley & sons.

Snowman J. & Mc Cown, R. (2012). Psychology Appliedreaching. New Delhi. Cengage
Learning India Pvt. Ltd.

Sousa D. A. (2011). How the Brain Learns. Califarr@orwin Press.

Sternberg, R. J. (2001). Psychology: In searctheftuman mind (3rd ed.) Harper Collins
Publishers.

Vaidya, N. (1991). Jean Piaget with love and urtdeding. New Delhi Oxford and IBW
Publishing Ltd.

Vygotsky, L. S. (1986)). Mind in society. The demeinent of higher psychological process.
Cambridge Mass: Harvard University Press.

Woolfolk, A. (2005). Educational psychology. (9ttd.eNew Delhi: Pearson Education Pvt.
Ltd.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
First Semester
Faculty of Education

COMMON CORE COURSE

ED010102 - Advanced Educational Psychology:
Learning and Development
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weighit of

What is introspection? Write its merits and denserit
Define stress. Mention the strategies for stressagament.
What is Plateau in a learning curve?
Mention any four characteristics of a self- actedi person.
Enumerate the factors affecting socialisation.
Differentiate Retroactive and Proactive inhibition.
Suggest ways of facilitating critical thinking.
Describe any two neurological aspects of developmen
Differentiate growth and development.
. What is case study? (8X1=8)
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Section B
(Answer anysix questions. Each question carries a weigl of

11. Compare the views of Structuralism and Funedism.

12. Explain the major principles of development.

13. Explain emotional development with referencBiiolge’s chart.

14. Describe Kolb's learning style.

15. Critically evaluate the Behavioural learningnpiples proposed by Skinner.

16. Explain transfer of learning in terms of Gestia¢ory.

17 Discuss Baddeley's working memory Model.

18. Enumerate the steps in the process of crethinking (6X2=12)

Section C
(Answer anytwo questions. Each question carries a weiglt of

19. Define Educational Psychology. Explain its aggilon and scope.

20. Critically analyse the views of Noam Chomsky &tygotsky in Language development.

21. Compare the Constructivist views of Piaget Bnaher.

22. Bring out the relevance of Socio-cultural eamment in the development of learner.
(2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010103 — INTRODUCTION TO EDUCATIONAL RESEARCH AND STATISTICS

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

understand the meaning of research and its applicet the field of education.
understand the types and methods of educatiorednes.

develop the skill in selecting a relevant resegrailem.

prepare a research proposal.

develop the ability to critically analyse the resbastudies.

develop the ability to formulate hypothesis.

understand and use descriptive statistical teclesiqueducation.

VVVYVYVVYY

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptasen, seminars, debates,
assignments, brain storming sessions, peer growggusghion, interaction with
community.

COURSE CONTENT:

Module One: Educational Research: Concept, Typesna Methods (20 hours)

1. Meaning of research - Methods of acquiring knowkdg The meaning and
characteristics of research.

2. Research as a scientific process - Scientific ntethgharacteristics - Steps involved in
scientific method.

3. Educational research - Need and significance, samk functions of educational
research - Historical development of educationséaech - Steps in educational research.

4. Classification of educational research based ompga# - Basic/Fundamental/Pure
research - Applied/Functional research - Actiondesh.

5. Quantitative research - Survey research: desceptinormative — Experimental: pre
experimental, true experimental and quasi experiaheasearch - Correlational studies -
Causal-comparative research - Meta analysis.

6. Qualitative research - Historical research — Ethaphic research - Document or content
analysis - Mixed methods research (integration ofalitative and quantitative
approaches)

Module Two: Conceptualization of Research Problem20 hours)

7. Problem formulation - Research problem: identifmat sources of educational research
problems, detection of research areas on the b&gi¥ experience (ii) discussion and
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(iii) literature, formulation of a research problestatement of the problem on the basis
of research questions, characteristics of a goseareh problem.

8. Variables - concept, nature and types of variableslependent, dependent, extraneous,
confounding, intervening, controlling extraneousiafales.

9. Research hypotheses - hypotheses and objectivegd and functions. Concept and
definition of hypotheses, sources of hypothesesadteristics of good hypotheses

10. Types of hypotheses - directional, non-directipragclarative, null and alternative
hypotheses.

11. Population and sample - concepts of population sardple - sampling techniques -
probability sampling and non-probability sampling.

12. Research proposal - Steps - significance of thelyststatement of the problem,
definition of key terms/ operational definitionsearch questions, variables of the study,
objectives and hypotheses (assumptions if any)hodelogy (method, sample, tools,
and statistical techniques), scope and delimitatibme schedule and reference.

Module Three: Review of Related Literature (10 hous)

13. Need and significance - purpose and need of rewakwelated literature at different
stages of educational research.

14. Sources of review of literature - primary sour@sd secondary sources - literary
resources and electronic resources.

15. Organizing and reporting literature - abstractamgl organizing related studies, critical
analysis of related literature - APA style of pretséion and reference.

Module Four: Basic Statistics (20 hours)

16. Introduction to statistics - Statistics - meaningl ascope - descriptive and inferential
statistics - importance and application in educatioesearch.

17. Scales of measurement - nominal, ordinalnmateand ratio scales — distinction — uses.

18. Nature of educational data - continuous asdrdte series - organization and tabulation
of data - frequency distribution - advantages as&bsu

19. Graphic representation of ungrouped dataplgcarepresentation of ungrouped data (pie
diagram, pictogram, bar graph, line graph) — acagexd.

20. Graphic representation of grouped data - gcapbkpresentation of grouped data
(histogram, frequency polygon, frequency curve, atiined frequency curve, ogive) —
advantages.

Module Five: Descriptive Statistics (20 hours)

21. Measures of central tendency - mean, mediadem merits, limitations, and uses.

22. Measures of variability - range, quartile @éan, average deviation, standard deviation-
merits, limitations, and uses.

23. Quartiles, deciles, percentiles, and percenrdihks.

24. Measures of relationship - correlation - cquicgpes - linear, partial, multiple - uses

25. Methods of correlation - Spearman’s rank déifce method, Pearson’s product moment
method, Coefficient of correlation — interpretati®egression equation and prediction.
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PRACTICUM (any two):

1. Review two published research papers in education.

2. Prepare a model research proposal.

3. Conduct an action research of your choice.

4. Analyse graphically the result of the previous hai€your institution.

RECOMMENDED REFERENCES:

American Psychological Association (2010Rublication manual of the American
Psychological Associatiofth ed.). Washington, DC: Author.

Anastasi, A., & Urbina, S. (1997Rsychological testing7th ed.). Delhi: PHI Learning
Private Limited.

Best, J. W. & Kahn, J. V. (2006Research in educatiofiOth ed.). New Delhi: PHI Learning
Private Limited.

Chandra, S. S. & Sharma, K. (I997Research in educationNew Delhi: Atlantic
Publications.

Cohen, L. & Manion, L. (1994)Research methods in educatigdath ed.). London:
Routledge.

Creswell, J. W. (2012)Educational research: Planning, conducting, and leating
quantitative and qualitative resear¢fith ed.). Boston: Pearson.

Downie, N. M. & Heath, R. W. (1970Basic statistical methodsNew York: Harper and
Row Publishers.

Ebel, R. L. & Frisbie, D. A. (1991Essentials of educational measuremgith ed.). New
Delhi: Prentice Hall of India.

Fraenkel, J. R. & Wallen, N. E. (1993)ow to design and evaluate research in education
(2nd ed.). New York: Mc Graw Hill.

Garrett, H. E. (1966)Statistics in psychology and educati(6th ed.). Bombay: Vakils,
Feffer, and Simons Ltd.

Gay, L. R. (1996)Educational research competencies for analysis apglications (5th
ed.). Englewood Cliffs, NJ: Prentice-Hall.

Gerard, G. (201 OBasic research methodsew Delhi: Sage Publications.

Good, C. V. (2006)How to do research in educatioNew Delhi: Cosmo Publications.

Guilford, J. P. (1990)Fundamentals of statistics in psychology and edacaiNew York:
Mc Graw Hill.

Heiman, C. W. (1995).Research methods in psychologgoston: Houghton Mifflin
Company.

Hittleman, D. R. & Simon, A. J. (1992nterpreting educational researgf2nd ed.). Upper
Saddle River, NJ: Prentice Hall.

Keith, F. P. (2009).Introduction to research methods in educatidvew Delhi: Sage
Publications.

Kerlinger, F. N. (1995)Foundations of behavioral researd8rd ed.). Bangalore: Prism
Books Pvt. Ltd.

Kiess, H. O. (1996)Statistical concepts for the behavioral scien(&sd ed.). Boston: Allyn
and Bacon.
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Koul, L. (2009). Methodology of educational researcf@#th ed.). New Delhi: Vikas
Publishing House Pvt. Ltd.

Kubiszyn, T. & Boich, G. (2003Educational testing and measuremérth ed.). Singapore:
John Wiley and Sons.

Leary, M. R. (2001)Introduction to behavioural research methg@sd ed.). Boston: Allyn
& Bacon.

Lichtman, M. (2006).Qualitative research in education: A user guidéew Delhi: Sage
Publications.

Mangal, S. K. (2002)Statistics in psychology and educati@nd ed.). Delhi: PHI Learning
Private Limited.

Mc Burney, H. D. (2001)Research methodéustralia: Wordsworth.

Mc Millan, J. H. & Schumacher, S. (198%esearch in educatio2nd ed.). USA: Harper
Collins Publishers.

Minium, E. W., King, B. M., & Bear, G. (1993ftatistical reasoning in psychology and
education(3rd ed.). New York: John Wiley & Sons Inc.

Mouly, G. J. (1964)The science of educational researblew Delhi: Eurasia.

Nation, J. R. (1997Research methoddJpper Saddle River, NJ: Prentice Hall.

Rummell, F. J. (1964)An introduction to research procedures in educatiblew York:
Harper and Row Publishers.

Sharma, N. K. (1996)5tatistical techniqueslaipur: Deep & Deep Publications.

Sinha, B. L. (Ed.). (2001)Encyclopedia of statistics, psychology, and edocafvol. I).
New Delhi: Anmol Publications.

Travers, R. M. V. (1964)An introduction to educational researddew York: McGraw Hill.

Vandalen, D. D. (1968nderstanding educational researdiiew York: McGraw Hill.

Varma, M. (1965).An introduction to educational and psychologicakearch Bombay:
Asia Publishing House.

Willis, J. W. (2007). Foundations of qualitative research: Interpretatiand critical
approach New Delhi: Sage Publications.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
First Semester
Faculty of Education

COMMON CORE COURSE
ED010103 - Introduction to Educational Research an&tatistics
(2019 admissions onwards)

Time: Three hours Max. Weight: 30

©oNoOA~®ODNE

[
o

11.
12.
13.
14.
15.
16.
17.
18.

Section A
(Answer anyeight questions. Each question carries a weight of

Define scientific method.

What is meant by ethnographic study?

What are the sources of review of literature?

Mention the sources of educational research prablem
What is the role of hypothesis in educational resea
Mention the major steps involved in educationaéegsh.
What are the measures of central tendency?
Differentiate descriptive and inferential statistic

What do you mean by extraneous variables?

. What is the need of sampling in research?

(8x1 =8)

Section B
(Answer anysix questions. Each question carries a weigl of

Distinguish between basic and applied research.

Explain various methods of acquiring knowledge.

Describe various types of hypotheses.

What are the steps followed in developing a reseproposal?
Explain continuous and discrete series of data exgmples.
Explain various forms of scales of measurement.

Distinguish between percentile and percentile ranks
From the following table, find out if there is anglationship between scores in Test |
and Test Il by computing product moment coefficientorrelation.
Student A B C D E
Scores in Test 19 16 18 17 10
Scoresin Test| 16 12 14 13 12
(6%2 =12)
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19.
20.

21.

22.

Section C
(Answer anytwo questions. Each question carries a weiglt of

Explain various types of quantitative research wsitftable examples.
Critically analyse the role of review of relatetetiature at different stages of educational
research.
Which are the different measures of variabilitypin each with its merits, limitations,
and uses.
Describe the various types of graphical represemstof grouped and ungrouped data.
Mention two advantages and uses of graphical reptason of data.

(2x5 =10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010104 -TRENDS, ISSUES, INNOVATIONS AND RESEARCH
IN TEACHER EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbé to

understand the concept of development of teacheragidn
understand the concept of pre-service teacher gdoca
comprehend the agencies for imparting pre-sendcea&tion
understand curricular aspects of teacher education
comprehend the concept of In-service education
comprehend the agencies for imparting in-serviceation
understand the trends of research in teacher edacat

YVVVVYVYVYY

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group dgons, seminars, debates,
assignments, brain storming sessions, peer groggusBions, interaction with
community, case study, survey, and collaboratixegesgies.

COURSE CONTENT:

Module One: Conceptual Framework of Teacher Educatin (25 hours)

1. Historical development of teacher educatiomuotid.

2. Pre-service teacher education — need, aimstetiesl and practical aspects at different
levels — Pre-primary, Primary, Secondary, Higheoséary and Tertiary levels.

3. Agencies of teacher education — National andeSt&vel - their role and functions:
SCERT, SIE, State Board of Teacher Education, UsityeDepartments of Education,
NGOs and Academic Staff Colleges - NIE, RIE, NUEREERT, CASE, NKC.

4. Role and functions of International level agesadf Teacher Education — UNESCO and
UNO.

5. Modes of teacher education - face to faceadcst and online.

Module Two: Trends in Teacher Education (15 hours)

6. Quality in Teacher Education, State Vs. Privadatrol of education, Employability,
Competency Based Education.

7. Impact of Privatization and Globalization inataer Education.

TQM in Teacher Education, Autonomy in teactdroation, Bench Marking.

9. Professional ethics and accountability of Hess.

o
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10. Recognition, Assessment and Accreditation edcher Education Institutions - Role of
NCTE, NAAC and RUSA.

Module Three: Issues in Teacher Education (20 hou)s

11. Teacher Development - Concept, Objectives]irggis Stages of Development of a

Teacher.
12. Areview on National and State Policies onchea Education.
13. In-service education — Concept, need, Innegatprogrammes for continuous

professional development of Teacher Educators.

14. Problems and issues in professional developofdeachers- gender issues, issues of the
marginalized.

15. Challenges in Linking Teacher Education Instins with School & Community,
Government Agencies, Universities, Teacher Traimmsgitutions.

Module Four: Innovations in Teacher Education (15 lours)

16. Models of Teaching — General Principles, Fasibf Models.

17. Innovative Instructive Practices - Learningcléy Model, Blended Learning, Gilly
Salmon’s Five Stage Model, Modern Teaching Moded&-and 7E Models.

18. Knowledge Management Strategies — SECI ModNehéka and Takeuchi); views of
Boisot.

19. Role of ICT in teacher education, virtual umsiges, MOOC, e-resources: e-book,
e-journal, digital library, e-magazine.

20. Empowerment of teacher educators through téegyo M-learning applications,
webinar.

Module Five: Research in Teacher Education (15 hos)

21. Contributions of Shulman and Gage in TeachecEion.

22. Concept and strategies for making teacherReflactive practitioner.
23. Emerging Trends of Research in Teacher Edutatio

24. Methodological issues of research in teachecattbn.

25. Need and scope of Action Research in teacheragion.

PRACTICUM: (any two):

1. A comparative study of the pre-service teacltrcation programme in primary, and
secondary levels in terms of duration, organizaticansaction and evaluation.

2. Identify the challenges in present teacher dtlutaystem and remedies.

3. Prepare a report on ‘Best Practices’ prevailmigacher education institutions.

4. Review of any two published research papefs®acher Education.

RECOMMENDED REFERENCES:

Anderson, L. W. (1995). International EncyclopedifaTeaching and Teacher Education
(Second Edition). Elsevier Science Ltd. Oxford.

Caggart, G. L. (2005Promoting Reflective Thinking in Teache@sowin Press.
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Chaurasia, Gulab (2000). Teacher Education ancegsmial Organizations. Delhi: Authors
Press.

Chaurasia, Gulab. New Era in Teacher Education. Nelhi: Sterling Publishing Pvt. Ltd.

Dikshit, S. S. Teacher Education in Modern DemadesacNew Delhi: Sterling Publishers
Pvt. Ltd.

Hammond, L. D. & Bransford (Ed.) (2005preparing Teachers for a Changing warld
Francisco: Jossey-Bass.

Hayson, J. J. & Sutton, C. Rinovation in Teacher EducatiotdS: McGraw Hill Book
Company.
Hitchcock G. & Hughes D. (1989). Research and tsacher. London: Routledge.

Irivine, J. J. (2003)Educating teachers for diversity: Seeing with at@al Eye.New York:
Teachers College Press.

Joyce, B. & Weil, M. (2003Models of Teaching?" ed.). Boston: Allyn & Bacon.

Kundu, C. L. (1998). Indian Year Book on Teacheru&ation. New Delhi: Sterling
Publishers Pvt. Ltd.

Lampert, M. (2001). Teaching Problems and the PRrobl of teaching. New Haven: Yale
University Press.

Longford, G. (1978). Teaching as a Profession. Master: Manchester University Press.

Mc Nergney Robert, F. & Herbert, Joanne M. (200H9undations of Education: The
Challenge of Professional Practice. Boston: Allyd 8acon.

McClelland, V. A. & Varma, V. P. (1989). Advances Teacher Education. Routledge:
London.

Misra, K. S. (1993). Teachers and their Educatiémbala Canatt: The Associated
Publishers.

Mohanty, S. B. (19875tudent TeachindNew Delhi: Ashok Publishing House.

Murray, Frank B. (1996)Teacher Educator’'s Handbook: Building a Base foeparation of
TeachersSan Franscisco: Jossey-Bass Publishers.

National Council for Teacher Education (1998). NCO&cument. New Delhi. NCTE.
NCERT (2005). National Curriculum Framework. NewideNCERT.

NCTE: Policy Perspectives in Teacher Education #iqoe and documentation. NCERT:
New Delhi.

Panda, B. N. & Tewari, A. D. (1997)eacher EducatiarNew Delhi. New Delhi: APH.

Ram, S. (1999).Current Issues in Teacher Educatiohew Delhi: Sarup and Sons
Publication.

Ramdas, V.Developing Training Competence of DIET and BRC @&amsl through
TeleconferencingRIE: Mysore.

Schon, D. (1987)Educating the Reflective Practitioner-Towards Neesigns for Teaching
and Learning in the Professiondew York: Basic Book.

Sharma, M. L. (2001 Educating the EducatoAmbala: The Indian Publications.

Shrimali, K. L.Better Teacher EducatioMinistry of Education, Government of India
Singh, L. C. & Sharma, P. C. (199Teacher Education and the Teach¥ikas: New Delhi.
Walker, R. & Adelman, C. A. (1990). Guide to Clagsn Observation. Routledge: London.
Websites of NCERT, NUEPA, NCTE, SCERT, NAAC.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
First Semester
Faculty of Education

COMMON CORE COURSE
ED010104 — Trends, Issues, Innovations and Research
in Teacher Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

What are the different modes of teacher eiiuta

Define autonomy in teacher education

What is professional ethics?

Write the concept TQM.

What do you mean by Bench marking in teaeldercation?

What is meant by knowledge management sieseg

Define the concept ‘accountability of teacher

What is blended learning?

Write any two innovative programmes for coatins professional development of
teacher educators?

What is action research? (8x1=8)
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Section B
(Answer anysix questions. Each question carries a weigl of

11. Explain 5E Model of teaching.

12. What are the challenges in linking teacher edunatith community?

13. Review the national policies on teacher educatioimdlia.

14. Discuss Models of Teaching.

15. Explain the methodological issues of researchaotier education.

16. How can we say that teacher is a reflective praogtr?

17. Discuss the impact of globalization in teacher etioa?

18. Explain the aims and objectives of internship pangmes. (6x2=12)

Section C
(Answer anytwo questions. Each question carries a weiglt of

19. Discuss Theoretical and Practical aspects of teaahecation program at undergraduate
level.

20. What are National agencies of teacher educatiopfaiextheir role and functions.

21. Discuss the role of ICT in teacher education. Ham we empower teacher educators
through technology?

22. Describe the contributions of Shulman and Gageastier education resear¢?x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010105 - ICT AND SKILL DEVELOPMENT

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

» understand ICT and to apply it in the educatioe#irsgs.

acquire the skill of using computer lab and smissrooms.

familiarise various web tools for class rooms.

provide an opportunity for prospective teachersldarn communication skills and
practice them in real settings.

acquaint with relevant writing skills.

understand the way of academic writing.

» acquaint with different skills for self-development

Y YV V

A2 %

MODE OF TRANSACTION:

Seminars, web based student learning, panel discuggoup discussion, journaling,
creative workshops, Research reporting, Documenalysis, Brain storming, report
writing, debates, assignments, Lecture-cum-disonssdemonstration, Practicing,
experiential learning, survey.

COURSE CONTENT:
PART A — INFORMATION AND COMMUNICATION TECHNOLOGY

Module One: Teaching ICT: Developing as a Reflecte Teacher (15 hours)

1. Free and proprietary softwares - comparatiudysof Ubuntu and Windows, MSOffice
and Open Office.

2. Computer Lab Management - Familiarising smissrooms - contemporary issues in

ICT teaching.

e-content - concept.

4. Interacting: e-mail, internet messaging, cloatms and virtual worlds. Publishing: web
pages, blogs and podcasts. Social networking: ile@rtogether-wikis in schools-
challenges.

w

PART B — SKILL DEVELOPMENT
Module Two: Communication Skill and Expository Writing (20 hours)

5. Communication-Meaning, Types, Components -iBeariin communication.
6. Communication skills - Interpersonal Skillsegentation Skills, Listening Skills, Writing
Skills, Speaking skills, Reading Skills.
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7. Introduction - Types of Expository Writing.

8. Expository Text Structures: Description, Segq@enComparison, Cause and Effect,
Problems and Solutions

9. Expository Writing Techniques - Incorporatingchnology in Expository Writing- Steps
in assessing Expository Writing.

Module Three: Academic Writing (10 hours)

10. Different kinds of writings and writing stylesStyle Manuals: APA, MLA, Chicago,
Vancouver.

11. Essential requirements of academic writingstiBguishing features of a good academic
writing - Sources of academic writing - APA guideds for preparing synopsis,
Dissertation/Theses, Research papers, ResearclesrtPlagiarism in academic writing.

Module Four: Research Proposal (20 hours)

12. Need and significance of writing a researdppsal.

13. Steps in the preparation of a research Proposdétoduction, Procedure for collecting
data, Procedure for treating data, Bibliographydischedule.

14. Introduction - Title of the topic - need angniéficance of the study - Review of related
literature - statement of the problem- definitiohterms and concepts - statement of
objectives and hypothesis - delimitations of thedgt- basic assumptions about the
study.

15. Procedure for collecting Data - Sampling-mdthised in the study - variables in the
study - tools and techniques used for data cotiectiProcedure to organize, analyse and
interpret data.

16. Bibliography - List of books, journals and @tlilocuments, Time Schedule - Preparation
of a realistic time schedule for completing thedgtwithin the time available.

Module Five: Self Development including Yoga (25 ho's)

17. Soft Skills - Life Skills - Strategies for imguing self-development - Modalities for
mental and physical well-being - Developing sel&daing skills - Health skill coaching
- Managing stress.

19. Communication and Action skills - Mind skill§0al setting skills - Consolidation skill.

20. Yoga Education —Yoga: origin, history and depehent. The concept of Pancha Kosha
(concept of body, mind and spirit) - Asanas, MudRranayamas and meditation.

21. Important Asanas: Padmasana, Salabhasana, satdbhasana, Bhujangasana,
Vipareethasalabhasana, Ardhamalsyendrasan, Tritnags/rikshasana, Dhanurasana
and Suryanamaskar.

22. Mudras: Chin mudra, Chinmaya mudra, Adi mudilarudhanda mudra and Bhrahma
mudra.

23. Pranayama: Nadisudhi Pranayama, Sectional himgatSurya Bhedana Pranayama,
Chandra Bhedhana Pranayama.

24. Meditation: Pancha Kosha Meditation.

25. Present day popularity of Yoga - Positive timgk— role in developing mental and
physical health.
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PRACTICUM (any two):

1. Workshop on e-content design.

2. Workshop on journal article preparation witlkecpl reference to APA style.

3. Workshop on communication skills to enhance dbdity of the graduates to listen,
converse, speak, present, explain and exposit idegsups and before an audience.

4. Self-development workshops on Gender/Societyd dbducate, Disability and
Psychosocial developments of Exclusion and Incku&gucation.

RECOMMENDED REFERENCES:

Best, J. W. & Kahn, J. V. (2006Research in educatioiiOth ed.). New Delhi: PHI Learning
Private Limited.

Brown, Graham & Watson, David - IGCSE InformatiomdaCommunication Technology
(Book & CD Rom).

Cohen, L. & Manion, L. (1994)Research methods in educatigdth ed.). London:
Routledge.

Emerging Trends in Teaching of Computer: Ratho,. BNl Ravi Prakash

Gay, L. R. (1996).Educational research competencies for analysis apglications
(5th ed.).Englewood Cliffs, NJ: Prentice-Hall.

lyengar, B. K. S. (1981).Light on Pranayama. Pranay Deepika. London: Harper Collins
Publishers.

lyengar, B. K. S. (2006). lyengar yoga for begisnekn Introduction to the classic poses.
London: Kirdosker Computer Services Ltd.

Leon, A. & Leon, M. (2000). Information Technologyhennai: Vikas Publishing House Pvt.
Ltd.

Mario, F. & Manuela, P. (2008). Encyclopedia ofelimet Technologies and Applications.
Portugal: University of Beira Interior.

Moursund, D.G. (2005). Introduction to informati@nd communication technology in
education.

N.C.E.R.T. (1993). National curriculum for elemagtaand secondary education
(rev.ed.).New Delhi: N. C. E. R.T.

NCERT. (2005)National Curriculum Frame Work New ReNCERT.

Nelson, R. & Jones (2007). Life coaching skillsndon: Sage Publishers.

Oliver, P. (2008). Writing your thesis. (2nd Ed.¢ndon: Sage Publications.

Richardson, W. (2009). Blogs, Wikis, Podcasts, atter powerful web tools for classrooms.
(2nd Ed.). California: Corwin Press.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
COMMON CORE COURSE
ED010201 - HISTORY, SOCIOLOGY AND POLITICAL ECONOMY
OF EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will béedo

>
>
>

develop understanding about education as a satietgs.

analyse education in the context of creating a mesaciety.

appreciate the role of education in modernisatsmtjal reconstruction and sustainable
development.

critically examine the role of education in protegthuman rights and combating social
evils.

comprehend the educational vision of the Constitutf India.

critically examine the pivotal social, political gareconomic issues of contemporary
India.

develop abilities to make comparisons between the-ingependent and post-

independent Indian education.

encounter the challenges of addictions, consumerisuaperstitions, abuses,

discriminations and inequalities in society.

develop an insight and prepare action plans toléatie contemporary issues in Indian
education.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptaetens, seminars, debates,
assignments, brain storming sessions, peer growggushion, interaction with
community, case study, survey, dialogue, paneludisions, and projects.

COURSE CONTENT:

Module One: Historical Perspectives of Indian Eduction (15 hours)

1)

2)
3)

Educational Evolution in India — An Analysis of Drdian, Vedic, Buddhist, Islamic and
Christian contributions in Education.

Ancient Indian Universities - Nalanda, Taxila aniktdmasila.

Critical study of Commission Reports and PoliciesEducation in Post-Independence
Period — University Education Commission, Secondzadycation Commission, Indian
Education Commission, New Education Policy andResiew.
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4) Landmarks in the History of Education in KeralaPrimary, Secondary and Higher
Education.

Module Two: Sociological Perspectives of Educatiofl5 hours)

5) Concept of Sociology — Meaning and Scope.

6) Educational Sociology - Concept, Nature and Scépaationship between Education
and Sociology.

7) Structural, Functional, Symbolic, Interactionistda@onflict perspectives in Sociology.

8) Education as a Social Subsystem — Relationship destvwEducation and other Social
Subsystems: Economy, Polity, Culture and Religion.

Module Three: Education and Social Process (25 hosy
9) Education as a Social Process - Meaning angesc

10) Importance of Cultural and Multicultural aspgeanh Education — Cultural Lag —
Acculturation — Enculturation.

11) Socialization — Agencies of Socialization — Fami®ger group, Community and Media.

12) Social Mobility, Social Control and Social Stratdtion.

13) Social Change — Impact of Education in Modernisimdjan Society.

14) Creation of a Humane Society — Education for Libera from social evils like
Addictions, Dowry, Consumerism, Superstitions, Adsiand Discrimination.

Module Four: Political and Economic Perspectives oEducation (25 hours)

15) Education and Political system — Educational Pedicof State as an Instrument of
Transformation.

16) Trends in Democracy and Secularism — Role of Educat

17) Education and Indian Constitution — Educational vidions in the constitution and
challenges of its implementation.

18) Universalisation of Education — Problems and Prospe- Equality of education
opportunities — Social Inequalities - Right to Eaticn Act, 2009.

19) Education and Development — Human Resource Developm Education as an
Investment - Human Development Indices - Educdtorsustainable Development.

20) Financing of Education — Planning, Budgeting anchivwing.

21) Impact of Liberalization, Privatisation and Glolsalion on Education.

Module Five: Contemporary Issues in Education (10 durs)

22) Human Rights Violations in our Society - EducatfonProtection of Human Rights.
23) Issues of Autonomy and Accountability in Education.

24) Issues of Gender and Marginalization in Education.

25) Women Empowerment — Trends and Issues.

26) Politicisation of Education - Problems and Prospect

PRACTICUM (any two):

1. Conduct a study on women empowerment and incomergtng programmes in your
locality (e.g. Kudumbasree/Ayalkoottam).
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2. Trace out the educational history of your locality.

3. Conduct a comparative study on Educational Exparaliand allocation in different
five year plans in our country.

4. Prepare a report on Educational Developments itisBriPeriod in India and its
reflection in the Post-independent Educationalesyst

RECOMMENDED REFERENCES:

Aggarwal J. C. (2005). Landmarks in the Historymaddern Indian Education. New Delhi:

Amanda Coffey (2001). Education and Social Cha@gen University Press.

Bhakshi P. M. (1998). The Constitution of India.viN®elhi: Universal Law Publishing
Company.

Bourgonje, P. & Tromp, R. (2011). Quality Educatods International Study of Teacher
Competences and Standards. Education Internatio@atfam Novib, Oxfam
International.

Carr, D. (2005). Making sense of education: Anadtrction to the philosophy and theory of
education and teaching. Routledge.

Chand S. (2005). Sociology: Principles of Sociolegth an Introduction to Social Thought.
New Delhi: S. Chand & Company Ltd., Ram Nagar.

Chandola, R. P. (2003). The Real Problems of InBidncation. Jaipur: Book Enclave.

Curriculum & Instruction (2015). Excellence in Cent Instruction. Graduate studies,
College of Education, University of Washington.

Dan W. Austin (2005). Teaching Social Foundatioh&ducation: Contexts, Theories, and
Issues. Lawrence Erlbaum Associates.

Delpit, L. D. (1988). The silenced dialogue: Powaad pedagogy in educating other people’s
children. Harvard Educational Review, 58(3), 28(-29

Deng, Z. (2013). School subjects and academicqlises. In A. Luke, A. Woods, & K.

Dewey, John (1900). The School and Society. Chicéje University of Chicago Press.

Documentation on Women, Children and Human Rigi230Q). New Delhi: All India
Association for Christian Higher Education.

Education. Cambridge University Press

Fountain, S. (1988). Learning Together — Global dadion. New York: Stanley Thrones
Publishers Ltd, New York University.

Francis, Brown J. (1947). Educational SociologywNéork: Prentice Hall.

Freire, P. (1998). Pedagogy of freedom: Ethics, @&acy, and civic courage. Rowman &
Littlefield.

Geoffrey, Walford (1998). Durkheim and Modern Ediama, Routledge.

Ghosh, S. C. (2007). History of education in IndRawat Publications.

Gordon, Wells (1999). Dialogic Inquiry: Towards ac#®-cultural Practice and Theory of

Government of India (1966). Report of the educatommission: Education and national
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester
Faculty of Education

COMMON CORE COURSE
EDUO010201 - History, Sociology and Political Econoyn
of Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

Write briefly on Education for Sustainable Develanh

Define cultural lag.

Briefly explain Education as a Social Process.

Write a constitutional provision for Protectionldfiman Rights.
Mention any two factors that affect social mobility

Elaborate the concept of Marginalisation in ounetyc

Write a short note on Nalanda and Taxila.

What is meant by Universalisation of Education?

List any two issues of Globalisation on Education.

. Compare Buddhist Education and Islamic Educatidh véference to discipline.
(8X1=8)
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Section B
(Answer anysix questions. Each question carries a weiglt of

11. Explain the relationship between education andasogy in the present context.

12. Explain the importance of Cultural and Multicultuaspects in Education with respect to
Acculturation and Enculturation.

13. Elaborate the role of Education in Modernising &mdBociety.

14. Give a brief account of issues of Autonomy and Artability in Higher Education.

15. ‘Educational Policies of the State are InstrumeftSransformation’. Justify.

16. ‘Education is an investment’. Comment.

17. Explain the structural and functional perspectioksociology.

18. Briefly explain the problems related to politicisat of education.

(6X2=12)
Section C
(Answer anytwo questions. Each question carries a weiglat of

19. Analyse education as a Social Subsystem. Explanreékationship between education
and other Social Subsystems.

20. Critically evaluate the role of education for libgon from social evils to create a
humane society.

21. Analyse the educational provisions in the Indiamstibution and challenges of its
implementation.

22. Analyse the historical development of educatiomaha. (2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
COMMON CORE COURSE
ED010202 - ADVANCED EDUCATIONAL PSYCHOLOGY:
INDIVIDUAL DIFFERENCES
Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbé to

» understand the basic concepts, principles and tivearies related to individual
differences.

» understand the implications of theories of pergpnahd intelligence.

» evaluate the relevance of various theories.

» develop scientific attitude and research competency

MODE OF TRANSACTION:

Lecture, Discussion, Seminars, Assignments, Casly SExperimentation and Testing.
COURSE CONTENT:

Module One: Determinants of Individual Differences(5 hours)

1. Individual Differences - Introductory ConceptSauses of Individual differences.
2. Role of Heredity and Environment - Cateringridividual Differences- Measures.

Module Two: Personality (30 hours)

3. Nature and Characteristics of Personality. Rjmlal Determinants of Personality -
Social and Cultural Determinants of Personality.

4. Theories of Personality - Type Theories. Traitdpective - Allport, Cattell. Type - Trait

Theory - Eysenck.

Psycho Analytic Perspective - Freud, Jung.

Neo-analytic Perspective - Adler, Horney, Fromm.

Humanistic Perspective - Roger, Maslow, Lewin|dStein.

Social Learning Perspective - Bandura, Dollard ®iller.

Interactionist Perspective - Sullivan, Murray.

10. Measurement of Personality - Subjective, Objectand Projective Techniques.

Deviant Personality - Understanding Psychopatholog

11. Classification of Personality Disorders - NeigoPsychotic, Psychosomatic, Mood
(Bipolar) Disorders, Schizophrenia. Stress and Qgppvith Stress - Different strategies
of Stress Management. Resilience - Sources ofiBesd in Adulthood and Later Life.

Module Three: Adjustment and Mental Health (15 hous)

12. Adjustment - Concept, Definition. Adjustmentdtanisms. Maladjustment - Causes and
Symptoms. Detection of Maladjustment.

© NGO
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13. Principles of Mental Hygiene- Preventive, Camndive and Curative Measures.

14. Psychotherapy - Transaction analysis. Types #teuthniques of Guidance and
Counselling.

15. Life Skill Education - The Power of Positiveabéer.

Module Four: Intelligence (25 hours)

16. Nature and Definition of Intelligence. Theori@siIntelligence - Theories of Spearman,
Thorndike, Thurstone, Burt and Vernon, Guilfordt€ Sternberg, Jensen.

17. Multiple Intelligence (Gardner), Emotional Itigence (Goleman), Social Intelligence,
Moral Intelligence and Spiritual Intelligence.

18. Measurement of Intelligence - I1Q, EQ and SQuekyof Intelligence Tests.

19. Sociocultural Correlates of Intelligence - HoEwvironment, Birth Order, Family Size,
Social Class, Racial and Ethnic Differences.

20. Metacognition - Meaning and Significance. Fextof metacognition. Metacognitive
Strategies.

21. Creativity - Nature and Characteristics, CxeatiProcess, Characteristics of Creative
Person, Identification of Creativity, Creativity §te, Fostering Creativity in the Learner.
Aptitude - Concepts, Definition, and Measurementeriest - Concepts, Definition, and
Tests. Attitude - Definition, Nature, CharactedstiComponents and Measurements.

Module Five: Exceptional Children (15 Hours)

22 Meaning and Characteristics of Mentally ChallhgPhysically Challenged, Visually
Impaired, Hearing Impaired, Learning Disabled, Beaid Children, Gifted and
Delinquent.

23. Educational Provisions for Mentally Challengd@hysically Challenged, Visually
Impaired, Hearing Impaired, Learning Disabled, Beaid Children, Gifted and
Delinquent.

24. Policies and Programmes - Organised by Govarhraead NGOs for Exceptional
Children.

25. Inclusive EducationConcept and Significance, Issues and Problems.

PRACTICUM (any two):
1. Visit a special school in your area and writeeport on programmes and facilities
provided to them.

2. Conduct and record a minimum of one experinagut psychological test pertaining to
syllabus.

3. Prepare areport based on any one sphere afihdhg secondary school students.
4. Outline a programme to develop any one lifdl skiearners at secondary level.

RECOMMENDED REFERENCES:

Ahuja, N. (1990). A Short text book of Psychiatdgyapee Brothers. New Delhi

Barlow, D. H. & Durano Mark, V. (2005). Abnormaly$ology: An Integrative Approach.
New Delhi: Cengage Learning India Pvt. Ltd.

Baumgarder, S. R., Crother, M.K. (2009). Positigydhology. Dorling Kinderky: Pearson
Education in South Asia.
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Bensley, D. A. (1998). Critical Thinking in Psycbgly. A Unified Skill Approach. Brooks/
Cole Publishing Company: USA.

Biehler and Snowman (1991). Psychology Applied éadhing. Houghton Mifflin Company.
USA.

Bridget Robinson Riegler and Greg L Robinson Ried®008). Cognitive Psychology:
Applying the Science of the Mind. Baba Barkha Natiters: New Delhi

Dennis, Coon & John, O. Mitter (2007). Introductitm Psychology. New Delhi. Akash
Press.

Friedman, H. S. & Schustack, M. W. (2009). PerstnaClassic Theories and Modern
Research. (3rd Ed.). Pearson Education.

Henson, K. T. & Eller, B. F. (1998). Educationaly&tsology for effective Teaching. New
York: Wadsworth Publishing Company.

Hilgard, E. R., Atkinson, R. C. & Atkinson, R. L1975). Introduction to Psychology. New
Delhi: Oxford and IBH Publishing Co. Pvt. Ltd.

Hollingworth, H. L. (1993). Educational Psycholodyew York: Applenton Century Craft
Inc.

Kosslyn M. S. & Rosenberg S. R. (2008). PsychologyContext (3rd Ed.). New Delhi:
Pearson Education Inc.

Kuppuswamy, B. (1991). Advanced Educational Psyaiyl New Delhi: Sterling Publishers
Pvt. Ltd.

Laplanche, J. (1989). New Foundation of PsychoamalyK: Basil Blackwell

Mangal, S. K. (2000). Advanced Educational PsyogploNew Delhi: Prentice Hall of
India.Santrock, J.W. (2006). Educational Psycholaggw Delhi: Tata McGraw Hill
Publishing Company.

Santrock, J. W. (2006). Educational Psychology. Niihi: Tata Mc Graw Hill Publishing
Company

Serebriakoff, V. (1998). A guide to Intelligencedafersonality Testing. The Parthenon
Publishing Group Limited: New Jersey.

Shaffer, D. R. (2009). Developmental Psychologyildltnod and Adolescence (8th Ed.).
Wadsworth Publishing Co. Inc.

Steve, M. Jex (2006). Organisational Psychology Sdentist practitioner Approach. John
Wiley & Sons.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester
Faculty of Education

COMMON CORE COURSE
ED010202 - Advanced Educational Psychology:
Individual Differences
(2019 admissions onwards)
Time: Three hours Max. Weight: 30
Section A
(Answer anyeight questions. Each question carries a weight of

What is resilience?

Describe congruence and incongruence.

What is observational learning?

What is the concept of vicarious reinforcement?

Define metacognition. List out its components.

Write the sociocultural correlates of intelligence.

What do you mean by spiritual intelligence?

List out the different types of intelligence propdsy Howard Gardner.
Differentiate between aptitude and attitude.

.Bring out your familiarity with any two interestvuantories. (8X1=8)
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Section B
(Answer anysix questions. Each question carries a weigl of

11. What do you mean by Individual Difference? Wisae the causes of Individual
differences?

12. Explain the Trait theory proposed by Eysenck.

13. Mention any three Projective techniques to meagersonality.

14. Explain the Humanistic perspective of Rogers.

15. Discuss any two neurotic personality disorders.

16. Define Intelligence. Explain the SI model ofil&ud.

17. What are the major policies and programmesnisgd by Government for Exceptional
children.

18. Briefly explain the major problems while implenting inclusive education(6X2=12)

Section C
(Answer anytwo questions. Each question carries a weiglat of

19. What is Mental Hygiene? What are the princippésMental Hygiene? List out the
Preventive, Constructive and Curative Measures.
20. What do you mean by Creativity? Explain therabteristics of a creative person. As a
teacher how will you foster creativity in your cdasom?
21. Explain the educational provisions for theegifatnd mentally challenged children.
22. What is Maladjustment? Explain the causes daijastment. Describe any five defence
mechanisms. (2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
COMMON CORE COURSE
ED010203 — ADVANCED EDUCATIONAL RESEARCH AND STATISTICS

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

> develop the ability to select appropriate desigrafoesearch study.

» understand the meaning and techniques of sampling.

» understand the characteristics and use of diffetents and techniques for data
collection.

develop the skill in selecting appropriate infer@ngtatistics in educational research.
understand normal probability distribution anduses.

develop skill in analysing and interpreting theadetllected for educational research.
draw generalizations on the basis of a researaystu

acquaint with the preparation of dissertation.

VVVYVY VYV

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptaten, seminars, debates,
assignments, brain storming sessions, peer growggusghion, interaction with
community.

COURSE CONTENT:
Module One: Design of Educational Research (20 hosy

1. Research design - meaning, purpose, charduigrislements, types.

2. Historical research - meaning, scope and stepsces of data - primary and secondary -
Types of historical sources - external and inteanidicisms.

3. Experimental design - principles of experinaémtesign, pre experimental design, true
experimental design, quasi experimental design, faudorial design; internal and
external experimental validity - threats to intérawad external validity.

4. Research - survey, causal comparative, coiwekf case study, longitudinal, cross
sectional, ex-post facto design.

Module Two: Sampling, Tools, and Techniques of Reaech (18 hours)

5. Sampling - meaning, importance, purpose, clratics, sample size - rationale for
fixing sample size.

6. Methods and techniques of sampling - probgbg8ampling: types - simple random,
stratified, systematic, and cluster sampling — ath@es; Non-probability sampling:
types — convenience — purposive - quota sampladyantages and limitations.
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7. Errors in sampling and its control.

8. Tools of research - check list, rating scaleestionnaire, attitude scale, inventory,
sociogram, cumulative record, rubrics, e-tools nstauction of tools, advantages and
limitations,

9. Techniques of research - observation, interyvisociometry, projective techniques,
testing — administration, advantages and limitation

10. Characteristics of a good measuring instrument

11. Different types of tests - construction arahdardization of tests, validity and reliability
- establishing reliability and validity.

Module Three: 3: Normal Distribution (12 hours)

12. Normal probability curve - meaning and chanasties, measuring divergence from
normality — skewness and kurtosis, Non-normal ihigtions.

13. Applications of normal probability curve - pentage of cases in a normal distribution
within given limits - limits in any normal distriltion which include a given percentage
of cases - comparison of two distributions in tewh®verlapping - categorization of a
group according to normally distributed traits.

14. Score transformation - Standard scores andiiesc advantages and uses.

Module Four: Inferential Statistics (20 hours)

15. Statistical inference - concept of populateample, parameter, statistic - sampling error,
central limit theorem, standard error - significanof mean, standard deviation,
percentage, and coefficient of correlation - degmefreedom, estimation of parameters,
levels of significance, confidence levels and cderfice intervals.

16. Tests of significance of difference betweeranse- concept, null hypothesis and testing
of null hypothesis - directional (one tailed) andnsdirectional (two tailed) test of
significance - test of significance of the diffecenbetween the means for independent
and correlated samples (large and small samples).

17. Parametric tests - concept and uses of parantetts - analysis of variance (ANOVA)
and analysis of co-variance (ANCOVA), factorial id@s- concept, basic assumptions
and uses

18. Non parametric tests - basic assumptions aed 1 Chi-square test - concept, use and
application - Mann Whitney u test.

Module Five: Analysis, Interpretation, and ResearchReport (20 hours)

19. Analysis and interpretation- processing of datmalysis of data - qualitative and
quantitative analysis.

20. Testing of hypothesis: decision making - Tygeror and Type Il error - interpretation
and generalization of quantitative data.

21. Computer data analysis - computer data maragemossibilities of using software
available for analysis of social science data — EKCSPSS, STATA and R - cyber
security and cyber ethics.

22. Report Writing - research report - formal comipon, pagination, title page,
chapterisation, style of writing, preparing tables presentation of data, APA style, use
of abbreviation, bibliography, appendices.
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23. Characteristics of a good research report.

24. Evaluation of a research report - criteria éomluation - appropriateness of title and
abstract, problem, hypotheses, review of relatdédraiure, methodology, results,
discussion, references, materials and overall ngiti

25. Ethical issues in educational research — plisgia

PRACTICUM (any two):

1. Prepare a sample research article for a journal.

2. lllustrate the situations where parametric and parametric tests are used.

3. Choose a research problem of your choice and gtatdirectional, non-directional and
null hypotheses including the design of the study.

4. Make an analysis of data of any research studygUSRSS and derive conclusions based
on the hypotheses of the study.

RECOMMENDED REFERENCES:

American Psychological Association (2010Rublication manual of the American
Psychological Associatiof6th ed.). Washington, DC: Author.

Anastasi, A. & Urbina, S. (1997Psychological testing7th ed.). Delhi: PHI Learning
Private Limited.

Best, J. W. & Kahn, J. V. (2006Research in educatiofiOth ed.). New Delhi: PHI Learning
Private Limited.

Chandr, S. S. & Sharma, K. (I99Research in educatiolNew Delhi: Atlantic Publications.

Cohen, L. & Manion, L. (1994)Research methods in educatigdath ed.). London:
Routledge.

Creswell, J. W. (2012)Educational research: Planning, conducting, and leating
quantitative and qualitative resear¢fith ed.). Boston: Pearson.

Downie, N. M. & Heath, R. W. (1970Basic statistical methodsNew York: Harper and
Row Publishers.

Ebel, R. L. & Frisbie, D. A. (1991Essentials of educational measurem¢th ed.). New
Delhi: Prentice Hall of India.

Edwards, A. L. (1957)Techniques of attitude scale constructidsiew York: Appleton
Century Crofts Inc.

Fraenkel, J. R. & Wallen, N. E. (1993)ow to design and evaluate research in education
(2nd ed.). New York: Mc Graw Hill.

Garrett, H. E. (1966)Statistics in psychology and educati@@th ed.). Bombay: Vakils,
Feffer, and Simons Ltd.

Gay, L. R. (1996)Educational research competencies for analysis apglications(5th
ed.). Englewood Cliffs, NJ: Prentice-Hall.

Gerard, G. (201 OBasic research methodsew Delhi: Sage Publications.

Good, C. V. (2006)How to do research in educatioNew Delhi: Cosmo Publications.

Guilford, J. P. (1990)Fundamentals of statistics in psychology and edanatNew York:
Mc Graw Hill.

Heiman, C. W. (1995).Research methods in psychologgoston: Houghton Mifflin
Company.
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Hittleman, D. R. & Simon, A. J. (1992nterpreting educational researqgt2nd ed.). Upper
Saddle River, NJ: Prentice Hall.

Keith, F. P. (2009).Introduction to research methods in educatiomNew Delhi: Sage
Publications.

Kerlinger, F. N. (1995)Foundations of behavioral researdq8rd ed.). Bangalore: Prism
Books Pvt. Ltd.

Kiess, H. O. (1996)Statistical concepts for the behavioral scien(&sd ed.). Boston: Allyn
and Bacon.

Koul, L. (2009). Methodology of educational researcf@th ed.). New Delhi: Vikas
Publishing House.

Kubiszyn, T. & Borich, G. (2003).Educational testing and measuremefith ed.).
Singapore: John Wiley and Sons.

Leary, M. R. (2001)Introduction to behavioral research methg@sd ed.). Boston: Allyn &
Bacon.

Lichtman, M. (2006).Qualitative research in education: A user guidéew Delhi: Sage
Publications.

Mangal, S. K. (2002)Statistics in psychology and educati@nd ed.). Delhi: PHI Learning
Private Limited.

Matt, H. M. & Nick, J. (2011)A critical introduction to social researciNew Delhi: Sage
Publications.

Mc Burney, H. D. (2001)Research methodAustralia: Wordsworth.

Mc Millan, J. H. & Schumacher, S. (198%esearch in educatio(2nd ed,). USA: Harper
Collins Publishers.

Minium, E. W., King, B. M., & Bear, G. (1993Ftatistical reasoning in psychology and
education(3rd ed.). New York: John Wiley & Sons Inc.

Mouly, G. J. (1964)The science of educational researblew Delhi: Eurasia.

Nation, J. R. (1997Research rnethodsUpper Saddle River, NJ: Prentice Hall

Rummell, F. J. (1964)An introduction to research procedures in educatiodew York:
Harper and Row Publishers.

Sharma, N. K. (19965tatistical techniquesJaipur: Deep & Deep Publications.

Sinha, B. L. (Ed.). (2001Encyclopedia of statistics, psychology aulication (Vol.l). New
Delhi: Anmol Publications.

Travers, R. M. V. (1964)An introduction to educational researddewYork: McGraw Hill.

Vandalen, D. D. (1968)nderstanding educational researdiiew York: McGrawHiill.

Varma, M. (1965).An introduction to educational and psychologicakearch Bombay:
Asia Publishing House.

Willis, J. W. (2007). Foundations of qualitative research: Interpretatiand critical
approachesNew Delhi: Sage Publications.

Willis, J. W. (2007). Foundations of qualitative research: Interpretatiand critical
approach New Delhi: Sage Publications.
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QP Code: ............. Reg. NoO.: ......cevvenee.

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester
Faculty of Education

COMMON CORE COURSE
ED010203 — Advanced Educational Research and Stdics
(2019 admissions onwards)

Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

How do you establish the validity and reliabilitiyan achievement test?
Write briefly on APA style.
Describe the importance of software in computatibdata.
What are the ethical issues in educational res@arch
What are the assumptions of Analysis of Co-vari&nce
Describe experimental design.
What is sampling? What is the rational for fixiragrgple size?
What are E-tools?
Describe the significance of qualitative analydigata.
. What are the characteristics of a good researdariep
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(8X1=8)

Section B
(Answer anysix questions. Each question carries a weiglt of

11. Write a short note on Historical research.

12. Compare causal comparative and correlatiosebareh.

13. Distinguish between questionnaire and inventory

14. What do you mean by normal probability curveieflB/ explain its properties.

15. Explain standard scores and T- scores. Whahaneadvantages?

16. Calculate the test of significance of differetetween means for the following data.

Groups Mean Standard Deviation N
Group A 32.4 6.7 60
Group B 29.7 4.1 5@

17. What is confidence interval? Explain.
18. What is meant by sampling error? Suggest meagar controlling it.
(6X2=12)
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Section C
(Answer anytwo questions. Each question carries a weigtat of

19. What is research design? Explain the mearpagpose, characteristics, elements and
types? Describe any one Experimental Design.

20. What are the different methods and technigieampling? Describe any one method in
detail.

21. When will you use chi-square test in hypothessting? Test the hypothesis that “the
status of achievement is independent of methodaafiting” for the following data.

Method of Status of Achievement
Teaching Improvement | No improvement
Method 1 23 34
Method 2 17 41

22. What are the components of a Research Repapa a research report for a problem
of your choice.

(2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
COMMON CORE COURSE
ED010204 - CONTEXT AND ISSUES OF ELEMENTARY, SECONDARY AND
SENIOR SECONDARY EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedo

» develop understanding about conceptual perspectweslementary, secondary and
senior secondary education.

» examine the history, vision and development of eletary, secondary and senior
secondary education in the post- independent India.

» critically examine the role of different regulatoapd monitoring agencies of education
at national, state and regional levels.

» comprehend the institutions, structures, and imnes for elementary, secondary and
senior secondary education in India.

» critically examine the issues of contemporary Indigth respect to elementary,
secondary and senior secondary education and pangr@ction plans.

» comprehend the curriculum and evaluation in eleargntsecondary and senior
secondary education.

» critically evaluate the international trends inneéntary, secondary and senior secondary
education and the national initiatives and poligiethe present context.

» analyse the impact of quality enhancement prograsnamel initiatives at elementary,
secondary and senior secondary levels and ICT mmaiation, teacher training and
media influence.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptasen, seminars, debates, project,
assignments, brain storming sessions, peer growggusghion, interaction with
community, case study, survey and dialogue.

COURSE CONTENT:

Module One: Concept and Perspectives (15 hours)

1. Elementary, Secondary and Senior Secondarydidac— Nature, Objectives, Vision
and Mission.

2. Systems and structural organisation of elemmgns@condary education in India

3. Historical Development of Elementary, Secondamg Senior Secondary Education in
India in the post independent period with speaénmence to Kerala.

4. National Elementary Educational Mission.

5. Aims, Objectives, and Concerns prioritised imn@nissions and Documents on
Elementary and Secondary Education - Secondary didmc Commission
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1953,Education Commission 1966, National Policy Bducation1986 (and revised
policies), Yashpal Committee Report, National Guritum Framework (latest revision),
Kerala Curriculum Framework 2007.

6. Constitutional Provisions for Elementary, Setmy Education - Articles related to
education and its implications, Right to educaaod child rights.

Module Two: Programmes, Problems and Challenges (2tours)

7. Programmes and Initiatives for Elementary, Secondad Senior Secondary education,
Critical evaluation of the outcomes of the governmaitiatives, Operation Blackboard
(OB) - District Primary Education Programme (DPEPNational Programme for
Education of Girls at Elementary Level (NPEGEL) adturba Gandhi Balika Vidyalaya
(KGBV) — Lok Jumbish — Shiksha Karmi Project - n&aSiksha Abhiyan (SSA) -
Rashtriya Madhyamik Siksha Abhiyan (RMSA) — Sam&gjiasha Abhiyan (SSA).

8. Role and responsibilities of DPI and Directeraf Senior Secondary Education.

9. Education for All — Challenges and solutionsndiances of Elementary Education —
Child labour — Child abuse — Gender disparity — ditzalisation - Wastage and
Stagnation

10. Psycho-social problems of students at secontiasl - Social sensitivity - Gender
concerns - Cyber ethics - Sex education - Healthheqgiene - Social abuses - drug and
alcoholism.

11. Problems of the differently abled - Challengemclusive education.

12. Universalisation of Elementary and Secondaycation in India with special reference
to Kerala, open schools, Equalisation of educatiopportunities.

Module Three: Curriculum and Evaluation (20 hours)

13. Philosophical, Psychological and Sociologicakds of curriculum development at
Elementary, Secondary and Senior Secondary level.

14. Methodology and Pedagogical Analysis of ElementEducation — Language,
Mathematics, Environmental Science, Art Educatibealth and Physical Education,
Innovative learning - Joyful Learning — Experiehtiaarning — Guided Learning.

15. Skills development among Secondary and S&waoondary school students - Life Skills
- Additional Skills Acquisition Programme, Role mfofessional Management.

16. Classroom testing and Evaluation - Quantiéaand Qualitative Perspectives - Recent
trends in evaluation - CCE, Online testing, Perfance based
Evaluation and Collaborative Evaluation.

17. Competency based Education and CurriculumoisTand Techniques of Evaluation.

Module Four: Quality Perspectives (20 hours)

18. Local and Global resources for Quality enharesgnmat Elementary, Secondary and
Senior Secondary level.

19. Elementary Education in the International cehte UNESCO, UNICEF and UN
Initiatives.

20. Quality enhancement through ICT - Integrafirexhnology at Elementary, Secondary
and Senior secondary level - Role of IT - Contiidutof IT @School Project - National
Programme for Technology Enhanced Learning (NPTELE-patasala - Sakshat —
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National Repository of open Educational Resourcé&ational Mission on Education
through ICT (NMEICT).

21. Quality and Qualification of Teachers — TeacBducation at Elementary, Secondary
and Senior Secondary level — Recent InitiativeSOGERT, NCERT and NCTE.

Module Five: Recent Trends and Research (15 hours)

22. New horizons in educational technology- Viltuearning, Web based Learning, Cloud
computing, Game-based learning, Augmented red&Hyyinning, Digital workplace.

23. Type of Media and Interactive Technologies dltivhedia — Teleconferencing - Video
Conferencing - Web Conferencing.

24. Need and Importance of research at Elemenfagondary and Senior Secondary levels
- Relevant Areas - Curriculum, Teachers and Prastic

25. Educational Development Index- Componentsladigators.

PRACTICUM (any two):

1. Prepare a report based on the use of technologp@sahool students.

2. Conduct a comparative study on the enrolment asulteeof students at secondary level
in local schools (preferably foor 12" standards).

3. Prepare an innovative lesson transcript basedsutjact at elementary level.

4. Make a comparative study of two syllabi of standkrdKerala state Government and
CBSE.

RECOMMENDED REFERENCES:

Aggarwal, S. (2007). Philosophical Foundations dfi€ation. Delhi: Authors Press.

Aggarwl, J. C. (2001). Principles, methods and memles of teaching. Delhi: Vikas.

Arcaro, J. (1997).Quality in Education: An Implementation HandbpoKanity Books
International New Delhi.

Arora, G. L. (2002)Teachers and their teachinBelhi: Ravi Books.

Barrel, G. W. (2000). The twenty first century: Twerld at carrying capacity. Bioscience.

Bartlett, L. D & Weisentein, G. R. (2003). Succesdhclusion for Educational Leaders.
New Jersey: Prentice Hall.

Bhatia, K. K. (2001). Foundation of Teaching LeamiProcess. Ludhiana: Tandon
Publishers.

Bourgonje, P. & Tromp, R. (2011). Quality Educatots International Study of Teacher
competences and Standards. Education Internatio@fam Novib, Oxfam
International.

Bruner, J. (1975). The process of education. Lon#famward University Press.

Bush T., L. B. (2003)The Principles and practice of Educational Managetr(&d.) New
Delhi: Sage Publications.

Chandola, R.P. (2003). The Real Problems of In&idncation. Jaipur: Book Enclave.

Chau M. and Kerry T. (2008). International Perspest on Education. New York:
Continuum.
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Committee for Review of National Policy on Educatie 1986(1990). New Delhi: Ministry
of Human Resource Development, Department of Educat

Curriculum & Instruction (2015). Excellence in Cent Instruction. Graduate Studies,
College of Education, University of Washington.

Dan W. Autin (2005). Teaching Social FoundationsEdiucation: Contexts, Theories, and
Issues, Lawrence Erlbaum Associates.

Dash, B. N. (2003). Principles of Education."!(2dition). New Delhi: Neelkamal
Publications Pvt. Ltd.

Dash, B.N.(2007). Curriculum planning and developtneNew Delhi: Dominent
Publications.

Davis, L. (2004). Education and Conflict: Complgxind Chaos. Routledge Falmer.

Delors, J. (1996). Learning the Treasure withinp®te of International Commission on
Education for the Z1Century. Paris: UNESCO.

Dessent, T. (1997 Making ordinary School Specialessica Kingsley Publications.

Documentation on Women, Children and Human Rig230Q). New Delhi: All India
Association for Christian Higher Education

Dunkin, Michael, J. (1987)The International Encyclopedia of Teaching and Teac
Education Oxford: Pergamon Press.

Fountain, S. (1988). Learning Together — Global dadion. New York: Stanley Thrones
Publishers Ltd, New York University.

George, P. E. (1928). Principles of Educationali®@ogy an Outline. New York: NY New
York U.P.

Ghosh, S.C. (2007). History of Education in IndRawat Publications.

Gore, M. S. (1994). Indian Education- Structure Bnaocess, New Delhi: Rawat Publishers.

Gore. M. C. (2004).Successful Inclusion Strategies for Secondary anddlgl School
TeachersCrowin Press, Sage Publications.

Government of India (1993). Learning without Burdéftew Delhi: Ministry of Human
Resource Development (MHRD), Department of Educati@overnment of India.

Government of India (2009). The right of childrem ftee and compulsory education act,
2009.

Government of India (2011). Sarva Shiksha Abhiyasamte work for implementation based
on the right of children to free and compulsory@tion act, 2009.

Government of India (1998). National Policy on Eatiren, 1986 (as modified in 1992).

Hall, C., and Hall, E. (2003). Human relations uu€ation. Routledge.

Hunt, M.P. (1973). Foundation of Education Sociadl &ultural Perspectives. New York:
Halt, Rinehart and Winston.

Justin, D. and Meg, M. (1997Becoming a Teacher: Issues in Secondary Teaching.
Buckingham: Open University Press.

Kabir, H. (1959). Education in new India. Londoredsge Allen & Unwin Ltd.

Kalam, A. P. J. (1998). India 2020 — A Vision faetNew Millennium. Penguin Books India
Ltd.

Krishnamurthi, J. (1992). Education and World Peacsocial responsibility. Krishnamurti
Foundation.

Kumar, K. (2013). Politics of education in coloniatlia. India: Routledge.
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Learning Library (1987)Teacher’s strategies: Personal Growth, Classroonmfd®smance,
Student Problems$pringhouse Pennsylvania Learning Books Springh@asporation.

McLaren, P. and Leonard, P. (1993). Paulo Freir€rifical Encounter, Routledge.

MHRD (1993). Learning without Burden. Yashpal Cortte@ Report, New Delhi.

Ministry of Education (1953). Report of SecondaguEation Commission (1952-53). New
Delhi: Government of India.

Ministry of Education (1996). Education and Natibriaevelopment. Report of the
Commission (1964-66). New Delhi: Government of éndi

Mohanthy, J. (1988). Indian education in the enmgygsociety. New Delhi: Sterling
Publishers Pvt. Ltd.

Mukharji, S. (2007). Contemporary Issues in Modadian Education, Authors Press.

Mukherjee, S.N. (1966). History of Education iniemdBaroda: Acharya Book Depot.

National Commission on Teachers (1983-85). Comraf Publications, Delhi.

National Commission on Teachers-1 (1983-85). Teaahd Society. Delhi, Government of
India Press.

National Council for Teacher Education. (2009). ibl@l Curriculum Framework for
Teacher Education: Preparing Professional and Hanmfaacher. (Member Secretary,
NCTR, New Delhi, India).

NCERT (1998) National Curriculum Framework for Teac Education, NCERT, New
Delhi.

NCERT (2005). National Curriculum Framework for 8ochEducation. New Delhi.

NCTE (1978). Teacher Education Curriculum a FramewsdCERT, New Delhi.

NCTE (1988). Curriculum Framework for Quality Teacltducation, NCTE, New Delhi.

NCTE (2009): National Curriculum Framework for Teac Education. New Delhi.

Parekh, B. C. (2000). Rethinking multiculturalis@ultural diversity and political theory.
Palgrave.

Pathak, A. (2013). Social implications of schoolingtnowledge, pedagogy and
consciousness. Aakar Books. Phillips, D.C. (1998 good, the bad, and the ugly: The
many faces of constructivism. Educational Reseay&he 2.

Peters, R. S. (1967). The Concept of Education. Mexk: Humanities Press.

Prem, N. (1979). The Bases of Education. A Philbgmg and Sociological Approach. New
Delhi: S. Chand & Company Ltd.

Programme of Action (1992). Ministry of Human Resmmu Development, Department of
Education, New Delhi.

Ramachandran, P. and Ramkumar, V. (2005). Educatibrdia. New Delhi: National Book
Trust.

Reddy, R. (2007). Principles of Curriculum Plannamgl Development. Delhi, Arise.

Right to Education Act (2009). The Gazette of Indiaw Delhi.

Robert A. Dentler Praeger (2002). Practicing Saggl Selected Fields Librarian’s tip,
University Press.

Robert. B. Wagner (1989). Accountability in EduoatiLondon: Routledge.

Rose, J. S. (1952). Ground works of EducationabifheGeorge G. Harrap & Co Ltd.

Rury, J. L. (2002). Education and Social Changeeniés in the History of American
Schooling. Lawrence Erlbaum Associates.
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Saini Debi, K. S. (2000). Human Resource Managenimsw Delhi: Response Books.

Sathish, K. K. (1999). Education for a better sgcigniversity News.

Sharma, R. N., & Sharma, R. K. (2006). Problemsedafcation in India. New Delhi: Atlantic
Publishers & Distributors.

Singh, L. C. (1990). Teacher education in Indie&CIE.R.T.

Sivadasan Pillai K. (1998). Vidyabhyasam. Trivamdrialaniketha.

Susan, C., Merilyn, L. and Tony, T. (200Learning to teach in the Secondary School.
London: Routledge Falmer.

Sykes, M. (1987). The story of Nai Talim. Wardhai Nalim Samiti.

Tagore, R. (2003). Civilization and progress. Ins{Srin civilization and other essays. New
Delhi: Rupa & co.

Taneja, V. R. (2003). Educational Thoughts and tii@cNew Delhi: Sterling Publishers.

Torsten, H. & Postlethwaite, T.N. (1985). The intgronal encyclopedia of education
research & studies. New York: Pergamon Press.

UNESCO (1960). Convention and Recommendation ag&iscrimination in Education,
UNESCO.

UNESCO (1998). Learning to Live together in Peaoe darmony. A UNESCO APNIEVE
Source.

UNESCO. (2006). United Nations convention on thghts of persons with disabilities.
UNESCO.

Walford, G. (1998). Durkheim and Modern EducatiBoutledge.

Wells, G. (1999). Dialogic Inquiry: Towards a So€altural practice and theory of
education, Cambridge University Press
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QP Code: ............. Reg. NoO.: .....ccevvenee.

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester
Faculty of Education

COMMON CORE COURSE

ED010204 - Context and Issues of Elementary, Secarg and
Senior Secondary Education
(2019 admissions onwards)

Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weighit of

=

Write two constitutional provisions that ensure &gy of education.

Mention two relevant areas of research to be caeduat Elementary level and its
importance.

Briefly describe Kasturba Gandhi Balika Vidyalaya.

What is virtual learning?

Write the significance of experiential learningementary level.

List the solutions recommended in the Yashpal Catemi Report for reducing
curriculum load.

Write the importance of video conferencing in sesecondary education.

Write the components of educational developmergxnd

What are the local resources for quality enhancerteglementary level?

10. Mention two objectives of teaching environmentaésce at elementary level?

(8x1=8)

N
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Section B
(Answer angix questions. Each question carries a weigl of

11. Suggest the measures to overcome the psycho-gwolalems of students at secondary
level.

12. Analyse the planning and allocation of funds fdrem education in 12five-year plan.

13. Critically evaluate the role of Additional Skill Aaisition Programme for the overall
development of students.

14. What are the objectives of elementary educationi®ic@lly examine how far the
objectives have been achieved.

15. Explain techniques of evaluation at elementaryllevel the relative advantage of each
technique.

16. In India, secondary education falls under diffefem#rds. In this context, is it possible to
ensure equalization of educational opportunity?sgariate your answer.

17. Discuss the challenges of inclusive educationexhehtary level.

18. Discuss the role of IT in the quality of improverhehElementary education(6x2=12)
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19.

20.

21.

22.

Section C
(Answer anytwo questions. Each question carries a weiglt of

Critically examine the major programmes and inieg in India for the achievement of

universalization of elementary education.

What are the qualities of a secondary school te&c@etically examine the initiatives

taken by SCERT for the quality improvement of tesasR

Discuss the role of State level agencies, N@Qs voluntary organizations for quality

elementary education.

Analyse different methods adopted for classroomsgiation at elementary level.
(2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
SPECIALISATION COURSE
ED800201.1 — EDUCATIONAL EVALUATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

familiarize the student with theoretical backgrowfidéducational evaluation.

make students aware about the various functioevalfiation.

help the students to understand the different nsoofe¢valuation.

make students familiar with tools and techniquesvafluation'

enable students to prepare quality test items

develop competence in construction and standardizabf various measuring
instruments.

nurture the skill in interpretation of data and tesults.

make the future educators aware about major infm&tin educational testing and
evaluation.

YVVVVYVY

YV VY

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptatens, seminars, debates,
assignments, brain storming sessions, peer growggusghion, interaction with
community, case study, survey and dialogue.

COURSE CONTENT:
Module One: Process of Evaluation (15 hours)

1. Concept of evaluation - meaning and definitionsxdremy of educational objectives -
revised version of Bloom's Taxonomy, Different aggarhes to formulating objectives
and special learning outcomes, McCormack and Ya@#assification of Objectives.

2. Need and scope of evaluation. Functions of evalnatiPlacement, classification,

feedback and motivation, prognosis, diagnosis, if@tion and assessment,

interrelationship between measurement and evaluatieducation.

Differences among measurement, assessment andivajiscales of measurement.

4. Types of evaluation - Formative Vs. Summative, D@ggic Vs. Prognostic, and
Criterion referenced Vs. Norm referenced.

5. Administering the evaluation programme - (Rappa&theduling various types of
evaluation, student participation in evaluation) npetency based instruction and
evaluation.

w
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Module Two: Models of Evaluation in Education (15 lours)

6. Evaluation as a model for change, concept of moole¢ésvaluation, Need for evaluation
Models.

7. Types of evaluation Models ( « Goal Attainment nmipdad « Goal free model)

8. Kirkpatrick Model (Advanced level of evaluation —esults level, performance level,
Basic level of evaluation — Training level, Reantievel)

9. CIRO Model (Context evaluation, Input evaluationeaRtion evaluation, outcome
evaluation)

10. Stufflebeam's CIPP Model (Context evaluation inpwaluation, Process evaluation
Product evaluation).

Module Three: Tools and Techniques of Measurementral Evaluation (25 hours)

11. Tools of evaluation - tests (intelligence, aptitudeativity, performance tests).

12. Scales (different types), checklist, inventory, sjtennaire, schedule - meaning and uses.

13. Techniques of evaluation - Interview, Observatielf-reporting, projective techniques
— meaning and Uses.

14. Evaluation Instruments as a basis for staff devakt — Peer observation, Curriculum
Delivery systems, making staff development work.

15. Developing achievement tests - Test items - Objegtems (different types), descriptive
items (short answers and essay type), and guiddiomgreparing various types of items,
merits and demerits of each type of test itemsssffigation of tests - oral Vs. written,
individual Vs. group, Achievement Vs. DiagnostistieStandardized Vs. teacher made
test.

Module Four: Construction and Standardization of Evaluation Instruments (25 hours)

16. Characteristics of good evaluating instruments:idRéity - methods of finding
reliability, factors affecting reliability, validyt - methods of finding validity, factors
affecting validity, objectivity, adequacy, usabjlipracticability, economy and norms.

17. Steps in the construction and standardization ststand scales (Planning, designing,
item writing, scrutinizing and editing; preliminatgyout and item analysis, selection of
items for the final form, establishing reliabilityalidity.

18. Norms — (age, gender, locale, grade norms), Stdnstzore, Percentile norm, T score,
C score, Stanine score.

19. Steps in administering tests to Groups of pupitgerpreting test results and other
evaluative data.

20. Factors and precautions to be considered in tleeprgtation and use of evaluative data,
Individual administration.

Module Five: Modern Trends in Educational Evaluation (10 hours)

21.Grading - concepts, types, merits and demeritsiessn grading; Semester system -
concepts, merits and demerits; Continuous inteassessment.
22.Question Bank — steps in the preparation, meritscimerits.
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23.Continuous and comprehensive evaluation - concepasits and problems; Cumulative
record; Open book examination.

24.0nline examination, web based assessment, usesngbuters in various phases of
evaluation, electronic portfolios.

25.Conferencing in educational evaluation - Targetstednining the purpose,
preconference, post conference, goal setting ceméess, confrontational conferences,
follow up conference, improve conference skill amgrove evaluation.

PRACTICUM (any two):

1. Prepare an assignment on recent researches intieshatd esting and Evaluation.
2. Prepare any one evaluation tool.

3. Prepare an e-portfolio.

4. Prepare a soft copy of Question Bank on any topyoar choice.

RECOMMENDED REFERENCES:

Adams, G. S. & Torgerson, T. L. (195@8)leasurement and Evaluation for the secondary
school teacherdNew York: The Dryden press.

Bhatia, S. K. & Jindal, S. (2016A text book of Curriculum, Pedagogy and Evaluatidsaw
Delhi: Paragon International Publishers.

Bloom, S. B., Hastings, J. T. & Madans, G. F. (9Mandbook on Formative and
Summative Evaluation of student learnibgw York: McGraw-Hill Book com.

Borich, G. & Kubiszyn, T. (2013)Educational Testing and Measurement - Classroom
Application and practice(4th Ed.). Texas: Harper Collins College Publishe

Carey, A. M. (1988 Measuring and Evaluating School Learnifpston: Allyn and Bacon.

Cronbach, L. J. (1970kssentials of Educational Measuremedéw Delhi: Prentice Hall of
India Pvt. Ltd.

Ebel, R. & Frisbie, D. (2003Essentials of Educational Measurememsw Delhi: Prentice
Hall of India Pvt. Ltd.

Edwards, A. L. (1975)Techniques of Attitude Scale constructi@@ombay: Feiffer and
Simeno Pvt. Ltd.

Fitzpatrick, J. L., Sander, J. R. & Worthen, B.(R04).Programme Evaluation: Alternative
Approaches and practical Guideliné€drd Ed.) Boston: Pearson

Freeman, F. (1962PRsychological Testing (theory and Practiclew York: Holt, Rinehart
and Winston.

Gay, L. R. (1996)Educational Research - competencies for AnalysisAgpplication USA:
Prentice Hall International (UK) Ltd.

Gronlund, N. E. (1966 Measurement and Evaluation in Teachingondon: Collier-
McMillan Ltd.

Kirkpatrick, D. L. & Kirkpatrick, J. D. (2005)Transferring Learning to Behaviour: using the
four levels to improve performancgan Francisco: Berret-Koehler.

Manning, R. C. (1988)'he Teacher Evaluation Handbodkew Jersey: Prentice Hall.

Pathak, R. P. (201Jeasurement and Evaluation in Educati@elhi: Pearson India.

Popham, J. W. (1993Educational EvaluationBoston: Allyn and Bacon.
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Popham, J. W. (20).Classroom Assessment - What teachers need ta Buston: Pearson
Education, Inc.

Radha Mohan (2016)Measurement, Evaluation and Assessment in Educafiaihi:
Prentice-Hall of India Pvt Ltd.

Remmers, H. H. & Gage, N. X. (1958 ducational Measurement and Evaluatidwew
York: Harper and Brothers.

Reynolds, C. R., Livingston, B. R., Wilson, V. &allArbind, K. (2017)Measurement and
Assessment in EducatioBoston: Pearson.

Schumacher & McMillan, J. H. (2001lResearch in Education - A conceptual Introduction
USA: Harper Collins.

Stufflebeam, D. L. & Kellaghan, T. (Eds.). (2003Jhe International Handbook of
Educational EvaluationBoston: Kluwer Academic publishers.

Stufflebeam, D. L. & Shinkfield, A. J. (2007&valuation Theory, models and applications
San Francisco CA: Jossey-Bass.

Thorndike, R. M. & Thorndike, T. M. (200 easurement and Evaluation in Psychology
and EducationDelhi: Prentice-Hall of India Pvt Ltd.

Vashist, S. R. (Ed.) (1994)ractice of Educational EvaluationNew Delhi: Anmol
Publications Pvt. Ltd.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester

Faculty of Education

SPECIALISATION COURSE
ED800201.1 — Educational Evaluation
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

Give two suggestions for improving essay type qaestfor an Achievement test.
How does Achievement test differ from Diagnostit?e
Examine the difference between Verbal and Non-venbelligence test.
List two Functions of Evaluation.
State the need for Evaluation Models.
Differentiate between Standardized and Teacher nesie
Give two merits of grading system.
Comment on Open book examination.
Define standard score.
. Suggest two methods to establish the reliabilitg tést. (8x1=8)
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Section B
(Answer anysix questions. Each question carries a weigl of

11. Enumerate the strengths and weaknesses of ‘Cowcfarg as an evaluation practice.

12. Analyse the role of ‘Peer observation’ in staffe@pment.

13. Comment on Goal free Model in evaluation.

14. Describe how you would develop a question bankusadit for effective evaluation.

15. Explain the meaning and use of Projective Techrgguevaluation.

16. With the help of an example, differentiate the @gpts ‘measurement’, ‘assessment’ and
‘evaluation’.

17. List out the steps in preparing an e-portfolio.

18. Suggest the precautions to be taken in the intexjiva and use of evaluative data.

(6x2=12)
Section C
(Answer anytwo questions. Each question carries a weigh of

19. Describe the steps involved in the preparationstaddardisation of any evaluation tool.

20. lllustrate how the revised version of Bloom’s Tagory is an improvement upon its
former version. Bring out the educational significa of the changes.

21. Discuss the meaning, significance, merits and prabl of ‘Continuous and
Comprehensive Evaluation’.

22. Explain the characteristics of a good evaluatiostrument. How will you ensure the
validity of a test that you have prepared? (2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
SPECIALISATION COURSE
ED800201.2 — EDUCATIONAL TECHNOLOGY

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedo

» reflect upon the various forms of electronic angitdl technology that can be employed
in the teaching-learning process.

understand the meaning, nature scope and sigrsfcah Educational Technology and
its important components in terms of hardware arfthare.

distinguish between communication and instruction.

get acquainted with modern instructional practices.

acquire proficiency in effective utilization of echtion.

device appropriate ICT oriented assessment tookhenevaluation of learning in the

educational process.

develop learning packages based on Audio Visuahi@ogy.

apply the principles of systems approach in teackducation, in classroom

communication and in FIACS and VICS.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptasen, seminars, debates,
assignments, brain storming sessions, peer growggushion, interaction with
community, case study, survey and dialogue.

COURSE CONTENT:

Module One: Introduction to Educational Technology(15 hours)

1. Concept and scope of Educational Technology.

2. Forms of Educational Technology — Teaching, Teabanl Instructional Technology,
Behaviour Technology.

3. Systems Approach to Education and its componer®@oal settings, Task analysis,
Content analysis and Evaluation strategies.

4. Application of learning theories of Skinner, GagBguner and Piaget in Educational
Technology.

YV V VYV A\

vV VY

Module Two: Communication Technology (20 hours)

5. Concept, Nature, Components and Types of Classf@@mmunication.

6. Effectiveness of Communication in Instructional t8ys — Modes of Communication.

7. Barriers and Process of Communication.

8. Communication Approach: Development Communicatioppwach, Development
Support Communication Approach.
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9. Education and training: Face-to-face, Distanceahdr alternative modes.
10. Observation Schedules of Interaction - FIACS, VICSCAR, BLAS.

Module Three: Instructional Designs and Strategie$20 hours)

11. Instructional Design - Concept, Stages in the pead Development of Instructional
Design; types of Instructional Designs - ADDIE Madénstructional design for
Competency Based Teaching.

12. Models of Teaching - Elements, Families of TeactMuaglels - Inquiry Training Model,
Synectics Model, Contingency Model, Jurisprudentiguiry Model.

13. Individualized instruction — Meaning, Principlesdadifferent types of Individualized
Instruction - Programmed Instruction, Keller Plaaarning Kits, and Language Labs.

14. Modification of Teaching Behaviour — Micro Teachji&mulation and Link Practice.

15. Memory, understanding and practices of reflectexesls of Teaching.

Module Four: Media and Information Technology (20 lours)

16. Media Technology - Meaning, Nature, Functions, etght forms (Print Media,
Electronic Media and Digital Media) and its ltations.

17. Application of Media Technology - Application in foal, Non Formal and Informal
Education, Distance Education and Open Learningefs

18. Multisensory Approach - Concept and Significance.

19. Resources Centers for Educational Technology - CEHET, NOS, EMMRC, NIST,

20. ICT in Education — Concept and Scope; E-learningrcggpt, Characteristics, Modes of
E-learning (Synchronous and Asynchronous).

21. Harnessing e-media — CAl, online education, virtaducation, e-text, e-journal and
digital library media forums, tele-conferencingdeo conferencing, CCTV, INSAT,
ETV, Satellite instruction — EDUSAT and VICTERStdte of Media and Technology
in learning environment.

Module Five: New Horizons of Educational Technology15 hours)

22. Recent innovations in the area of Educational Teldgy — Video conferencing, Mobile
Technology-Learning Applications, Blended Learnimezi Presentations, Free and
Open Source Software, Massive Open Outline CourS&VAYAM, Coursera, EDX,
Internet Forums, Blogs, Bulletin Boards, Webinanddle.

23. Computer and assessment — Online Testing, Electrétortfolio, Computerized
Administration and scoring tests, Printing and rdckeeping of the Test Scores, web
based assessments.

24. Future trends in digital technology and learningliations.

25. Recent trends in Research with reference to Edugatirechnology.

PRACTICUM (any two):

1. Observation of classroom interaction using FIACE Y, etc.
2. Seminar on any one new trend in Educational Teduyol

3. Preparation of Radio and T.V. lessons (one each).

4. Developing computer software for instruction.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



RECOMMENDED REFERENCES:

Aggarwal, J. C. (1995).Essentials of Educational Technology-Teaching Leayn
Innovations in EducationNew Delhi: Vikas Publishing House Pvt. Ltd.

Ajaraman (1994).Computer Systems and Educatiodew Delhi: Tata McGraw Hill
Publishing Company Ltd.

Bansal, S.K. (2002)-undamentals of information Technologyew Delhi: AHP Publishing
Corporation.

Bhushan, C. (1992)Video production and script writing - a working meh for media
trainers. Tehran: Institute for Development of Educationdide

Ellington, H. P. F. & Race, P. (20059Hlandbook of Educational Technolqg{8rd Ed.).
London: Kogan Page Ltd.

Frant, A.S. (1991)Instructive Instructional Strategies: Ways to Enbarearning by TV in
Designing for Learner Access: Challenges & Pracic#ladison: University of
Wisconsin.

Goel, D.R. (Ed.). (2000Educational Media in IndiaBharatiya Kala Prakashan Publishers.

Good, Linda (2009)Teaching and Learning with Digital Photographlyondon: Corwin
Press.

Januszewski, A. & Molenda (2008kducational Technology: The Development of a
Concept Libraries Unlimited.

Karpaga Kumaravel, R. (1998Educational Applications of Video-Theory, Research
Practice.Coimbatore: Suri Publishers.

Karpaga Kumaravel, R. (1999Reading in Educational TechnolagZoimbatore: Suri
Publishers.

Katherine S. C., John D. S., and Peggy A. Ertm@&1@2 Technology Integration for
Meaningful Classroom Use: A Standard Based Appro@emnamo Ross Ertmer.

Kulkarni, S. S. (1986)Introduction to Educational Technologdew Delhi: Oxford & IBH
Publishing Co.

Kumar, K. L. (2000)Educational TechnologyNew Delhi: New age International (p) Ltd.

Leon (2002)Internet for EveryoneNew Delhi: Vikas Publishing House.

Mangal, S. K. & Mangal, U. (2011)Essentials of Educational Technoloddew Delhi: PHI
Learning Pvt. Ltd.

Mishra, P. & Koehler, M. J. (2006)[echnological Pedagogical Content Knowledge: A
Framework for Integrating Technology in Teacher Waexge. Teachers College
Record, 108(6), 1017-1054.

Rao, R. R. & Rao, D. B. (2006 Methods of Teacher Trainingjyew Delhi: Discovery
Publishing House.

Roblyer, H. D., Edward, Jack & Havriluk (1997htegrating educational Technology into
teaching.New York: Merrillas imprint of Prentice Hall.

Sanjay & Saxena (2002nternal for EveryoneNew Delhi: Vikas Publishing House.

Sharma, R. A. (1993Advanced Educational TechnolodWeerut: Loyal Book Depot.

Singh, U. K. & Sudar Shan, K. N. (1996Fomputer EducationNew York. Discovery
Publishing Company.

Vanaja, M. (2012)Educational Technologyyderabad: Neelkamal Publications Pvt.Ltd

Walia, J. S. (1997 Educational Technologyalandhar: Paul Publishers,( pp. 104-120).
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester
Faculty of Education

SPECIALISATION COURSE
ED800201.2 — Educational Technology
(2019 admissions onwards)

Time: Three hours Max. Weight: 30
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[
o

11.
12.
13.
14.
15.
16.
17.
18.

19.

20.
21.

22.

Section A
(Answer anyeight questions. Each question carries a weighit of

What is system approach?

Define Educational Technology.

Write two functions of NCTE.

What is Competency Based Teacher Education?

List out any two barriers of communication.

List out the role of computers in assessment afesits.
What is Open Learning System?

What is Simulated Teaching?

Describe nurturant effects of Jurisprudential Ingilodel.

. What do you mean by Learning Kits? (8x1=8)

Section B
(Answer anysix questions. Each question carries a weigl of

Suggest any two educational e-journals for theresiee purpose of your students.
Differentiate between hardware and software teagol

Write the activities of SIET and EMMRC for the ingpement of teaching-learning.
What is e-learning?

Write any four applications of media technology.

What is electronic portfolio?

What do you mean by mobile technology application?

Describe briefly class room communication? (6x2=12)

Section C
(Answer anytwo questions. Each question carries a weigtit of

Explain the application of Educational Technologyfarmal, informal and Non Formal
Education.
Discuss the role of ICT in education of studenthwliverse needs.
Explain the term instructional design. Describe fitecess of system analysis and
indicate its use in education.
What are the different types of interaction anaysi lllustrate Flander's Classroom
Interaction Analysis. How can feedback be givenatdeacher for modification of
classroom behaviour?

(2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
SPECIALISATION COURSE
ED800201.3 — GUIDANCE AND COUNSELLING

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the learner will béeao

>

Y YV V

A2 %

acquire knowledge and develop effective skillsundgnce and counselling

develop interest to enter into the field of guidaand counselling

identify the problems in educational setting

take initiative in planning and organising varioggsidance services in educational
institutions

equip with advanced tools and techniques of guidame counselling

recognize the impact of new technology in guidaamo@ counselling

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptetens, seminars, debates,
assignments, brain storming sessions, peer-growgtuskion, interaction with
community, case study, survey, and dialogue.

COURSE CONTENT:

Module One: Introduction to Guidance and Counsellig (15 hours)

1.

2.

Concept of Guidance - Meaning, nature, chariattes and general principles of
guidance.

Need and importance of guidance - Scope andcilgs of guidance - general,
individual, and social needs of guidance.

Guidance and schooling - Relationship of guegawith education, Need for guidance at
various levels of schooling.

Concept of Counselling - Meaning, nature, scapel characteristics of counselling,
Basic principles of counselling, Place of counsgllin the total guidance programme,
Distinction between guidance, counselling, and pestleerapy.

Goals of Counselling - Resolution of problemadification of behaviour, Promotion of
mental health.

Module Two: Guidance in Schools (20 hours)

6.

Guidance programme in schools - School Guidam@®llaborative effort of school and

community, Role of various stake holders in guidaaad counselling programmes in
school and out of school - parents, community, aradessionals, Planning of guidance
programme in schools, Pre-requisites of a guid@nocgramme.

Types of Guidance - Educational, vocationaltspeal guidance - meaning, need, and
importance, Strategies to impart educational, vonat, and personal guidance.
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8. Individual guidance and group guidance - Charasties of individual guidance,
Advantages of individual guidance, Understandingugrmembership and behaviour in
groups (group dynamics), Group guidance activitieslass talk, career talk, career
conference, career fair, socio drama, psychodrandhyole play.

9. Career guidance - Need and significance of careeeldpment in schools, Theories on
career development - Ginzberg and Super, Factt@stiaig career development.

10. Tools and techniques of guidanPsychological tests- intelligence, aptitude, irdgrand
personality-sociometry, interview, rating scalemeuiative record, achievement records,
anecdotal records.

Module Three: Guidance Services (10 hours)

6. Objectives of various guidance services, Activitéguidance service for different levels
of education.

7. Characteristics of guidance services - Integralt pdrschool system, Structure and
personnel in guidance services.

8. Functions of the guidance services - Developing-gadlerstanding, Promotion of
educational objectives, Accentuating the relatigmshetween academic pursuits and
personal development, Contributing to feeling alusiy.

9. Types of guidance services - School guidance =svic orientation service, pupil
inventory service, placement service and follow agovice, National and State level
guidance services -National employment serviceState employment service.

Module Four: Counselling in Schools (25 hours)

15. Types of counselling - Directive, non-directiead eclectic counselling - meaning, steps
involved, advantages and disadvantages.

16. Counselling process and counselling interviewSteps in counselling process,
identification of the need of counselling, prepamatfor counselling, conduct of
counselling sessions and follow up, Counsellingerview - steps - establishing
relationship, problem identification and exploraticaction plan for problem solving,
solution application, and termination.

17. Areas of counselling - Family counselling, paia¢ counselling, adolescent counselling,
counselling of girls, counselling of children belpmg to special group, and peer
counselling.

18. Approaches to counselling - behaviourist, @espsychoanalytic, and person centered
approaches to counselling.

19. Counselling techniques -Relaxation techniquesystematic desensitization, Rational
Emotive Behaviour Therapy (Albert Ellis), Neuro gunstic Programming NLP.

20. Transactional analysis - Transactional angl{fsric Berne) - meaning, ego states, types
of transaction, games, scripts, psychological posst

21. Qualities and skills of a counsellor - Quektiof an effective counsellor, counselling
skills - attending, responding, personalizing, amtiating.

Module Five: Role of Guidance and Counselling in tb Educational Scenario (20 hours)

22. Role of teacher as a counsellor - Role of tea@s a counsellor in class rooms for
improving academic performance, Ethical consideratiof guidance and counselling.
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23. Guidance and counselling for children with saleabilities and needs - Concept of
children with special abilities and needs, Guidaand counselling for gifted, creative,
differently abled, slow learners, and socially digantaged children.

24. Guidance of students with special problemsoblems and issues in schools at different
levels - underachievement, problems of violencdlyimg, drug abuse, truancy, dropout,
etc. - Guidance of students with behavioural pnoisle promoting psychological well-
being and peace through school based programmes.

25. Modern trends in guidance and counselling - rSelling and technology -tele-
counselling and cyber counselling, Life skills tiag and assertiveness training, Art
therapy.

PRACTICUM (any two):

1. Conduct a survey of the problem that is most pexwalwhich needs immediate
attention of a guidance worker and prepare a bedrt.

2. Prepare a plan for any career information actifotysecondary school students.

3. Conduct a mock counselling and prepare report.

4. Prepare a detailed outline of career talk in amsitimtion.

RECOMMENDED REFERENCES:

Abraham, J. (2003Guidance and counselling for teacher educatidaw Delhi: Sarup and
Sons.

Anastasi, A., & Urbina, S. (1997Rsychological testing7th ed.). Delhi: PHI Learning
Private Limited.

Asch, M. (2003)Principles ofguidanceand counsellingNew Delhi: Sarup and Sons.

Barki, B. G., & Mukhopadhyay, B. (1989%uidance and counselling: A manudelhi:
Sterling Publishers Private Limited.

Bhatnagar, A., & Gupta, N. (Eds.). (1999kuidance and counselling: A theoretical
perspectivgVol. 1). New Delhi: Vikas Publishing House.

Bhatnagar, A., & Gupta, N. (Eds.). (199&uidance and counselling: A practical approach
(Vol. 2). New Delhi: Vikas Publishing House.

Burnard, P. (1995)Counselling skills training: A source book of atttes. New Delhi: Viva
Books Private Limited.

Devu, I. (1984)The basic essentials of counsellifngew Delhi: Sterling Pvt. Ltd.

George, R. L., & Christiani, T. H. (1990Counselling theory and practicdlew Jersey:
Prentice Hall.

Gibson, R. L. (2005)Introduction to counselling and guidandéth ed.). New Delhi:
Prentice Hall of India.

Jones, J. A. (1979Rrinciples of guidanceNew York: Mc Graw Hill.

Kennedy, E., & Charles, C. (1990n becoming a counsellor: A basic guide for prafasal
counselorsNew York: The Cross Road Pub. Co.

Kochar, S. K. (1980)Educational and vocational guidance in secondaityost New Delhi:
Sterling Pvt. Ltd.
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Lakshmi, K. S. (Ed.). (2000Encyclopaedia of guidance and counsell{vpl. 1-1V).New
Delhi: Mittal Publications.

Martin, G., & Pear, J. (1999Behaviour modification: What it is and how to dd6th ed.).
Upper Saddle River, New Jersey: Prentice Hall Inc.

Milne, A. (2003).Teach yourself counsellingondon: Hodder and Stoughton Ltd.
Nayak, A. K. (2007)Guidance and counsellinglew Delhi: APH Publishing Corporation.

Nayak, A. K., & Rao, V. K. (2004)Guidance and career counsellinblew Delhi: APH
Publishing Corporation.

Olson, J. L., & Platt, J. M. (1996)Teaching children with special need&nd ed.).
Englewood Cliffs, New Jersey: Prentice Hall Inc.

Rao, S. N. (1981)Counselling psychologiew Delhi: Tata Mc Graw Hill.

Rao, S. N. (1991)Guidance and counselling2nd ed.). New Delhi: Tata McGraw Hill
Publishing Company.

Sharma, A. S. (2004Lounselling psychologypelhi: Commonwealth Publishers.

Sharma, R. N., & Sharma, R. (200&uidance and counselling in Indidlew Delhi: Atlantic
Publishers and Distributors.

Thompson, R. A. (2012Professional school counselling: Best practicesviamrking in the
schools(3rd ed.). New York: Routledge.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Second Semester
Faculty of Education

SPECIALISATION COURSE
ED800201.3 - Guidance and Counselling
(2019 admissions onwards)

Time: Three hours Max. Weight: 30
Section A
(Answer anyeight questions. Each question carries a weighit of

How guidance is related to educational process?

What is Rational Emotive Behavioural Therapy?

Define psychotherapy.

Write any four principles of guidance?

Give various life positions suggested by Berne.

What are the goals of school counselling?

Mention the functions of guidance services.

What are the qualities of an effective counsellor?

Distinguish between career talk and career conéeren

10 Write a note on cyber counselling. (8x1=8)
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Section B
(Answer anysix questions. Each question carries a weigl#) of

11.Explain different types of counselling. Mention #h@vantages of each.

12.Briefly explain the counselling for behavioural plems among adolescent learners.
13.What kind of guidance strategies will you provide gifted children and slow learners?
14.Explain the theory of career development propose8uper.

15.What are the ethical considerations in school celling?

16.What is the significance of parental counsellingducational scenario?

17.Briefly explain the steps involved in counsellimgarview.

18. Write down the characteristics of school guidarawises. (6%2=12)

Section C
(Answer anytwo questions. Each question carries a weiglg) of

19.Discuss the strategies of vocational guidancetad@cstage.

20.What are the basic principles of counselling? D@iish counselling from psychotherapy
and guidance.

21.Explain various tools and techniques used in guidgrogramme.

22.Analyse various approaches to counselling. (2x5=10)

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
SPECIALISATION COURSE
ED800201.4 — HIGHER EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:

On completion of this course, the teacher educanitibe able to

> explore the organizational structures of highercation and its role within our society.

> think critically about current issues and problembndian higher education

» anticipate the future of higher education and #weils available to shape or change that
future

» understand the goals, norms, and practices of tgiiye

» understand the issues, problems and perspectivesigdrsities in the changing global
scenario.

» understand the pattern of administration, plan@aing management of higher education.

» acquaint the recent trends and development in ledyd management in higher
education.

» conduct research related to an identified issygragram in higher education

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group dgons, seminars, debates,
Assignments, brain storming sessions, peer grolgtudsions, interaction with
community, case study, survey, and collaboratixegesgies

COURSE CONTENT:

Module One: Higher Education in India (10 hours)

1. Concept of Higher Education. The Indian Systérmdigher Education - Vision, Mission,
Objectives, Roles and Functions. Agencies ResplengibHigher Education.

2. Organisational Structure of Higher Educatiomnidia.

Higher Education as Envisaged in the VarioupdRs of Education Commission and
Policies. Constitutional provisions related to Higltducation

Module Two: The Issues and Challenges of Higher Edation in India (25 hours)

4. Problems and Solutions of Higher Education ididn- Equality of Opportunity, Low
Quality of Institutions, Financing, Political FactdVoral Issues, Gap in Supply and
Demand, Theory Oriented Syllabus and Challengestdd by LPG.

5. Manpower Planning - Meaning, Need, Importancanpbwer Requirements for the
Expansion of Higher Education. Problems of Manpowé&nning in India. Strategic
Manpower Forecasts.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



6. Brain Drain: a Growing Threat in India. Caus€snsequences and Solutions of Brain
Drain.

7. Issues, Problems and Challenges of Indian Usiives.
Module Three: Administration, Autonomy and Knowledge Management in Higher
Education (25 hours)

8. Concept of University - Types of Universitiesdamational Higher Educational
Institutions. Basic Functions of University.

9. Structure of University Administration - Respiimilgies of Senate, Syndicate, Academic
Council, Board of Studies. University authoritie<Chancellor, Pro-Chancellor, Vice
Chancellor, Pro-Vice-Chancellor.

10. Marking/Grading System, Semester System, Ceadit Semester System; Latest trends
in Evaluation system.

11. Changing Roles of Universities in Teaching,desh, and Extension in the Context of
Social and Economic Development.

12. Concept of Autonomy in Higher Education - MeaniSignificance, Scope, Merits and
Demerits. Autonomous Universities, Autonomous Qe Deemed University.

13. Autonomy within the University - Academic, Admstrative and Financial Autonomies,
Autonomy to the teaching departments.

14. Relevance and Application of Knowledge Managene Higher Education. Creating a
Learning Organization for Knowledge Workers.

15. Models of knowledge Management.

16. Effective use of ICT for Knowledge Manageméntture of Knowledge Management in
a 21st Century Knowledge-Based organization

Module Four: Quality Management and Financing in Hgher Education (15 hours)

17. Quality Management in Indian Higher Educatidleed for Quality Enhancement in
Higher Education.

18. Authorities, Teachers and Students as PartimerQuality Management. Minimum
Qualification for the Appointment of Teachers irgHer Education. UGC regulations for
the Appointment of a Teacher. Performance Apprdgsaleachers and Administrators.

19. Assessment & Accreditation of Institutions agker Education - NAAC, NBA, NCTE.
Regulations of NCTE 2014.

20. National Testing Agencies and Schemes of Higdrcation - UGC, NEUPA, RUSA,
ICSSR, CABE, AISHE

21. Financing in Higher Education, Source of Fumd Higher Education. Financial
Accountabilities of Universities. Central Grantsthe Universities, and Colleges, Grants
in Aid to the State Universities and Colleges fribra State Governments.

Module Five: Internationalization of Higher Education in India (15 hours)

22. Internationalisation of Higher Education inibnd Rationale, Approaches, Strategies and
Organisation Models for Internationalisation of Hey Education.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



23. Maintenance of International Standards in HigkRducation. Competition from the
Emergence of Foreign Higher Education Institutiongdia.

24. Academic Network and Alliances with Foreign Wnsities. Comparison of Higher
Education System in India, USA and UK.

25. The Changing Nature of Research in Higher HitntaNeed for Research in Higher
Education. Internationalisation of Higher educatidrResearch Area.

PRACTICUM (any two):

1. Conduct a diagnostic study on the performari@ny one higher educational institution
in promoting soft skills.

2. Analyse the problems of higher education indrtirough a survey and give suggestions
to solve the problems.

3. Critical appraisal of administrative hierarabfya professional institution of your choice.

4. Conduct a SWOT analysis about the performam@ Teeacher Education Institution in
your locality.

RECOMMENDED REFERENCES:

Altbach, P. G., Gumport, P. J. & Berdahl, R. O.120 American Higher Education in the
Twenty-First Century: Social, Political, and EcononChallenges (Third Edition).
Baltimore: Johns Hopkins University Press.

Barnett, Ronald & Griffin, Anne (ed). (1997). Thadeof Knowledge in Higher Education.
London: Casset Wellington House.

Chalam K. S. (ed). (1991). Academic Staff Developtridigher Education. Calcutta: K. P.
Bagchi & Company.

Dr. Agarwal R.B. (1993). Financing of Higher Eduoatin India. Varanasi: Varanasi Ganga
Kaveri Publishing House.

Dressel, P. L. & Mayhew, L. B. (1974). Higher ediima as a field of study: The emergence
of a profession. San Francisco: Jossey-Bass.

Hammond, L. D. & Bransford (Ed.) (2005).Preparinga¢hers for a Changing world. San
Francisco: Jossey-Bass.

Heggade, O. D. (1998). Finances and Cost of Higercation in India. New Delhi: Mohit
Publications.

Jayaram, N. (1987). Higher Education and StatusrRiein. Delhi: Mittal Publications.

Lampert, M. (2001). Teaching Problems and the Rrobl of teaching. New Haven: Yale
University Press.

Lewis, lan (1984). The Student Experience of High@ucation. Sydney: Croom Helm Ltd.

Martin, D. J. & Kimberly, S. L. (2006). Building &ehers - A Constructivist approach to
introducing Education. USA: Wadsworth Publishing.

Massey, D. S., Charles, C. Z., Lundy, G. F. & Fes¢ciM. J. (2003). The source of the river:
the social origins of freshmen at America's selectiolleges and universities. Princeton,
N.J.: Princeton University Press.

Milem, J. F., Chang, M. J., and Antonio, A. L. (B)OMaking Diversity Work on Campus:
A Research-Based Perspective. Washington, DC: AsarerAssociation of Colleges and
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Universities.

Moonis, Raza & Nirmal, Malhotra (1991). Higher Edtion in India: A Comprehensive
Bibliography. New Delhi: Ashok Kumar Mittal Conceptiblishing Company

Ram, Atma (1990). Higher Education in India - Issa®d Perspectives. New Delhi: Mittal
Publications.

Ramachandran, C. M. (1987). Problems of Higher Rtloc in India. New Delhi: Mittal
Publications.

Nair, K. R. Ramachandran (1986). The Emerging 3$pettEssays on Indian Higher
Education. Bombay: Himalaya Publishing House.

Ramsden, Paul (1998). Learning to lead in Highemudatdon. London: Routledge
Publications.

Schmidtlein, F. A. & Berdahl, R. O. (2011). Autongand accountability. In Altbach, P. G.,
& Gumport, P. J. (Eds.), American higher educatiothe twenty-first century: Social,
political, and economic challenges. Baltimore: Tbean Hopkins University Press

Selingo, J. J. (2013). College (un)bound: the fitirhigher education and what it means for
students. Boston: Houghton Mifflin Harcourt.

Singh, U. K. & Sudarshan, K. N. (1996). Higher Eahimn. New Delhi: Discovery
Publishing House, New Delhi.

Sporn, B. (1999). Adaptive university structures:aamalysis of adaptation to socioeconomic
environments of US and European universities. LandoKingsley Publishers.

Sreekumar, S. S. (1990). Programme Planning in éfigbhducation. Allahabad: Vohra
Publishers & Distributors.

Tierney, W. G. & Hentsche, G. C. (2007). Growthynaad, and purpose in higher education.
New players, different game: Understanding the rede for-profit colleges and
universities. Baltimore: Johns Hopkins Universitg$s.

Tight, Malcolm (1991). Higher Education: A Past-#irRerspective, Buckingham: SRHE and
Open University Press.

Vohra A. L. & Vahist S. R. (1998). Rural Higher Eddion. New Delhi: Aksharadeep
Publishing House, New Delhi.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
First Semester
Faculty of Education

SPECIALISATION COURSE
ED800201.4 -Higher Education
(2019 admissions onwards)

Time: Three hours Max. Weight: 30
Section A
(Answer anyeight questions. Each question carries a weighit of
1. What is the vision of Higher Education in India?
2. Enumerate the basic functions of a university.
3. Write the merits of autonomy in Higher Education.
4. What are the major challenges of Indian universitie
5. State any two constitutional provisions relatetHigher Education.
6. Write two functions of NEUPA.
7. What are the responsibilities of Syndicate?
8. What is the significance of performance appraisatéachers?
9. Define the concept of Autonomy.
10. List the types of universities. (8X1=8)
Section B
(Answer anysix questions. Each question carries a weigta of
11. Explain the models of Knowledge Management.
12. ‘Assessment and Accreditation of institutioidHagher Education is a necessity of the
day’. Discuss.
13. Prepare a note on the significance of ICT fooWledge Management.
14. Critically evaluate the scope of Internatiosatiion of Higher Education in India.
15. Show your familiarity with Marking /Grading sgs and Credit/Semester system.
16. Briefly discuss the causes and consequencbsaof drain. Suggest possible solutions
for preventing it.
17. What do you mean by man power planning? Highlits need and significance in the
present context.
18. What are the major functions of UGC? (6X2=12)
Section C
(Answer anytwo questions. Each question carries a weiglt of
19. Discuss the major problems faced by higher &titut in India. Suggest possible
solutions for preventing it.
20. Portray the financial accountabilities of umsrees. Explain it in the light of legislation
for the universities Act, Statutes and regulations.
21. Compare the higher education system in Ind&4 End UK.
22. What are the Roles of Universities in TeachiRgsearch, and Extension in the context

of Social and Economic Development? (2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Third Semester
SPECIALISATION COURSE
ED810301.1 — ENVIRONMENTAL EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedgo

» develop comprehensive concept about the scope mpdriance of environmental
education.

» acquaint with environmental issues and problems.

> be aware of the recent environmental hazards anglén of action to overcome this in

a broad perspective.

provide training in IT enabled strategies for intpay environmental education.

carry out research projects for improving environtaé quality and sustainable

development.

conduct awareness program and develop an act@onfot the public about sustainable

development.

lead a nature friendly life and promote green livin the society.

develop an attitude to conserve the nature andalagsources.

VV ¥V VY

MODE OF TRANSACTION:

Lecture Cum Demonstration, Demonstration, Grougéhations, Seminars, Debates,
Assignments, Brain Storming Sessions, Peer Grougcu3sion, Interaction with
Community, Case Study, Survey And Dialogue, Na@aenp.

COURSE CONTENT:
Module One: Concept of Environmental Education (2thours)

Concept of Ecology, ecosystem.

Food chain, Food web - Factors affecting foagirtland food web.

Meaning, need and significance of environmesdacation.

Structure and status of environmental educapamary, secondary and higher education.
Environmental education in a global perspectiateps taken by National, International
and State organizations in the promotion of envirental education.

6. Environmental Literacy.

a bk ownhpE

Module Two: Curriculum Construction for Environment al Education (15 hours)

7. Curriculum planning - Factors affecting Coutum Construction.

8. Methods in Environmental Education - Outdoomuaadion, Experiential Education,
Inquiry Method.

9. Approaches in Environmental Education - Holistimtegrated, Interdisciplinary,
Multidisciplinary.
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10. Formal and Informal Strategies in environmemdlication - Debate and discussion,
Video, Case study, Action projects, Simulation -steo and Brochure preparation,
Workshop, Interactive website, Guided nature w&lieen classroom activities.

11. Issues related to supervision and assistiegwronmental education.

Module Three: Environmental Problems (20 hours)

12. Environmental problems at Global and regioeatl: Global level - Global Warming and
Glacier Erosion, e-Waste Management, Loss of Halatel Biodiversity, Pollution;
Regional Level - Solid and Liquid Waste Manageméparrying and Sand Mining,
Ecological Hot Spot.

13. Natural Disasters - Disaster Management.

14. Conservation of Nature and Natural Resources.

Module Four: Environmental Planning and Management(20 hours)

15. Concept and need of environmental planning.

16. Issues related to environmental planning.

17. Need and scope of sustainable development.

18. Environment monitoring System.

19. Environmental Accountability — Environmentdhies.

20. Contributions of social activists in environmead education in India.

21. Recent Eco concepts — Ecotourism, Eco-femini@&meen living, Organic farming,
Family farming.

Module Five: Evaluation and Research in Environmenrdl Education (15 hours)

22. Need and Significance of Evaluation.

23. Difficulties in Evaluation.

24. Recent Trends in Evaluation - CCE, Learner ntg@Kkill Tests, Simulated Practical test,
Portfolio, Rubrics.

25. Recent Researches in Environmental Education

PRACTICUM (any two):

1. Suggest conservation strategies to be adoptgalr locality.

2. Prepare a biological album/CD on endangerediape

3 Write a proposal for observation of Environnatimay.

4. Report dield experience on an area of environmental issue.

RECOMMENDED REFERENCES:
Bell, F. et al. (1996)Environmental PsychologiNew York: Harcourt College Publishers.

Bennet, D. B. (1989 Evaluating Environmental Education in SchoolsPractical Guide
For TeachersUNESCO- UNEP - International Environmental EdiwwaPrograme.

Bridgeman, H. (1992). Global Air Pollution, New belCBC Publishers and Distributors.
Chhockar, K. B. et al. (2005Understanding environmertiew Delhi: SAGE.
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Elliot, D. (1997. Energy, Society and Environmgertondon, Routledge Introduction to
Environmental Series.

Goudie, A. (1993)The Nature of EnvironmenBreat Britain: Hartnolls Ltd.

Harrison, L. (1995)Environmental Health and Safe#wuditing: Hand Book, New York: Mc.
Graw- Hill Inc.

Jadhav, H. V. (1994 Principles of Environmental ScienddewDelhi: Himalaya Publishing
House.

Jones, M. A. (1997 Environmental Biology.New York: Routledge Introduction To
Environmental Series.

Khoshoo (1991Environmental Concerns and Strategidéew Delhi: Ashish Publishing
House.

Lacey. C. & Williams, R. (1987). Education, Ecolognd Development. Great Britain:
Dereck Doyle and Associates.

Light, A. & Katz, E. (1996 Environmental PragmatismLondon: Environmental
Philosophies Series.

Mehta, C. S. (1997Environmental Protection and the LaiNew Delhi: Ashish Publishing
House.

Mohal, I. (1989. Environmental Pollution and ManagemeNew Delhi: Ashish Publishing
House.

Palmer, J. & Neal, P. (1996 The Hand Book of Environmental Educatidrondon:
Routledge.

Pepper, D. 1996Modern Environmentism: An Introductiobondon: Routledge.

Right, R. P. (2008)Environmental Science towards a Sustainable FutNeawv Delhi: PHI
Learning (pvt) Ltd.

Seth, M. S. & Igbal, S. A. (1998Encyclopaedia of nature and environmeNew Delhi:
Discovery Publishing.

Sharmakadambari. (199@®erspectives in Nuclear Toxic and Hazardous Wabteg. Delhi:
Commonwealth Publishers.

Srivastava, N.Y. (1995Environmental pollutionNew Delhi: Himalaya Publishing.

Stokking, H., Vanalert, L., Meijhrg, W. & Kaskena, (1999). Evaluating environmental
education England, Switzerland & Cambridge, UK: IUCN.

Vgas, L. N., Garg, R. K. et al. (1996). Contribuoto the Environmental Sciences. New
Delhi: Himansion publications.

Yearly, S. (1996). Sociolog¥nvironmentation &Globalization.ondon: SAGE.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Third Semester
Faculty of Education

SPECIALISATION COURSE
ED810301.1 - Environmental Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weighit of

What do you mean by Ecofeminism?

Define ecosystem.

What do you mean by environmental literacy?

Write a short note on environmental monitosygtem

Mention any two recent researches in enviroriat@uucation.

What do you mean by disaster management?

Mention any four difficulties in environmentducation.

What are the factors affecting curriculum camngtion in Environmental education?
Write the factors affecting food chain anddaveb?

Mention the methods in environmental education (8x1 =8)

©oNoOOr~®ODNE
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Section B

(Answer anysix questions. Each question carries a weigl of
11. Explain the structure and status of environalezducation at Secondary level.
12. Explain the need and significance of environtaleeducation.
13. Bring out the contributions of two social ais in India in the field of Environmental
education.
14. Explain the concept of environmental sustalitg.
15. Discuss the recent trends in the evaluati@neironmental education.
16. Discuss the major issues related to enviromaheranning.
17. Describe any two approaches employed in enrismtal education.
18. Explain environmental accountability and eonimental ethics. (6x2=12)

N

Section C
(Answer anytwo questions. Each question carries a weiglit of

19. Deliberate the prominent environmental issaésGlobal level and regional level.
Suggest remedial measures.

20. Describe the formal and informal strategiepleyed in environmental education.

21. Highlight the need for conversation of natamed natural resources in the present
scenario.

22. Discuss the steps taken by national and iatemal organizations in the promotion of
environmental education. (2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Third Semester
SPECIALISATION COURSE
ED810301.2 - INCLUSIVE EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

» analyse the concept of ‘disability’ and ‘inclusioahd develop a dynamic approach to
pupil diversity and individual differences.

» identify needs of children with diversities.

» get acquainted with the cultures, policies and atiacal practices and equipped with
inclusive practices.

» incorporate multidisciplinary approach and innovatpractices in inclusive set up.

» use specific strategies and assistive and adafaolenologies in teaching children with
special needs in inclusive classrooms.

» understand the global and national commitments itdsvehe education of children with
diverse needs.

» appreciate the need for promoting inclusive pracéind the roles and responsibilities of
all concerned personnel.

» develop critical understanding of the recommendatiof various commissions and
committees towards teacher preparation for inceisgucation.

» analyse special education, integrated educationrahasive education practices.

> identify and utilize existing resources for promgtinclusive practice.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, observatiot@rview, group presentation,
seminars, debates, assignments, brain stormingosssspeer group discussion,
interaction with community.

COURSE CONTENT:

Module One: Inclusive education - framework and alled concepts (20 hours)
Definition, concept, historical development, sheé@d importance of inclusion.
Difference between special education, integratieation and inclusive education.
Concept of impairment, disability and handicap.

Classification of disabilities based on ICF mode

Inclusive education in India — current statud esues.

Causes and prevention of disabilities.

Legal provisions and policies.

Noo,rLdE
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Module Two: Exceptional learners — types, prevalerg characteristics, identification,
assessment and educational provisions (30 hours)

8. Intellectually exceptional — mentally challenggited and creative.

9. Sensory exceptional — visually impaired and ingampaired.

10. Non-sensory physically exceptional — orthopa&dpaired.

11. Communicationally exceptional — communicatiorsorters, speech and language
disorders.

12. Learning or academically exceptional — learrdisgbled, ADHD, slow learners.

13. Socially or emotionally exceptional — sociatlisadvantaged, emotionally disturbed,
socially handicapped or delinquents.

14. Multiple and severely exceptional — childreithwmultiple disabilities, children with
autism, children with cerebral palsy.

Module Three: Assistive/Adaptive technology (10 has)

15. Products, Aids and Appliances for diverse ngBdscess, Individualised Education Plan
(IEP), Remedial teaching.

16. Therapeutic interventions - need and scope.

17. Use of Information communication technologyT )@ the inclusive classroom.

18. Elimination of Architectural barriers.

Module Four: gender equality (10 hours)

19. Gender issues, gender inequality, gender satsit
20. Strategies and programmes on Girls’ education.
21. Research priorities.

Module Five: Training and research perspectives fomclusion (20 hours)

22. Multi-disciplinary approach for inclusion, pleEng and management of inclusive
education: Infrastructure, Human resource and unstmal practices, curriculum and
curricular adaptations, classroom evaluation prasti management of inclusive
education classrooms.

23. Collaborative Practices in Inclusive set uprept&professional partnership - Role of
family (parents and siblings), peers, professiqgrialschers, school community.

24. Professional development with focus on inclasigkills and competencies of teachers,
Professional Ethics and Professional Development.

25. Research perspectives - researches in incleslueation in India - current status and
issues of inclusive education in India - barriersniclusive education: Attitudinal, social
and educational.

PRACTICUM (any two):

1. Conduct a survey on inclusive practices of a feaiadanstitutions in your locality, with
special reference to the barriers and facilities learning and participation and
recommendations for inclusive practices.

2. Prepare an institutional profile of a special sdhaath special emphasis to the

educational strategies used.

Conduct an awareness program/campaign on ‘Inclesivueational Practices’.

4. Conduct a case study/experimental study/actiorarekeon inclusive education.

w
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RECOMMENDED REFERENCES:

Adams J. A. (1992). Learning and memory - An intrcttbon. Homewood, lllinois Dorsey
Press.

Ahuja. A. & Jangira, N. K. (2002). Effective Teachgaining; Cooperative Learning Based
Approach. New Delhi: National Publishing house.

Ainscow, M. (1990). Special Needs in the Classro@m.eacher Education Resource Pack.
UNESCO.

Ainscow, M. & Booth, T. (2003). The Index for Insion: Developing Learning and
Participation in Schools. Bristol: Center for Steslin Inclusive Education.

Barciey. J. R. (1993). Counselling and Philosof@an Francisco.

Baquer, A. & Sharma, A. (1997). Disability: Chalgss vs. Responses. CAN Pub.

Bartlett, L. D. & Weisentein, G. R. (2003). Sucdabkdnclusion for Educational Leaders.
New Jersey: Prentice Hall.

Berdine, W. & Blackhurst (1985). An Introduction fpecial Education. Boston: Little
Brown.

Brody, E. B. & Brody, N. (1996). Intelligence Na#rdeterminants and consequences. New
York: Academic Press.

Butcher, H. (1993). Human Intelligence: Its natanel assessment. London: Merhuen.

Chaote, J. S. (1991). Successful MainstreamingnAdihd Bacon.

Choate, J. S. (1997).Successful Inclusive Teaclitign and Bacon.

Daird, P. (1980). Curriculum Design and Developmblgw York: Harcott Brace.

Daniels, H. (1999).Inclusive Education. London: Kag

Deiner, P. L. (1993). Resource for Teaching Chiidreith Diverse Abilities. Florida:
Harcourt Brace and Company.

Dessent, T. (1987). Making Ordinary School Spediessica Kingsley Pub.

Floelick. C. P. (1988). Guidance Services in Schodew York: Allyn & Bacon.

Gargiulo, R. M. Special Education in Contemporarpci€ty: An Introduction to
Exceptionality. Belmont: Wadsworth.

Gartner, A. & Lipsky, D. D. (1997). Inclusion andt®ol Reform - Transferring America’s
Classrooms. Baltimore: P. H. Brookes Publishers.

Gathoo, V. (2004). Curriculum Strategies and Adamis for Children with Hearing
Impairment. RCI, New Delhi: Kanishka Publishers.

Giuliani, G. A. & Pierangelo, R. (2007) UnderstamgliDeveloping and Writing IEPs.Corwin
Press, Sage Publishers

Gore, M. C. (2004). Successful Inclusion Strateg@s Secondary and Middle School
Teachers. Crowin Press, Sage Publications.

Gottfried. A. V. V. (1995). Home Environment andriacognitive Development. San
Francisco.

Guilford, J. B. (1996). Fields of Psychology (edNgw York: Van Nostrand.

Hegarthy, S. & Alur, M. (2002). Education of Chigir with Special Needs: from Segregation
to Inclusion. Corwin Press, Sage Publishers.

Hunter, lan. M. R. (1994). Memory. London: PengBooks.
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Jangira N. K. & Mani, M. N. G. (1990). Integratediu€ation for Visually Handicapped.
Gurgaon, Old Subjimandi: Academic Press.

Jha. M. (2002). Inclusive Education for All: Scheakithout Walls. Chennai: Heinemann
Educational publishers.

Jha, M. M. (2002). School without Walls: Inclusitzglucation for All. Oxford: Heinemann
Education.

Hollahan & Kauffman (1978). Exceptional Childrenn Antroduction to Special Education.
Prentice Hall

Johnson, D. J. & Mykleloust, H. R. (1967). Learnigabilities - Educational Principles and
Practices. New York: Grune and Stralton.

Jones. A. P. (1994). Principles of Guidance. NewkYHBlolt.

Karant, P. & Rozario, J. (2003). Learning Disalahtin India. Sage Publications.

Karten, T. J. (2007). More Inclusion Strategies iNark. Corwin Press, Sage Publications.

Keller. F. S. (1997). The Definitions of Psychold@d.). New York: Appleton century.

Kingl1Sears, M. (1994). Curriculum Based Assessment ieci8p Education. California,
Singular Publications.

Kirk, S. A. (1962). Educating Exceptional Childré&oston: Houghton Mifflin Co.

Larry, A. Fais (1976). Learning Disabilities - A @petency Based Approach. Boston:
Houghton Mifflin Co.

Lewis, R. B. & Doorlag, D. (1995). Teaching Specalidents in the Mainstream (4th Ed.).
New Jersey: Pearson.

Mathew, S. (2004). Education of Children with Hegrilmpairment. RCI, New Delhi:
Kanishka Publications.

McCormick, Sandra (1999). Instructing Students weve Literacy Problems (3rd Ed.).
New Jersey: Pearson.

Montgomery, D. (1990). Special Needs in Ordinaryhdads: Children with Learning
Difficulties. London: Cassel Educational Limited.

Munn. N. L. (1997). Introduction to Psychology. Diel

Panda, K. C. (1997). Education of Exceptional Gleiid New Delhi: Vikas Publications.

Petri. H. L. (1995). Motivation: Theory and Resdaf2nd ed.). Belmont, Cawadsworth.

Puri, M. & Sen, A. K. (1989). Mentally Retarded Ghen in India. New Delhi: Mittal
Publications

RCI, Syllabus, 2010: B.Ed. Special Education (MR)orms, Regulations & Course Content.
Rehabilitation Council of India (Statutory Body wndhe Ministry of Social Justice and
Empowerment), New Delhi.

Ramaa, S. (1993).Diagnosis and Remediation of RigsleAn Empirical Study in Kannada,
an Indian Language. Mysore: M/S Vidyasagar Prinéind Publishing House.

Rangasayee, R. & Gathoo, V. (2007). Towards IneuEiducation of Children with Hearing
Impairment - A Hand Book for Regular School Teashé&YJNIHH Publishers.

Rayner, S. (2007). Managing Special and Inclusidedation. Sage Publications

Ryandak, D. L. & Alper, S. (1996). Curriculum comtefor Students with Moderate and
Severe Disabilities in Inclusive Setting. BostotlyA and Bacon.

Sawrey, J. H. & Telford, C. (1998). Educational &sylogy (2nd ed.). New Delhi: Prentice
Hall of India.
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Sedlak, R. A. & Schloss, P. C. (1986). Instructidvathods for Students with Learning and
Behaviour Problems. Allyn and Bacon.

Stow, L. & Selfe, L. (1989). Understanding Childrefith Special Needs. London Unwin
Hyman.

Sen, A. (1988). Psycho-integration of the handieap|©Challenge to the society. New Delhi:
Mittal Publication.

Sharma, P. L. (1990). Teachers’ handbook on IEDelpidg children with special needs.
NCERT Publication.
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QP Code: ............. Reg. NoO.: .....ccevvnnen.

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Third Semester
Faculty of Education

SPECIALISATION COURSE
ED 810301.2 - Inclusive Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weighit of

Differentiate Impairment, Disability and Handica

What do you mean by professional ethics?

Describe assistive technologies used for orttliepély impaired children.

What is IEP?

Mention the major barriers of girls’ educationindia?

Describe therapeutic interventions for childwath speech and language disorders.
What are the legal provisions for children wdtkability?

Describe two classroom management strategias inclusive classroom.

Describe ICF model.

Write two needs of therapeutic intervention.

©CoNoOr~®ODdDE
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(8x1=18)
Section B
(Answer anysix questions. Each question carries a weigl of
11. Give brief descriptions about (a) special etlana
(b) integrated education.
12. Write a note on learning disability. How willoy identify a child with learning
disability?
13. Briefly explain the functional limitations bearing impaired children.
14. Who is a socially disadvantaged child? Exptam educational provisions for socially
disadvantaged child.
15. Explain the significance of collaborative prees in inclusive education.
16. Explain curricular adaptations for Autistialdren.
17. Bring out the relevance of ICT in Inclusivasdrooms.
18. Explain ways and means for the preventionsdhillities.
(6x2=12)
Section C
(Answer anytwo questions. Each question carries a weiglt of
19. Briefly explain the historical development n€lusive education.
20. Explain the characteristics and educationatiprans of mentally challenged children.
21. What is inclusive education? Explain issueslaarders of inclusive education in India.
22. Explain the significance of gender equalityniclusion of children with diversities.
(2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Third Semester
SPECIALISATION COURSE
ED810301.3 — NON FORMAL EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of the course, the students will ible &

» understand the conceptual frame work of Non Foedaktation.

» internalize the importance of Non Formal educatiocording to needs and aptitudes.

» understand the philosophical, sociological and pslagical perspectives of Non Formal
education.

» understand the concept and recent trends in Nomma&loreducation for social
transformation and enhancement of quality of life.

> internalize the learning process and strategidsoof Formal education.

» get acquainted with the mode of monitoring, evatuatand research in Non Formal
education.

» understand the issues and challenges in Non Fadualation.

MODE OF TRANSCACTION:

Lecture cum Discussions, Demonstration, Group ptesens, Seminars, Debates,
Assignments, Brain storming sessions, Peer growgeudsions, Interaction with
community, Case study, Survey and Dialogue.

COURSE CONTENT:
Module One: Introduction to Non Formal education 0 hours)

1. Nature, Need, Aims, and Objectives of Non Formalocation - Principles and
Characteristics of Non Formal education.

2. Importance and Scope of Non Formal education - Bbkm. Non Formal education.

3. Origin and development of Non Formal education giplecial reference to Faure report
(1972) and Delor’'s Report (1996).

4. Target groups of Non Formal education.

5. Non Formal education within educational sector -CEC Literacy, and Continuing
education.

Module Two: Philosophical, Sociological, and Psydtbogical background of Non-
Formal education (15 hours)

6. Philosophical principles governing Non Formal edwca- Major educational theories-
Liberal, Progressive, Behavioral, and Humanistic.

7. Contributions of Educational thinkers - Paulo Feelwan lllich and J. P. Naik.

8. Sociological bases of Non Formal education - Sa@onomic inequalities, Poverty,
Social mobility, Social stratification, and Sociakistance.
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9. Social change - Sociological, Technological and@al factors.
10. Psychological principles with special referenceAichievement motivation, Learning,
Attention Span, Factors facilitating adult learning

Module Three: Agencies and programmes for Non Formlaeducation (20 hours)

11. Family, community, and religion - State levabencies - Panchayats, Block,
Municipalities and Corporation, Government and Nayernment agencies,
Universities.

12. Agencies at National level - BNFE, UGC and @\

13. Agencies at International level - UNESCO, UREK; ICAE.

14. Programmes - FFLP, RFLP, MPFL, NAEP, NLM, Eacte teach one, Total literacy
campaign in Kerala.

15. Ongoing continuing programme in India - EQER) QLIP, IIPP, open learning system.

16. Modern trends in Non Formal education in U8 HiX and India.

Module Four: Learning process, Materials, Media and Strategies, Monitoring,

Valuation and Research in Non formal education (20ours)

17. Learning process - Expository, Participatorwrkghops, seminars, discussions - peer
coaching.

18. Use of mass media - Pamphlets, Electronics #aprovised aids, Folk and popular art
forms, CAL, Virtual learning.

19. Strategies - Guided learning and self-digkdgarning, open schools, open universities
and on-line learning.

20. Context evaluation, Input evaluation, Processluation, Product evaluation and
Participatory evaluation.

21. Use of SWOC analysis - principles and modusandi.

22. Research in Non Formal education programmwsed of research - Action research and
Ex-post facto research - Case studies of Non Foedatation programmes.

Module Five: Issues and Challenges of Non Formal edation (15 hours)

23. Implementation of target specific programmessatering individual difference and
requirements.

24. Issues of women and rural people.

25. Resource problems - obstacles in the structuitee society, the problem of inertia.

PRACTICUM (any two):

1. An assessment report of the skill development @umgne functioning in locality of your
choice.

2. Report of the diversified function performed by Adeducation agencies.

3. A status report on the functioning of different gr@mmes undertaken by Adult and
Continuing Education Department of any Indian ursitg.

4. Areport on analysis of materials - print and nom{p- for Non formal education.
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RECOMMENDED REFERENCES:

Daswani, C. J. & Shah, S. Y. (Eds.) (2000). Adiducation in India: Selected Papers. New
Delhi: UNESCO.

Delors, J. (1996). Learning: the treasure withiReport to UNESCO of the International
Commission on Education for the Twenty- first CemtWUNESCO.

European Commission (2001). Making a European afedifelong learning a reality.
Brussels, COM.

Freire, Paulo (1970). Pedagogy of the Oppressed, Yak: Continuum.

lllich, lvan (1971). Deschooling Society. New Yortarper & Row.

Kuppuswamy, B. (1975). Social Change in India. N@eihi: Vikas Publishers.

Malcolm, Sknowles (1970). The Modern Practice of uhAdEducation. New York:
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Ministry of Human Resource Development (1986).Neslidy on Education. New Delhi:
Government of India.

Naik J. P. (1977). Some Perspectives on Non FoEdatation. New Delhi: Allied Publisher
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Third Semester
Faculty of Education

SPECIALISATION COURSE
ED810301.3 — Non Formal Education
(2019 admissions onwards)

Time: Three hours Max. Weight: 30
Section A
(Answer anyeight questions. Each question carries a weight of
1. Open and distance learning will be an importaninelet of future education and training
system. Give reasons.
2. What do you mean by participatory learning?
3. Write the importance of action research in Non Fadreducation.
4. What are the problems faced in Non Formal education
5. Give a brief note on total literacy campaign in &ar
6. Briefly describe the aims and objectives of NonrkRalreducation.
7. Write the technological factors influencing Non ai education.
8. Which are the target groups of Non Formal education
9. Describe the activities of NLM.
10. Give brief description of continuing education pragmes in India.
(8X 1=8)
Section B
(Answer anysix questions. Each question carries a weigl& of
11. Explain the views of JP Naik on Non Formal eduaatio
12. Give an account of modern trends in Non Formal atioic in US and UK.
13. How do family, community, and religion function filon Formal education?
14. Explain the philosophical principles of Non Fornedlucation.
15. What are the recommendations of Faure report andrBereport on Non Formal
education?
16. Explain the scope of Non Formal education in India.
17. Describe the scope of SWOC analysis in the evalnati Non Formal education.
18. Explain the importance of ECCE in achieving EFA.
(6X2=12)
Section C
(Answer anytwo questions. Each question carries a weiglt of
19. Describe the role of national level agenci®-B, UGC and IGNOU in Non Formal
education.
20. How does Non Formal education help to mininsiaeio-economic inequalities, poverty,
social mobility and social stratification?
21. What are the issues and challenges in the mei&ation of Non Formal education
programmes for women and rural people?
22. Describe the influence of mass media in legrprocess of Non Formal education.

(2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Third Semester
SPECIALISATION COURSE
ED810301.4 —- HUMAN RIGHTS AND VALUE EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

» understand concepts, aims and objectives of huightsrand value education.

develop skills to analyse human rights in the presecial context and curriculum.

appreciate and practice the dimensions of humdutsrig

develop the attitude to appreciate the role of hunghts movements and contributions

of international and national organizations.

analyse the models of Conflict Resolutions for @ffee value education.

critically evaluate the role of Parents, Teach&agiety, Government etc. in protecting

human rights and fostering values.

> apply the practical approaches to human rightsachrcand conflict resolution.

> effectively handle human rights issues related he aged, women and children,
differently abled including child abuse and chadbdur.

» critically evaluate the issues and prospects of &lurRights and Value Education at
Institutional and Society level.

» comprehend and develop positive attitudes towandsesance of human rights, peace
and values.

YV V V

A2 %

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptasens, seminars, debates, panel
discussion, project, assignments, brain stormingsieas, peer group discussion,
interaction with community, case study, survey diaogue.

COURSE CONTENT:
Module One: Human Rights and Value Education (15 hars)

1. Human Rights — Meaning, Nature and Characteristiseed and significance of Human
Rights Education.

2. Various agencies and their role for human rightd ealue education- Home, School,
Peer group, community, society, and media.

3. Theories of Human Rights — Natural Rights Theoistorical Theory — Legal Theory
— Social Welfare Theory — Idealistic Theory.

4. Values and Value Education — Meaning and Signitear Aims and objectives at
school and higher education levels — Value ProongsSkills.

5. Human Rights and Indian Constitution - Constitutibwalues of India — Promotion of
social justice and human welfare — Indian Culture @alues.
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Module Two: Historical Perspectives of Human Right€Education (15 hours)

6. UN Charter (1945) — UN Declaration of Human Rigfit848) — International Covenant
on Economic, Social and Cultural Rights (1966).

7. Human Rights violations - International Court oftice — Protection of Human Rights —
Human Rights and Marginalised sections.

8. Aims and vision of Value Education in India — Tramhal and Contemporary — Values
reflected in the Commission reports and Documeites endependence.

9. Value Education at primary, secondary and highacation levels.

10. Emerging Trends: (a) Human Rights and TerrorismHinan Rights and Environment
(c) Human rights and technology (d) Human Right$ Gfobalization.

Module Three: Methodology of Human Rights and ValueEducation (25 hours)

11. Approaches and Models of Human Rights and Valuec&in: Cognitive Moral
Development - Social Interaction - Value Clarificat - Value Discussion - Value
Analysis.

12. Value Processing Model - Consequence Analysis Med&nflict Resolution Model —
Dual Concern Model; assertiveness and empathy lesStgompetitive, collaborative,
compromising, accommodating and avoiding.

13. Value education through curricular and co-curric@aletivities - Field Trip, Sports, NSS,
NCC, Scouts and Guides.

14. Techniques - Storytelling, Dramatization, Episod#ing, ldentification of values in all
topics/subjects.

15. Role of teacher in promoting Human Rights and V&deacation.

Module Four: Human Rights and Value Education in the Inter-national, National and
Local Contexts (25 hours)

16. UN Decade for Human Rights Education — Human Rig@htganizations at International
levels — Amnesty International.

17. National Human Rights Commission — State Human Riglommission — National and
State Commissions for Women, Scheduled Castes ahdd8led Tribes, Backward
classes and Minorities - Education for Human Rightsl Values in the context of
National Integration and Communal harmony.

18. Human Rights and Values - Contributions of religiomnd Non-governmental
organisations.

19. Value and Moral Education — Role of NCERT and SCERT

20. Models of Moral Education: i) Rationale Building Klel ii) The Consideration Model
iii) Value Classification Model iv) Social Action dtlel v) Just Community Intervention
Model

Module Five: Human Rights Issues and Morality (10 burs)

21. Human Rights issues related to the Aged, Women G@hitbiren, Differently abled,
Migrants, Child abuse and Child Labour - Human Rghiolations in educational
institutions, workplace and society.
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22. Measures to prevent Ragging, Eve-teasing, Rapepdiin and Euthanasia, Female
Infanticide, Drug abuse — Role of Educational busitbns and Teachers.

23. Human Rights and Values in the context of Famifg Education - WHO and Life
Skills.

24. Nature and Concept of Morality - Growth and devetept of the concept of morality
over the ages.

25. Developing Morality - Truthfulness, self-controliust, honesty, righteousness and
integrity.

PRACTICUM (any two):

1. Prepare a report on the constitutional values dfialrand the school activities for
upholding those values.

2. Prepare a lesson plan using value analysis modetanduct a class at any educational
institution.

3. Analyse the Governmental measures to eradicatealseuils like child abuse/child
labour/drug abuse.

4. Conduct a debate/seminar/panel discussion on arnhugias violations and the society.

RECOMMENDED REFERENCES:

Adans, D. (Ed). (1997)UNESCO and a culture of peace, promoting a global/ement
Paris: UNESCO Publication.

Aggarwal, J. C. (2005)Education for values, environment and human rightsw Delhi:
Shipra publication.

Babu, Muthuja, Usharani, R. & Arun, R. K. (200Peace and Value EducatioNew Delhi:
Centinum Press.

Balasooriya, A. S. (1995Education for Peace: Learning Activitidglaharagama, Sri Lanka:
National Institute of Education.

Brown, G. (1971)Human Teaching for Human Learningew York, Viking.

Canfeid, Jack. (1979)01 ways to enhance self-concept in the classréwantice Hall.

Delors, J. (1996)Learning the Treasure within: Report of InternatrCommission on
Education for the21st Centuriparis: UNESCO.

Dhand, H. (2000)Teaching Human Rights: A Handbook for Teacher EttwsaBhopal:
Asian Institute of Human Rights Education

Fountain, S. (1988). Learning Together — Global dation. New York: Stanley Thrones
Publishers Ltd, New York University.

Fountain, S. (1999). Education for Peace in UNICHE&w York: Working Paper Education
Section, Programme Division, UNICEF.
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Institute for International Textbook Research Biaahweig, 7-11 November 1988).
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Ghose, G. N. (2008). A text book of value Educatidew Delhi: Dominant Publishers and
Distributors.

Government of India (1966). Report of the Educat@ymmission 1964-66 on “Education
and National Development”. New Delhi: Ministry oflécation, Government of India.

Government of India (1993). Learning without Burdétew Delhi: Ministry of Human
Resources Development (MHRD), Department of Edanatsovernment of India.

Government of India (1986). Report of the NatioRalicy on Education (1986). New Delhi,
Ministry of Human Resources Development, Governnoémdia.
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International Understanding, Peace and Human Ridh#ESCO, Paris, Hall, Engle
Cliffs.

Harris, Robert & Hahn, Carole (eds). (1986). Teaghof Contemporary World Issues. A
joint project of UNESCO and the WCTOP. Paris.

Herzog, S. (1982). Joy in the Classroom. Bouldexe€r California: University of the Tree
Press.
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of Reconciliation. London: New Society Publishers.
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Electoral Assistance.
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publication.

Jagdishchand (2007). Value Education. New Delhshh publishing House.
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Publications Pvt. Ltd.

Kreidler, W. 1. (1991). Creative Conflict ResolutioMore than 200 Activities for Keeping
Peace in the Classroom. Foreman, Scott, Glenview.
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Gandhi peace foundation.

Kuppusamy B. (2004). An Introduction to Social Hsylogy. Mumbai: Asia Publishing
House.
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QP Code: ............. Reg. NO.: ....cccevvenen.

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Third Semester
Faculty of Education

SPECIALISATION COURSE
ED810301.4- Human Rights and Value Education
(2019 admissions onwards)

Time: Three hours Max. Weights: 30

Section A
(Answer anyeight questions. Each question carries a weight of

What is the need and significance of Human Rigldiscation?

What is the role of co-curricular activities in HamRights Education?

What are the Natural Rights of human being accgrtbrNatural Right Theory?

List out the values reflected in Commission Repaisl Documents in India after
Independence.

What is the role of NCERT in Value Education?

Which are the techniques of imparting Value Educeti

Describe the agencies that help to develop moraiitgng students.

Critically examine the role of International CoaoftJustice in protecting Human Rights.
What is Legal Rights Theory?

10. How does terrorism affect Human Rights? (8X1=8)

PwbdE

© o No O

Section B
(Answer anysix questions. Each question carries a weiglt of

11. Examine the role of teachers in reducing violatafinHuman Rights in Educational
Institutions.

12. Do you believe Value Education can reduce violatdbrHuman Right? Justify your
answer.

13. Which are the Human Right issues related to wonreh children? Suggest remedial
measures to reduce them.

14. lllustrate the problems faced by Migrants from pieespective of Human Rights.

15. Differentiate the traditional and contemporary aiaml vision of Value Education in
India.

16. Did RTE bring all students to school? Justify yanswer.

17. Explain the role of the teacher in promoting Valtducation.

18. Enlighten the growth and development of the conoéptorality over the ages.

(6X2=12)
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Section C
(Answer anytwo questions. Each question carries a weiglt of

19. UN Declaration of Human Rights was a milestonehmhistory of mankind. Comment.

20. Explain the Constitutional Provisions in India toomote Human Rights and Social
Justice.

21. Briefly explain the theories of Human Rights.

22. Explain the various models of Moral Education. (2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
COMMON CORE COURSE
ED010401 - CURRICULUM DEVELOPMENT AND TRANSACTION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbge to:

understand the concept of curriculum and its varideterminants

explore the process of curriculum development

analyse foundations of curriculum and differentearef curriculum.

check for the theoretical background of curriculdevelopment

reflects on the models, approaches and issuesticwum development

check for the critical evaluation on curriculum andriculum development

analyse on approaches to curriculum, influencingtofs on the effectiveness of

curriculum implementation

resolve the purpose of curriculum evaluation aralwtion of curriculum materials.

familiarize curriculum planning and organizationew trends in curriculum planning

» understand how to select the materials and proeeftur curriculum planning and
organization

» understand the importance of values, individual acépes, economic growth, and
problems in curriculum planning and organization

» understand curriculum transaction in relation sar&quirements, material and process

VVVVVYVYY

vV VY

MODE OF TRANSACTION:

Lecture-cum-discussion, seminars, panel discussiesearch journals, web based
students learning, group discussion, school vigorts and community based
resources.

COURSE CONTENT:
Module One: Nature, Principles and Determinants ofCurriculum (15 hours)

1. Meaning, Definition, Nature and Components ofriCulum

2. Review of educational policies and recommendation Curriculum (UNESCO,
MHRD, UGC, NCTE, NCF)

3. Principles, Stages, and Scope of Curriculum Rgreent

Philosophical, Psychological and Sociologicaldsaof Curriculum Development

5. Different types of Curriculum — Core, Activitylnterdisciplinary, Hidden, and
Humanistic Curriculum

Module Two: Theories of Curriculum (25 hours)

B

6. Curriculum as a product, process and praxis
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7. Models of Curriculum Development — (TechnicaleBtific Models: Ralph Tylor model
- Hilda Taba model - Saylor, Alexander and Lewisdeld — (Non Technical - Non
Scientific Models: Glatthorn model- Weinstein andnkni model — Doll, Prigogine
model)

8. Humanistic Curriculum: characteristics, purpasée of the teacher, psychological basis
of humanistic curriculum

9. Reconstructionist curriculum — characteristmsgpose, role of the teacher, psychological
basis of reconstructionist curriculum

10. Issues in Curriculum Development - Centrali¥sd decentralized curriculum - Diversity
among teachers in their competence - Problems wicalum load - Participation of
functionary and beneficiaries in curriculum devefemnt

Module Three: Curriculum Planning, Organisation, and Implementation (20 hours)

11. New trends in Curriculum Planning

12. Selection of materials for organising the eonht- fostering individual as a productive
member of society - fostering moral, spiritual aaekthetic values - consideration of
economic growth

13. Selection and organisation of learning expeee — work experience, gender parity,
peace oriented values, health education, needditfren with disabilities, arts and
India’s heritage of crafts, environment related iealge, use of local resources

14. Problems of curriculum organisation

15. Factors influencing the effectiveness of culim implementation - students, teachers
and instructional environment

Module Four: Curriculum Transaction (15 hours)

16. Curriculum transaction and its requirementuration, intake, eligibility of students,
content, qualification of teaching staff, infrasttwre and institutional facilities,
classroom climate and ICT

17. Curricular materials - text book, presentatibicontent, language, illustrations, episode,
stories and practice /exercise

18. Teachers Guide: its role in curriculum tratisac

19. Collaborative/cooperative learning: meaning iédole in curriculum transaction

20. Issues related to curriculum transaction -élgeand value education

Module Five: Curriculum Evaluation, Reform and Resarch (15 hours)

21. Nature and purpose of evaluation — Metfessedéof Evaluation

22. Tools and techniques of curriculum evaluatio®bservation, Interview, Opinionnaire,
Project Work, Peer Evaluation

23. Issues in curriculum evaluation

24. Government interventions of curriculum reforiméndian Context

25. Recent trends in Curriculum Research

PRACTICUM (any two):
1. Prepare a questionnaire for evaluating currioulor any standard at secondary level.
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2. Critical analysis of existing curriculum at w@us levels- elementary, secondary, senior
secondary.

3. A report on the recent research on curriculurretbgment

4. A comparative study of two syllabi- Kerala st&evernment and CBSE.

RECOMMENDED REFERENCES:
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Aggarwal, J. C. (2003Handbook of Curriculum and Instructiomoaba Book House, Nai
Sarak, Delhi.

Aggarwal, J. C (1990 Curriculum Reform in India World overviewsDelhi, Doaba House,
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Arora, G. L. (1984)Reflections on CurriculumNCERT.

Arulsamy, S. (2010).Curriculum Development Neelkamal Publications Pwvt,. Ltd,
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Balsara, Maitreya (1999Principles of curriculum reconstructioNew Delhi: Kanishka
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Book Company.
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Hall.

Brady, Laurie (1992)Curriculum DevelopmentNew York: Prentice Hall.
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Dewey, John (1966} he Child and the CurriculunT.he University of Chicago Press.

Dick, W. et al. (2001)The Systematic Design of Instructi@&th ed.). New York: Longman.

Doll, Ronald C. (1986 urriculum Improvement: Decision Making Procekendon, Allyn
and Bacon Inc.

Doll, W. (1986). Prigogine: a new sense of ordarea curriculumTheory into Practice25
(1): 10-16.

Doll, W. E. Jr. (1993)A Post-modern Perspective on Curriculudew York: Teachers
College Press.

Ediger, Marlow, & Digiimurti, Bhaskara Rao (2003philosophy and curriculumNew
Delhi: Discovery Publishing House.

Erickson, Lynn H. (1998)Concept-based curriculum and instruction teachirgydnd the
facts.California: Corwin Press, INC.

Finch, C. R., & Crunkilton, J. R. (1999 urriculum development in vocational and technical
education(5th ed.). Boston, MA: Allyn Bacon.

FuUen, M., & Park, P. (1981 urriculum implementation: A resource bookl&bronto:
Ontamo Ministry of Education.
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Glatthorn, A. (1994)Developing a quality curriculumAlexandria, VA: Association for
Supervision and Curriculum Development.

Glatthorn, A. (1995)Content of theurriculum (2" ed.). Alexandria, VA: Association for
Supervision and Curriculum Development.

Glen, H. (1 983)Curriculum planning - a new approacBoston: Allyn & Bacon, Inc.

Goodlad, J. I. (1979)Curriculum inquiry: The study of curriculum praaticNew York:
McGraw Hill.

Guba, E. G. & Lincoln, Y. S. (1981kffective evaluationSan Francisco: Jossey-Bass.

Handler, B. (2010). Teacher as curriculum leadecoAsideration of the appropriateness of
that role assignment to classroom-based practisoh#ernational Journal of Teacher
LeadershipVolume 3. ISSN: 1934-9726.

Joseph, P. B. et al. (200@}ultures of Curriculum (studies in Curriculum ThgprNew
York: Teacher College Press.

Kelley, A. V. (1999). The curriculum, theory and practicd.ondon: Paul Chapman
Publishing Ltd.

Kerr, J. (1968)Changing the curriculumLondon: University of London Press.

Malhotra, M. M. (1985)Curriculum Evaluation and RenewedPSC Publications, Manila.

Marsh, C. (2009)Key Concepts for Understanding Curriculu@®xon: Routledge.

Marsh, J. Colin. (2004)Key concepts for understanding curriculu@®® ed.). London:
Routledge Palmer.

McNeil & John, D. (2003)Curriculum- the teachers’ initiativeNew Jersey: Merrill Practice
Hall.

Mrunalini, T. (2008). Curriculum Development.Sultan Bazar, Hydrabad, Neelkamal
Publication Pvt. Ltd.,

Nair, Sukumaran V. (2003)Emerging facts of educationlhiruvananthapuram: Kerala
Literacy Forum.

NCERT (2005).National Curriculum Framework2005 NCERT, Sri Aurobindo Marg,
New Delhi.

Ornstein, A. C. & Hunkins, F. P. (1988urriculum: Foundations, Principles and Issues
Englewood Cliffs, NJ: Prentice-Hall.

Pinar, William F. (2003).International Handbook of Curriculum Researchondon,
Lawrence Erlbaum Associates Publishers.

Prigogine, I. (1997)The end of certainty: Time, chaos, and the new lafmsature.New
York: The Free Press.

Prigogne, I. (1980From being to becomingan Francisco: W.W. Freeman.

Prigogne, I. & Stengers, E. (1980rder out of chaasNew York: Bantam Books.

Richards (2009).Curriculum development in language teachinigondon: Cambridge
University Press.

Schaffarzek, J. & Harupson, D. H. (197Sjrategies for curriculum developmeBierkeley:
McCutchar.

Sharif Khan, M. (2004)School CurriculumAshish Publishing House, New Delhi.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

COMMON CORE COURSE
EDO010401 - Curriculum Development and Transaction
(2019 admissions onwards)

Time: Three hours Max. Weight: 30
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11.
12.
13.
14.
15.
16.
17.
18.

19.

20.
21.
22.

Section A
(Answer anyeight questions. Each question carries a weight of

Write the meaning and definition of Curriculum.
Write the issues related to curriculum transaction.
What are the problems related to curriculum orgstioa?
Write a note on curriculum evaluation.
What is Humanistic curriculum?
Give a brief account of the stages of curriculumedi@oment.
Give the sociological basis of curriculum developine
What you mean by Reconstructionist curriculum?
What is the role of teacher in curriculum transac®i
What is cooperative learning?
(8x1=8)

Section B
(Answer anysix questions. Each question carries a weigl&.)of

Write a brief note on the requirements for curnecnltransaction.
Learning experience provides healthy and wondeditomes. Explain.
How curriculum fosters moral, spiritual and aesthealues? Explain with examples.
Write a brief note on components of curriculum.
Explain curriculum as a product.
Write a note on Technical scientific model of coufum development with example.
Enumerate the problems of curriculum reform.
Differentiate between centralized curriculum andederalized curriculum.
(6x2=12)

Section C
(Answer anytwo questions. each question carries a Weigt)of

Give a brief account of the factors which influenite effectiveness of curriculum
implementation?
Critically evaluate the issues in curriculum deyahent.
Explain the Metfessel Model of Evaluation of Cuatiom and its importance.
Describe the governmental interventions of curdoukeforms in India.
(2x 5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.1 — ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES
OF LANGUAGE EDUCATION - ENGLISH

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedgo

understand the key ideologies in learning and iegch language.

attain the skills of curriculum design and condtiucin language learning.

understand the psychology of language learning.

gain acquaintance with the modern language pedagogy

gain acquaintance with the latest trends in assa#sand evaluation of language
learning.

be able to design and construct online and oftists.

gain acquaintance with the digital resources iiglege education.

develop research attitude.

realise the need and importance of Continuing Beixd@al Development.

VVVVYVY

YV VYV V

MODE OF TRANSACTION:

Lecture cum discussion — group presentations — popa@nt presentations —
contribution to debate/discussion — video presemtat— invited talks — seminars —
debates — assignments — brainstorming sessiorisstisdy — general and group work —
peer group discussion —peer tutoring — projectsnteraction with community —
educational survey — online learning — supervisedys— Creative workshop.

COURSE CONTENT:
Module One: Perspectives in language learning (10olrs)

1. Nature and scope of language learning.

2. Implications of learning theories in language l&agn— Behaviourism, Cognitivism,
Constructivism and Connectivism.

3. Aims and objectives of language learning — Bloom@gised taxonomy of educational
objectives.

Module Two: Dimensions of language curriculum deve@pment (15 hours)

4. Principles of curriculum construction — languagericulum.
5. Types of language syllabi — structural, skill bassduational, notional-functional,
communicative, discourse based.
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6. Comparison and critical analysis of different sdhoarricula and textbooks - SCERT,
NCERT, ICSE.

7. Curricular reforms and revisions in India — espiciaelated to English language
learning.

Module Three: Modern Pedagogical Practices (30 hos)

8. Enhancing proficiency in language and communicatiatevelopment of language skills
at different levels.

9. Teaching language elements — vocabulary and grammar

10. Teaching of prose: Aims of teaching prose lessohsguistic aspects — Development
of language skills, vocabulary and grammar - ldeti part — Cultural and aesthetic
growth. Methods of teaching different forms of gres drama, short story, biography,
autobiography, preparation of reports, screenpdangsdevelopment of different types of
discourses.

11. Teaching of poetry: Aims of teaching poetry — Ampagion and development of
creativity.

12. Modern approaches, methods, and techniques: Polsbdseera.

13. Current pedagogic practices — digital practiceleaening, m- learning, flipped learning,
blended learning, collaborative learning — onlieéworks — EDMODO.

14. Digital resources - Cyber ethics - netiquette, c\gaeurity, copyright rules.

15. Inclusive and differential pedagogic practices.

Module Four: Changing trends in Evaluation and Assesment (20 hours)

16. Assessment practices — Formative, summative, CCadingy, self-assessment, peer
evaluation, proficiency and placement tests (IELTSEFL, TKT, CELTA, DELTA).

17. Language tests for language elements — vocabueaymmar, pronunciation, language
skills and discourses, communicative propertieesifs, assessment batteries

18. Performance based assessment techniques — cheakikwics, portfolio, blogs.

19. Online and offline assessment — design, constmcticonduct (websites, online
resources, Computer Adaptive Tests).

20. Different types of tests — teacher made test, staliwkd test, diagnostic test,
achievement test.

Module Five: Professional Empowerment (15 hours)

21. Continuous Professional Development (CPD), Preisernand in-service strategies,
orientation programmes, refresher courses, semsanposium, panel discussions,
workshops, conferences, self-study, teacher pastfoéflective teaching, study groups,
and study circles, book clubs, extension lecturessearch colloquium, online
professional development courses (MOOCS).

22. Professional organisations and agencies, onlineanks.

23. Professional ethics, stress coping strategies, agnuation - soft skills.

24. Current trends and practices in research: learogyoca, inter language, multimodal
learning, qualitative studies.

25. Review of latest research in English language dtrcésince 2000).
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PRACTICUM (any two):

1. Prepare a lesson transcript based on the Consisigaradigm.
2. Develop an e-content on any school level topicnglish.

3. Conduct a seminar on recent research trends indmsy

4. Design and construct an online test to assess dgagskills.

RECOMMENDED REFERENCES:

Agnihotri, R. K. & Kahanna, A. L. (1994). Secondrguage acquisition: Sociocultural and
Linguistic Aspects of English in India. New Dell8age Publications.

Allen, H. B. (1965). Teaching English as a Secomshduage: A Book of Readings. New
York: McGraw- Hill.

Anderson, Kenneth & Joan Maclean (2010). Study BpgaCambridge University Press.

Anderson, Steven W. & Siegel, Deborah (2014). ThehfSavvy Administrator: How do |
use technology to be a better school leader? ASCD.

Andrew A. Kling (2010). Web 2.0 (Technology 360New Delhi: Lucent Books.
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USA: Springer.
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with few resources. Henther Westrup Viva Books Bid.
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Edward Arnold.
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Language Acquisition. Oxford: Blackwell.
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Prentice Hall.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E
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handbook for Teachers. UNESCO.

ShalinHai-Jew (2012). Open-Source Technologies fdaximizing the Creation,
Deployment, and Use of Digital Resources and In&irom. Information Science.

Shemtov, Noam & Walden, lan (2014). Free and Opaurc¢® Software: Policy, Law and
Practice. Oxford University Press.

Swan, Michael (2005). Practical English Usage @dd Oxford University Press.

Theodore, Lee (2008). Professional DevelopmenCaflhtegration for Teachers.

Underhill, Nic (1987). Testing spoken Language: And Book of Oral Testing Techniques.
Cambridge: Cambridge University Press.

Viva, Lachs (2000). Making Multimedia in the Claszsm-A Teachers Guide. London:
Routlegde Farmer.

Wenden, A. (1991). Learner Strategies in Languaggating. New Delhi: Prentice Hall.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.1 — Advanced Methodology and Pedagogicabitices
of Language Education - English
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

1. State any two objectives of teaching Englisintha.
2. What are the principles on which a languagei@uom is constructed? Mention any two
principles.

3. State any two recommendations of NCF 2005 regauttie teaching of languages in India.

. Write any two implications of the Constructivisieory of learning for second language
classrooms.

5. Name any two online networks of English teachers

6. Define the concept ‘learner corpora’.

7. What is meant by a rubric?

8

9

N

. What is the expansion of TOEFL?
. What is m-learning?
10. Name any two online databases. (8X1=8)

Section B
(Answer anysix questions. Each question carries a weiglt of

11. How does the theory of Connectivism explanglaage learning in the digital era?

12. Compare and contrast the communicative syllabdsdiscourse-based syllabus.

13. How can learning grammar be made interestingttalents?

14. Briefly explain the steps involved in the desamd construction of online assessment.
15. Suggest how teachers can cope with stres®fagsional life.

16. Elaborate on Bloom'’s revised taxonomy of etiocal objectives.

17. Explain the principles of construction of agaage curriculum.

18. Why is the knowledge of netiquette essentisbfgood netizen? (6X2=12)

Section C
(Answer anytwo questions. Each question carries a weiglt of
19. Critically analyse the current pedagogicatpcas in teaching of English.
20. Critically review the latest research trendEmglish language education.
21. The teacher is a professional. Explain the meeprofessionally updating oneself in the
teaching profession.
22. Critically examine the reforms and revisiong&myglish education in India. (2X5=10)

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSES
ED820401.2 — ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES
OF LANGUAGE EDUCATION - MALAYALAM

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedo

» understand the key ideologies in teaching and iegmof language

» develop an understanding of the nature, scope amctibns of language teaching and
learning

» analyze the application of linguistic, psycho lirgdie, socio linguistic, neuro-linguistic
theories in language learning

> apply the current approaches, methods and innav#tichniques in language teaching
and learning

» equip prospective teacher educators in develoginguage skills, communication skills,
teaching skills and study skills

» grasp the techniques underlying the designing aiwdirastration of various kinds of
language tests

» attain the skills of curriculum construction angig@ in a language

» adopt and practice instructional strategies focheay the language and to address the

special needs of differently abled children

become equipped in retrieving and incorporatingasle ICT enabled learning resources

in a language

explore modern assessment practices that are irevioghe field of language teaching

ensure quality in the continuing professional depgient of teachers

equip the prospective teacher educators with dipesittitude towards research

acquaint themselves with areas of research andusresearch tools

MODE OF TRANSACTION:

Lecture cum discussion, Power point presentatioastribution to debate/discussion,
Brain storming sessions, Video presentations, @¢avitalks, Seminars, Assignments,
Self-study, Group presentations, General and Pemrpgdiscussions, Peer tutoring,
Project work, Group work, Case Study, Creative \shdp

A\

YV V V V

COURSE CONTENT:

Module One: Perspectives in Language Learning (10durs)

1. Nature, functions and scope of language learnitlgnges in the goal of teaching
Malayalam, mother tongue as the medium of thougitt eommunication of ideas,
emotions and experiences, language and culturahber
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2. The Indian tradition: contributions of Panini andt&hjali, Bharthruhari, A.R. Rajaraja
Varma, Kuttikrishna Marar, Seshagiri Prabhu, Ezhaltan — songs, stories, and folklore
— influence of media.

3. The western tradition —behaviouristic approach gngove approach — constructivist
approach — social constructivist approach — comoativie approach.

4. Contributions of Chomsky, Vygotsky— Generative gmsem— Psycho linguistic
approach— principles and psychology of languagaieg.

5. Physiological, sociological and philosophical baskanguage learning— State Institute
of languages— Role and significance in developsghadium of instruction.

6. Aims, objectives and principles of Language leagninBloom’s Taxonomy and revised
versions — objective based instruction, processated and outcome based learning

Module Two: Dimensions of Language Curriculum Devepment (15 hours)

7. General principles— foundations of curriculum: phdphical, psychological,
sociological— different types of curriculum: strul, skill based, situational, notional,
functional, communicative, discourse based. Modexmds in curriculum development.

8. Different types of language syllabi.

9. Comparison and critical analysis of different sdmmoricula and text books.

10. Review of National School Curriculum 2016.

Module Three: Modern Pedagogical Practices (30 hos)

11. Principles and theories of language learning: Tiesorof language acquisition—
Environmentalist theory, Nativist theory, Interaciist theory. Critical pedagogy and
other relevant theories regarding current practamesecondary and higher secondary
level. Detailed study of multiple intelligence tlg@nd its classroom implications with
special reference to language education. Suitaliddela of teaching for Malayalam
language learning — Synectics and Concept attainmedels.

12. Teaching of prose — aims of teaching prose lessenknguage aspects: skills,
vocabulary, grammar; social aspects. Language rfsiruction, language for cultural
transmission, language and intellectual growth.

13. Teaching of Poetry — aims of teaching poetry — m@shof teaching poetry.

14. Teaching of Grammar — place of grammar in languagming — teaching fundamental
and functional grammar — different methods of t@aglyrammar — developing language
skills — teaching methods: oral approach — direethmd — indirect method— structural
method — inductive and deductive method — play mathod — Activity oriented method
— heuristic method.

15. Modern Approaches and Techniques: Questioning -opf&vative learning -
Collaborative learning — Brain storming — Peer tuigp — Role play — Dramatization —
Computer assisted instruction — Workshop — Sympesillastery learning — Buzz
session — Debates — Method of Individualized assais — reflective learning. The
concept of techno-pedagogic content knowledge arsa{ff PCKA).

16. Digital Resources: Role of Teacher and Learner igithl Era — Teacher as Techno-
pedagogue — Digital Natives and Migrants, Technplegabled Language Teaching and
Learning — Multimedia Labs — CALL, Blended Learnirglearning, m-learning, online
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tutoring — Networking in Language, Learning-Forum Wiki - Blog - Video
Conferencing - Teacher Tube - ESL Café — Linkedlearning Management System.

17. Digital Resources and e-content — Educational WefsOpen Education Resources —
Virtual Classrooms, e-library, e-journals, Audiodeasts, Online Language Games, Film
Clips. Cyber Security, Server Security, e-mail SgguCopyright Laws.

18. Inclusion and differential pedagogical practicesnstructional strategies and teaching
learning materials to address the children wittcep@eeds.

Module Four: Changing Trends in Evaluation and Assesment (20 hours)

19. Formative, Summative CCE, Grading, and CBCSS -obRednce based assessments —
portfolio assessment — Types of tests: Teacher p&tdadardized tests, Diagnostic tests,
Achievement tests. Diagnosis and remedial teachibgfferent steps in the
standardization of an Achievement test. Variablesanguage testing — Elements and
skills.

20. Language Tests for vocabulary, grammar, pronumciatiistening, speaking, reading,
writing.

21. Performance based Assessment Techniqgues — Checkkstbrics (for assessing
Language Skills and Discourses), Portfolios — Gnéind Offline Assessment.

22. Placement Tests — TET, SET, NET.

Module Five: Professional Empowerment (15 hours)

23. Concept of Continuing Professional Development (CRnovations in the Continuing
and Professional Development of Malayalam Langudgachers, Strategies of
Professional Development: Orientation Programmesfreé’her Courses, Seminars,
Symposium, Panel Discussion, Workshops, Conferer®elé-study, Study groups and
Study Circles, Book Clubs, Extension Lectures, BegeColloquium.

24. Pre-service training, In-service training — Differemodalities, Role of professional
organizations like NCERT, SCERT and voluntary orgations and various Media. Self-
developed routine practices using various eleatrobiedia and computer based
resources, Online teacher networks — Reflectivehieg — Teacher portfolio— strategies
for coping with personal and professional stressfeBsional traits of a teacher — Need
for professional development of teachers. Professiorganizations — Teacher portfolio.

25. Professional Code of Ethics — Stress Coping Stiegegnd soft skills required of
Teachers.

26. A survey of recent research trends available wloteh be applied in Malayalam
language education, Teacher — Relevant areas edndsin Malayalam education with
special emphasis on curriculum revisions, pedagotpsting and assessment,
development of innovative techniques — Researchs gap Language education.
Identification of research topics and preparatibresearch designs.

27. Research journals — undertaking research publitatioresearch on reflective teaching—
action research — practitioner research — consteuptsearch paradigm.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



PRACTICUM (any two):

1) Prepare a Lesson Transcript in Malayalam based yrec8cs Model or Concept
Attainment Model.

2) Prepare a multimedia learning package or a lesgsignl based on any one modern
instructional strategy on any topic relating to coomicative skill in Malayalam.

3) Conduct a survey on various problems with respedtlalayalam language learning:
contextual, curriculum, etc.

4) Review five recent studies in the area of teachimg)learning of Malayalam.

RECOMMENDED REFERENCES:
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.2 -Advanced Methodology and Pedagogical Practices
of Language Education - Malayalam
(2019 admissions onwards)

Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

1. a10m@3 AWM MSOMMD@IM MTIEHNE MIBEZU0EBBU3 aRBal?

2. @RWL0al®H0)0S HMISIG3AlER0W DANAMM@HIMIW] (AIAUBGHIHH)IM (alWOIM MVoCLISME>UD
a@al?

. Virtual Classhg)amoeeian?

. Qa3 MOICVB:GENIOWM VOIS0 af)aIMNIS LI ?

. Generative Grammei)moaeIan)?

. Blended-Learninggyamoseian?

. HMISA @RAIqUAL calemlouilond COMEUB ag) 9}

. ©6RUDLOWIHOI®EENIOWMO ag)MIHEIND)?

. MO0 ZEMOM MIB2AIDIAUOBOHNOF (2IWOM OYDIODD)?

10. c0@daaVEHMO] MEIOI@ TUloGaloMilo MSOMN@IN oM Allar@EBUWd MIBEZUT1Ee)E:.

(8X1=8)

© 00 NO U1l AW

Section B
(Answer anysix questions. Each question carries a weiglt of

11. @Ud@OWIM MO QilUd31H:B1HN)d:.
12. &QIlMoGeNIOWMALIgeEBU3 Qilud31e:0108)d:.
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15. @0aHOGENIOWMOHIN) Va0V B0V WIEIQ@E G1ETLIS VAT aBaI?
16. CPD of)(moeeIao)?
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(6X2=12)
Section C
(Answer anytwo questions. Each question carries a weigtat of
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Qilvo316: G166 ds.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.3 — ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES

OF LANGUAGE EDUCATION - HINDI

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedo

» understandhe key ideologies in teaching and learning oflaayge.

» develop an understanding of the nature, scope amctibns of language teaching and
learning.

internalise psychological theories of learningdéfective transaction of curriculum.
understand the various dimensions of curriculum iédelationship with the aims of
education.

Y VY

» compare and analyse different school curriculatartbooks.

» get acquainted with modern pedagogical practices.

» assess the efficacy of methodologies and practidepted in language education.

» develop technological skills in designing digitaxts.

» make use of information technology in Hindi teagjlearning process.

» adopt and practice instructional strategies fochesy the language and to address the
special needs of differently abled children.

» grasp the techniques underlying the designing aiwdirastration of various kinds of
language tests.

» familiarize about performance based assessmerttitpes.

» understand essential qualities, competencies arfdgsional ethics of a teacher.

» understand the role of agencies and resources/glafeng teacher professionalism.

» understand the importance of research in the suajea.

MODE OF TRANSACTION:

Lecture cum discussion, Power point presentatioastribution to debate/discussion,
Brain storming sessions, Video presentations, @¢avitalks, Seminars, Assignments,
Self-study, Group presentations, General and Pemrpgdiscussions, Peer tutoring,
Project work, Group work, Case Study, Creative whdp

COURSE CONTENT:

Module One: Perspectives in Language Learning (10durs)

1. Nature and scope of Hindi language learning - Pslygiical and Sociological factors
associated with language development.
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2. Applications of theories in Language Learning - 8aburist, Cognitivist and
Constructivist views of language learning -Theories Skinner, Bruner, Piaget,
Vygotsky, Chomsky, Paulo Freire and Howard Gardner.

3. Aims, Objectives and Principles of teaching HindiObjective Based Instruction-
Bloom’s Taxonomy of Instructional objectives - restl version - Process oriented and
outcome based learning.

Module Two: Dimensions of Language Curriculum Devapment (15 hours)

4. Foundations of curriculum — Psychological, Phildsopl and Sociological - Principles
of curriculum construction - Different types of deulum — activity oriented, child
centred, subject centred, community based, corenatun curriculum — Approaches to
curriculum organization — topical, concentric, apiprogressive and regressive.

5. Types of language syllabi — structural, skill bgsedtional functional, communicative
and discourse based.

6. Learning resources — Text books — principles of ok preparation — evaluation and
improvement.

7. Text book analysis - Supplementary reading magerdbelection of books and journals.

School and class library — Organization and use.

9. Comparison and critical analysis of different sdhoarricula and textbooks (SCERT,
NCERT and ICSE).

10. Curricular reforms and revisions with referenceNGF, KCF and NCERT - Critical
analysis of the existing curriculum of schools aedised B.Ed. syllabi of different
Universities in Kerala.

o

Module Three: Modern Pedagogical Practices (30 hos)

11. Enhancing proficiency in language and communicatibeveloping language skills.

12. Teaching Language elements - Vocabulary and Grammar

13. Teaching of prose: Aims of teaching prose lessohsguistic aspects — Development
of language skills, vocabulary and grammar - ldeeti part — Cultural and aesthetic
growth. Methods of teaching different forms of gres drama, short story, biography,
autobiography, preparation of reports, screenpaygsdevelopment of different types of
discourses.

14. Teaching of poetry: Aims of teaching poetry — Ampatéion and development of
creativity.

15. Modern Approaches, methods and techniques in Hardjuage Learning - Structural
approach — Co-operative learning — Collaborativerreg - Brainstorming — Buzz
session — Computer assisted instruction — Brairddsarning - Situational language
teaching — Communicative language teaching - Tasledh learning — Concept mapping
— Reciprocal teaching — Graphic organizer — Cogmitapprenticeship — Natural
Approach — Experiential learning — Whole Languaggmach — Humanistic approach —
Models of Teaching — Inquiry training model - Sytex model

16. Current pedagogic practices — multi media lab — CAlLblended learning, e-learning,
m-learning, online tutoring, networking in langudgarning: forum, blog, wiki, on-line
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discussions, video conferencing, digital learningtenals: e-content, teacher tube,
Learning Management System (LMS).

17. Digital resources and Cyber security — CopyrightsaNetiquette e-content: educational
websites, Open Education Resources (OER), virtlassmooms, e-journals, audio
podcasts, e-library, on-line language games, flipsconline Hindi lessons.

18. Inclusive and differentiated pedagogic practicasstructional strategies to cater to
children with special needs (CSWN) in the languelgesroom.

Module Four: Changing Trends in Evaluation and Assesment (20 hours)

19. Assessment Practices — Formative, Summative, Qonisn and Comprehensive
Evaluation (CCE) — Grading - Self assessment, Rgaluation, Teacher evaluation,
Proficiency and placement tests — NET, SET, K -TETTET.

20. Language tests for vocabulary, grammar, pronumeiatanguage skills and discourses.

21. Performance based assessment techniques — chechlistics (for assessing languages
and discourses), portfolios and blogs.

22. On-line and off-line assessments — Design, Consbryc Administration (on-line
resources, websites, apps, Open Education Resoyf@ER), virtual classroom,
e-journals, audio podcasts, e-library, online lagg games, film clips, online Hindi
lessons)

23. Different types of tests — Teacher made tests rdatalised tests — diagnostic test —
achievement test. Importance of educational diagreoxd remedial teaching.

Module Five: Professional Empowerment (15 hours)

24. Concept of Continuing Professional Development (PEre-service and In-service:
need, effectiveness and stages — On-line teacheores — Podcasts-Virtual libraries-
EDUSAT, innovative strategies of professional depeient: orientation programmes,
refresher courses, seminars, symposium, panelsdiggy workshops, conferences, self-
study, reflective teaching, teacher portfoliosdgtgroups and study circles, book clubs,
extension lectures, research colloquiums.

25. Professional organizations, agencies and onlingar&s in teacher empowerment.

26. Professional code of ethics, teacher stress cqragegies and soft skills.

27. Current trends and practices in research — Surf/egcent research trends which can be
applied in Hindi language education with specialpBasis on curriculum, teaching
strategies and evaluation — Selection of topicsrésearch — Preparation of tools and
research design.

28. Review of latest research in Hindi language edooati Publishing research papers in
journals — Research in reflective teaching andadatesearch.

PRACTICUM (any two):

1) Preparation of lesson transcripts in Hindi base&wmectics Model.

2) Prepare a multi-media learning package on any timpideveloping communication skill
in Hindi.

3) Developing rubrics for assessing teaching skills.

4) Critical analysis of any Hindi film based on sodgdues.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.3 — Advanced Methodology and Pedagogicakitices
of Language Education - Hindi
(2019 admissions onwards)
Time: Three hours Max. Weight: 30
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(Answer anyeight questions. Each question carries a weighit of
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Section B
(Answer anysix questions. Each question carries a weiglt of

11. SR sofA & AT &F I FaNALor HA fHAT ? FASST
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Section C
(Answer anytwo questions. Each question carries a weiglat of
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.4 — ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES
OF LANGUAGE EDUCATION — SANSKRIT

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of the course, the learner will bkedab

» identify the principles, theories and historicgbests of language acquisition in  various
stages of humane development.

» develop an understanding of the nature, scope amctibns of language teaching and
learning.

» get an awareness about the various dimensionsachitey Sanskrit language up to
higher secondary level.

> internalize the linguistic, psychological and sbg@ocesses underlining learning of
Sanskrit language and literature.

» get an idea about the foundations of Sanskrit culum and steps involved in the
construction of language curriculum.

» apply the current approaches methods and innovédsleniques in Sanskrit language
teaching and learning.

» equip prospective teacher educators in develoginguage skills, communication skills,
teaching skills and study skills.

MODE OF TRANSACTION:

Lecture cum demonstration - Power point presemntatig#eneral and group Discussions
- Brain Storming - Video presentation — Invited K&t Problem solving - presentation
of projects - contribution to debate/discussionrejétt work - Group work - Case

Study - Creative workshop.

Resource centre visit, visit to places of Sansknportance and interacting with Sanskrit
speaking people, Assignments, Video Conferencinded chatting with Scholars, listening
to radio programmes based on Sanskrit, Action reegaonducting Communicative Sanskrit
Classes.

COURSE CONTENT:
Module One: Perspectives in Language Learning (10durs)

1. Nature, functions and scope of Sanskrit Languageriieg.
2. Application of theories in Language Teaching andirbeng and their Implications -
Behaviourism, Cognitivism, Constructivism and Caethasm.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



3. Aims and objectives of language learning — BlooR&vised taxonomy of educational
objectives

Module Two: Dimensions of Language Curriculum Devepment (15 hours)

4. Principles of Curriculum construction — languagericulum.

5. Different types of language Syllabi — structurakjlisbased, situational, notional —
functional, communicative, discourse based.

6. Comparison and critical analysis of different sdhmoricula and text books.

7. Curricular reforms and revisions in India.

Module Three: Modern Pedagogical Practices (30 hos)

8. Enhancing proficiency in language and communicatiatevelopment of language skills
at different levels.

9. Teaching language elements - Vocabulary and grammar

10. Teaching of prose: Aims of teaching prose lessohsguistic aspects — Development
of language skills, vocabulary and grammar - ldewti part — Cultural and aesthetic
growth. Methods of teaching different forms of mres drama, short story, biography,
autobiography, preparation of reports, screenpdangsdevelopment of different types of
discourses.

11. Teaching of poetry: Aims of teaching poetry — Ampa¢ion and development of
creativity

12. Approaches, methods and techniques.

13. Current Pedagogical Practices - digital practiedgarning, m-learning, flipped learning,
blended learning, collaborative learning, onlinénueks.

14. E-resources - Cyber ethics — netiquette, cyberrggcoopyright rules.

15. Inclusive and differentiated pedagogic practices.

Module Four: Changing Trends in Evaluation and Assesment (20 hours)

16. Assessment Practices and evaluation techniquesansk8t language - Formative,
summative, CCE, grading, self-assessment, peenatiah, proficiency.

17. Language tests for vocabulary — grammar — prontinnia language skills.

18. Performance based assessment techniques — chechlistics, portfolio, blogs, online
and offline assessment.

19. Online test administration and offline assessment.

20. Types of tests - teacher made test, standardiseddiagnostic test, achievement test.

Module Five: Professional Empowerment (15 hours)

21. Continuing Professional Development For SanskritdLeage Teachers - Pre-service and
in-service strategies, orientation programmes,eséfer courses, seminar, symposium,
panel discussions, workshops, conferences, salftstteacher portfolio, reflective
teaching, study groups, and study circles, boolkos;luextension lectures, research
colloquium.

22. Role of Professional organizations and agenciegeatcher empowerment — NCERT,
SCERT.

23. Professional ethics.
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24. Current trends and practices in research in Sdarisknguage education.
25. Review of latest research in Sanskrit language adrc (since 2000).

PRACTICUM (any two):

1. Prepare a lesson transcript based on construdggisbn model.

2. Prepare a seminar on recent trends in languagarobse

3. Conduct an action research based on any probleed fat Sanskrit teaching and
learning.

4. Review of recent researches in the area of tea@nddearning of Sanskrit.

RECOMMENDED REFERENCES:

Appayyadikshita — Kuvalayananda.

Brown Gillian & Yule George (1983). Discourse Ansiy. Cambridge: Cambridge
University Press.

D.G. Apte - The Teaching of Sanskrit.

Delavan Edward Perry (1992). A Sanskrit Primer. N®elhi: Motilal Banarsidass
Publishers.

Dr. A. Sankaran - Rasa and Dhvani.

Garrod Simon & Pickering J Martin (ed) (1999). Laage Processing. UK: Psychology
Press Ltd.

Haddon - On Teaching Poetry.

Harmer, Jeremy (2001). The Practice of English uagg Teaching. Longman.

Hinkel, Eli (2005). Hand book of Research in Secdmthguage Teaching and Learning.
Mahwah, NJ: Lawrence Erlbaum Associate.

Hupanikar - The Problems of Sanskrit Teaching.

Keith - History of Sanskrit Literature.

Laghusidhanta Kaumudi

Macdonel - History of Sanskrit Literature.

Mentis Mandia & Mentis Martene (2008). Mediated treag. Sage Publications India Pvt.
Ltd.

Michael West - Language in Education.

O’Malley Michael J. & Chamot Uhl Anna (1990). Learg Strategies in Second Language
Acquisition, Cambridge: Cambridge University Press.

Palmer Principles of Language Teaching.

P. R. D. Sarma - Practical Sanskrit Grammar.

Raghunatha Saphaya - Samskrita Sikshanavidhi.

Rama Sukla Pandya - Samskrita Siksha.

Rama Varma - Methods of Teaching Sanskrit.

Sastri Lakshminarayana & Vidhya Vachaspathi (199amskrita Nibandh Kala. New Delhi:
Arya Book Depot.

Viswanatha Sarma - Samskrita Adhyapana.

Walter Harding Maurer - The Sanskrit Language.
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of Language Education — Sanskrit
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Max. Weight: 30
Section A

(Answer anyeight questions. Each question carries a weight of
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Section B

(Answer anysix questions. Each question carries a weiglt of
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(Answer anytwo questions. Each question carries a weiglat of
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.5 — ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES
OF LANGUAGE EDUCATION - ARABIC

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedgo

> explore the features of varied instructional apphes, techniques and methods of

teaching Arabic language & related areas of knogded

examine the content and scope of school curricufuArabic language.

acquaint with the recent developments in the culuit revisions

analyze the contemporary learning theories andeqmis@nd acquire the basic skills.

understand the various aspects and dimensionsdiiitegy Arabic as a foreign language

in the secondary school/colleges in Kerala.

understand the problems/hindrances in teachingiédesbsecond language to students of

schools and colleges whose medium of instructioatirer subject areas is their mother

tongue.

> internalize various skills involved in teaching Arm and apply the acquired skills in
actual classroom situations.

» acquaint with practices of feedback mechanismsoafide assessment tools

» acquaint with the concept of techno pedagogy ami#nstand the role of the teacher as a
techno-pedagogue

» gain insight in to the recent research trends bAr education

» explore the scope of models of teaching in effdctustructional practices of Arabic
education.

> uphold professional quest in varied dimensions raftic education.

YV V VYV

A\

MODE OF TRANSACTION:

Lecture cum discussion, Power point presentatioostribution to debate/discussion,
Brain storming sessions, Video presentations, déavitalks, Seminars, Assignments,
Self-study, Group presentations, General and Pemipgdiscussions, Peer tutoring,
Project work, Group work, Case Study, Creative \sbdp

COURSE CONTENT:

Module One: Language Education and its Dimensionsl6 hours)

1. The learning of Arabic in India - Contributing faces to the teaching and learning of
Arabic language in India. - The aims of teachingl#c in schools and colleges - Scope
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of Arabic education at the under graduate and Re@&cher education programmes —
Teaching of Arabic as a second language.

2. Philosophical basis of language learning: variocisosls of philosophy and language
learning.

3. Psychological basis of language learning — learnirepries and language learning —
Behaviourism, Insight learning and Constructivism.

4. Sociological basis of language learning — languageculture — role of environment and
society.

5. Technological basis of language learning — Inforamaind communication technology
(ICT) in education— audio visual aids - Languagbdratory — Television — Computer —
Internet.

Module Two: Language Education - Scope and Functiofil5 hours)

6. Language Education: Scope and Nature - Generatiplas of language learning — Role
of psychology and linguistics in language learning.

7. Teaching and learning methods: Translation metticect Method, Communicative
method, Play-way method, Project method, Programmstiuction — Activity based
learning — Student centered learning.

8. Learning activities — Basic language skills: Listgn speaking, reading and writing
skills - Language learning - Developmental procdssnvironmental assistance.

9. Bilingual and multi-lingual communication problents teaching a foreign language -
Interference of the mother tongue - Factors effigci@anguage learning and teaching.

10. Role of Teacher — Facilitator — Text books and Hmwik — Class Planning — Reading
and Library - Co-curricular activities — Micro tdacg — Curriculum construction and
organization — Student evaluation and assessmeltodels of teaching - Student
aptitude — Mixed ability classes — Motivation — Tlear student relationship.

Module Three: Pedagogical Practices (25 hours)

11. Instructional objectives in teaching Arabic as aosel language - Objectives in
cognitive, affective domains - formulation of oldjgees - Planning to teach - year plan -
unit plan - lesson designing.

12. Structures Content and organization of structural syllabysinciples of gradation of
structures, methods of teaching structures - tbdymtion stage of language item in new
situation and context.

13. Prose passage: Design of the prose passage -daebmf teaching prose - class room
procedures during the questioning stage of a rgaldisson - types of comprehension
errors- the place of charts and cut outs in teachmose.

14. Poetry Values and aims of teaching poetry in higher stedgla Teaching of
comprehension and appreciation - the place of diaaten, narration and explanation
to stimulate imagination and interest in poems-tdaehing of recitation by groups and
individuals.

15. Writing: Teaching to write in Arabic - the guided and freenpositions - composition
exercises - paragraph production - completion@fies - letter writing — diaries - caption
compositions - letter writing, etc.
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16. Reading skills: Reading- the abilities of a skilkedder — the importance of reading habit
as a source of pleasure and information — the ehamd treatment of books for extensive
reading- the teaching of silent reading - refereaog study skills - ways of stimulating
extensive reading — the use of class and schaarids to foster extensive reading.

17. Communication Skillss Arabic as a phonic language — Pronunciation: erfe of
mother tongue — Elements - Arabic vowels and coastsn— Basic intonation patterns —
phonetics transcription of words — phonic drillisténing and production exercises -
Using pictures and objects - using short dialoggeRole play- Topic discussion-
Headlines from newspapers - short speeches

Module Four: Curriculum Construction and Evaluation (20 hours)

18. The New Curriculum in Kerala: Scope and challenge3ocial constructivism, Critical
pedagogy, Issue Based Curriculum — Code switching eode mixing, Graphical
learning.

19. National Curriculum Framework 2005 — State CuruoalFramework 2007 — Grading &
Examination reforms — Continuous evaluation — DREFarva Shikshan Abhiyan (SSA)
— Rashtreeya Madhyamik Shikshan Abhiyan (RMSA).

20. Curriculum construction in Arabic at the secondaxel - Types of syllabi - Text books-
criteria for preparation and use - evaluation angdrovement — Text book of secondary
schools of Kerala.

21. Use educational technology devises - Language laatngr - Television - Computer-
Internet - Supplementary Reading materials: Catefor choice - School library and its
use - Community resources.

22. Modern concepts of evaluation - Evaluation Techegjin language Teaching - Criteria
for a good test - types of tests - Teacher made Staddardized Tests - Reliability,
validity and usability - Diagnostic and achievemesdts - testing communication skill,
pronunciation and language elements - Forms ofstopres: essay, short answer, true-
false, completion, multiple choice-objective basedt - improved multiple items.
Diagnostic tests - preparation of achievement testsntinuous evaluation.

Module Five: Professional Empowerment (15 hours)

23. Continuous Professional Development (CPD), Preisenand in-service strategies,
orientation programmes, refresher courses, semsanposium, panel discussions,
workshops, conferences, self-study, teacher paifoéflective teaching, study groups,
and study circles, book clubs, extension lecturessearch colloquium, online
professional development courses.

24. Professional organisations and agencies, onlineanks.

25. Current trends and practices in research - revielatest research in Arabic language
education (since 2000).

PRACTICUM (any two):

1) Pedagogical analysis of newly revised Arabic teodKs in the Kerala school curriculum
or its teachers’ source books.
2) Preparation of modules for in-service programmegachers.
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3) Conduct a seminar on recent trends in researchahiélanguage.
4) Prepare an achievement, aptitude or diagnostic test

RECOMMENDED REFERENCES:

Adel, E. & Janet, L. (1988). Arabic at your fingpg. London: Routledge.
Brown, G. & Yule G. (1983). Discourse analysis. @aitige: Cambridge University Press.

Garrod Simon & Pickering J Martin (ed.) (1999). baage Processing. UK: Psychology
Press Ltd.

Haddon — On Teaching Poetry.

Hand books and source books prepared by SCERT |&dm various classes at school
level.

Haris, W. & Cowan, M. J. (1976). A dictionary of dern written Arabic. New York: Spoken
Language Services.

Hinkel, Eli (2005). Hand book of Research in Secdmthguage Teaching and Learning.
Mahwah, NJ: Lawrence Erlbaum Associate.

Mentis M. & Mentis, M. (2008). Mediated learningeWN Delhi: SAGE Publications India
Pvt. Ltd.

Mentis Mandia & Mentis Martene (2008). Mediated treag. Sage Publications India Pvt.
Ltd.

Michael West — Language in Education.

O’Malley Michael J. & Chamot Uhl Anna (1990). Learg Strategies in Second Language
Acquisition, Cambridge: Cambridge University Press.

O’Malley, M. J. & Chamot, U. A (1990). Learning ategies in second language acquisition.
Cambridge: Cambridge University Press.

Palmer — Principles of Language Teaching.
Wright, W. (1984). A grammar of Arabic languagevNBelhi: S. Chan and Company.

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.5 — Advanced Methodology and Pedagogicakitices
of Language Education - Arabic
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weighit of
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(8X1=8)
Section B
(Answer anysix questions. Each question carries a weigl pf
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(6X2=12)
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Section C
(Answer anytwo questions. Each question carries a weiglt of
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.6 — ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES
OF MATHEMATICS EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

understand the key ideologies in learning and tegdiathematics.

attain the skills of curriculum design and condtiucin Mathematics learning.
understand the Psychology of Mathematics learning.

gain acquaintance with the modern Mathematics pEglag

gain acquaintance with the latest trends in assasisand evaluation of Mathematics
learning.

gain acquaintance with the digital resources inHdatatics Education.
develop research attitude.

develop positive attitude towards the profession.

realise the need and importance of Continuing Beid@al Development.
explore avenues of Professional Growth.

YV V VY

YV V VY

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptaetiens, seminars, debates,
assignments, brain storming sessions, peer growggushion, interaction with
community, case study, survey and dialogue, Proldeming.

COURSE CONTENT:
Module One: Nature and Objectives of Teaching Mathmatics (20 hours)

1. Abstractness of Mathematics - Pure and Applied Eathtics - Historical development
of Mathematical concepts with some famous anecdatels as from Gauss, Ramanujan,
etc. - Mathematical Modelling.

2. Aims and Objectives of teaching Mathematics at owesilevels of School -Blooms
Revised taxonomy of educational objectives.

3. Psychological approach in Mathematics Educatiorildtion and Transfer of learning
in Mathematics classrooms - Contributions of Piagétirner, Gagne, Vygotsky,
Ausubel, Richard Suchman and Gardner for Mathemdtducation and learning -
Connectivism Theory.

4. Structure of Mathematics - Undefined terms andofs - Proofs and Verifications -
Role of examples in Mathematics - Scope and limoitet of Intuition in Mathematics.
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Module Two: New Trends in the Teaching of Mathematis (15 hours)

5. Constructivist approach in teaching of Mathemati€ognitive Acceleration Approach,
7E Learning Cycle Model, Cognitive Apprenticeshipdél.

6. Gamification- Meaning, Steps, Advantages.

7. Computer Based Instructions — Interactivevearfes (Geogebra), Mobile Technology
Learning Applications in Mathematics, Online tubgj BLOGS, e-Content.

8. Programmes for Technology Enhanced LearnB@/AYAM, SAMAGRA, EDMODO,
MOODLE.

9. Innovative Learning Strategies - Edutainmesfarning Strategy, Blended Learning,
Brain Based Learning, Problem Based Learning, Eliblpearning.

Module Three: Mathematics Curriculum (15 hours)

10. Curriculum: concept and types - Curriculum Develepitn Content driven curriculum,
Objective driven curriculum and Process drivenicutum - Approaches and Patterns:
Discipline wise, Unified, Interdisciplinary, integfed, correlated and Hidden
Curriculum- Horizontal and Vertical Acceleration.

11. Curricular Innovations and interventions imitn- Reforms by NCERT, SSA, DPEP,
NCF, and KCF- new trends in the development and transaction ofhbfagtics
Curriculum.

12. Curriculum Planning: Significance, Steps ande@ia for selection and organization of
content.

Module Four: Changing Trends in the Evaluation andAssessment (20 hours)

13. Concepts and role of Evaluation in Teaching — Assest Practices (Formative,
Summative, CCE).

14. Types of Tests: Diagnostic tests, teacher mades,tettindardized tests, criterion
referenced and norm referenced tests.

15. Types of Test items in Mathematics — Long amawge, Short answer type, Very Short
answer type and Objective type.

16. Recent Trends and Practices in Assessment galidion — Assignments, Projects,
Seminars, Portfolios, Rubrics, Student Profile, tBoog\ssessment, Open Book Exam,
Peer Assessment, Participatory Assessment.

17. Online Examinations — Concept, characterisidsantages and limitations.

18. Types of Mistakes in Mathematic€alculation errors, Procedural errors, and Symbolic
errors -ldentification and Analysis with a purpose of Ryeting and Remedial Measures

19. Digital resources - Cyber ethics — netiquetyger security, copyright rules.

Module Five: Professional Development of Mathemat& Teachers (25 hours)

20. Classroom management, coping strategies for tesichgress and burnout -
Development of Soft skills - Teacher’s ability twtegrate pedagogical knowledge with
the content knowledge of Mathematics.

21. Professionalism - changing roles and responstslitof Mathematics teachers -
Professional ethics, commitments, dedication, actatility, autonomy and academic
freedom - Ethics of Teaching Profession.
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22. Professional Development — Needs and provisions @antinuous Professional
Development - Ways and Means of Developing Prodesdism.

23. Teacher Educators: Roles and responsibilities a¢hiter educators - Provisions for the
continuing education of teacher educators - Extensactivities for Mathematics
teachers- Pre-Service and In-service Programmesarticipation in Webinars/
Orientation/Conference/Workshops, Professional mgriand Associations (Online &
Offline), Journals, Teacher Portfolio, Online Pss®nal Development Courses
(MOOCs).

24. Research in Mathematics Education - Recemd$reand practices in researches
conducted - multimodal learning, qualitative stsdie Developing research attitude:
Research Journaling — identifying Mathematics Etanaareas in which more research
IS needed.

25. Reflective teaching: concept, role, signifcanand strategies for making teachers
reflective practitioners - Teacher as a ReflecBvactitioner- concept in instruction and
Assessment: Reflective journals, Reflective poidfol

PRACTICUM (any two):

1. Construct and validate an assessment tool ilméaatics at school level.

2. Prepare a digital Question Bank on any one almfecondary School Level.

3. Develop an e-content on any school level tapiRlathematics.

4. Creation of a blog or uploading a computerizeseasment tool in Mathematics.

RECOMMENDED REFERENCES:

A Textbook of Content-cum-Methodology of Teachingtllematics. New Delhi: NCERT.

Artzt, A. F. & Thomas, E. A. (2002Becoming a Reflective Mathematics Teachéew
York.

Bennet, S., Marsh, D. & Killen, C. (2008)land Book of Online EducatiorContinuum
International Publishing Group. New York.

Cooney T. J. (1975)Dynamics of Teaching Secondary School MathemaBoston:
Miffilin.

Gronlund, N. E. (1990Measurement and Evaluation in Teachihgw York: Macmillan.

Heimer, R. T. & Trueblood, C. R. (19703trategies for Teaching Children Mathematics
ReadingMassachusetts: Affison Wesley Publishing Co.

NCERT, A Textbook of Content-cum-Methodology of Thisng Mathematics. New Delhi.

Polya, G. (1957) How to Solve it T2 Ed). Garden City, New York: Doubleday and
Company.

Polya, G. (Mathematical Discovery on Undrstandihgarning and Teaching Problem
Solving. John Wiley & Sons.

Rosan, A. (2011)E-learning 2.6 Proven Practices and Emerging Technologies to ahie
real results New Delhi: Reference Press.

Sawyer, W. W. (2011 Mathematics in Theory and Practideondon: Udhams Press Ltd.

Tiffin, J. & Rajasinham, L. (1995). In search oétWirtual Class. New York: Routeledge.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.6 — Advanced Methodology and Pedagogicakitices
of Mathematics Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30
Section A
(Answer anyeight questions. Each question carries a weighit of

Name any two Programmes for Technology Enhancethiregn
Write two contributions each of Gauss and Ramanigdviathematics.
What do you mean by ‘Teacher as a Reflective Riawr'?
Define Axioms. Write any two axioms in Mathematics.
Write two different types of test items with exaegpfor secondary school Mathematics.
What do you meant by Geogebra?
Briefly describe any two Coping strategies.
Mention the characteristics of Online Examinations.
Name any two Pre-Service and In-service Prograniaregeveloping Professionalism of
Mathematics teachers.
. Write are the steps in Mathematics Curriculum Pilagiat school level?  (8X1=8)
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Section B
(Answer anysix questions. Each question carries a weigl of

11. Explain Bloom'’s revised taxonomy of educationaleabies.

12. Explain the Steps of Gamification.

13. What are the differences between Formative and SatimenEvaluation in Mathematics?

14. How will you identify different types of mistake$ students while learning Mathematics
at school level? Describe the remedial measurased them.

15. How can a mathematics teacher enhance transfeaofihg in the class room?

16. Briefly describe any one research work carriedimiathematics Education.

17. Explain the significance of Continuous Professiolvelopment of Mathematics

teachers.
18. Explain briefly the different Approaches and Patsein School Mathematics Curriculum
Development (6X2=12)

Section C
(Answer anytwo questions. Each question carries a weiglt of

19. Briefly explain the Innovative Learning Strategfesteaching Mathematics.

20. Describe the new trends in the development andsaion of school Mathematics
curriculum.

21. Explain the Recent Trends and Practices in Mathemaissessment and Evaluation at
secondary school level.

22. Describe any one Constructivist approach in teachinMathematics with the help of
any one topic in Secondary School Mathematics Quitrm. (2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.7 - ADVANCED METHODOLQOY AND PEDAGOGICAL PR ACTICES
OF SCIENCE EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbé to

» understand the features of Science Education.

» explain various considerations for curriculum depahent.

» describe various guiding principles for selectiomdaorganisation of learning
experiences.

» discuss various issues in curriculum development.

» develop the skills needed for designing the scieogeiculum and for developing
support materials for curriculum transaction.

» understand the need to evaluate curricula and ateathe same on the basis of different

validities.

know about and critically analyse innovative cutér efforts in India and abroad.

understand the diversity of instructional materialkeir role, and the need for

contextualization in science education.

appreciate the role of co-curricular activitiesgience education.

understand the Constructivist approach to sciemsteuction.

understand the role of assessment in the teachargihg process in science.

familiarize with new, innovative trends in assessime

analyze the issues in Science education pertaioirggjuity and access, gender, special

groups and ethical aspects.

develop understanding of the process of In-semtecation.

use various methods and techniques for the ideatifin of training needs.

use various techniques for the evaluation of Iwiserteacher education programmes.

reflect on issues, concerns and problems of teacksarvice education.

appreciate the use of ICT for the professional tgraent of teachers.

appreciate the need for promoting inclusive pracand understanding the roles and

responsibilities of all concerned.

prepare a conducive teaching learning environnrenéiried school settings.

identify and utilize existing resources for promgtinclusive practice.

understand the research findings in science educédr improving practices related to

Science Education.

MODE OF TRANSACTION:

Group discussion, Lecture-cum-discussion, Panelud&on, Seminars, Symposium,
Reports, Research Journals, reading additionaluress provided on web-based

A2 %
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students study sites, individual and group exesciskchool visits and sharing of
experiences.

COURSE CONTENT:
Module One: Nature and Obijectives of Science Educatn (15 hourg

1. Evolution of Science and Science Education, I$S@a Science education based on
National Education Commissions.

2. Relevance of Science Education at Primary, i&#ay and Tertiary levels.

3. Taxonomy of Educational Objectives- Bloom, McGwm& Yager, Anderson and
Krathwohl.

4. Social significance of Science Education.

5. Science Education for Sustainable developmeBhvironmental Stewardship,
Conservation of Environmental Heritage

Module Two: Science Curriculum (25 hours)

6. Curriculum: concept and types, Curriculum Depehent — Content driven curriculum,
Objective driven curriculum, Process driven curiuoul.

7. Approaches in Curriculum development — Disciplimise, Unified, Interdisciplinary,
integrated, correlated and Hidden Curriculum.

8. Psychological approaches in Science Educati®ghaviouristic approach, Cognitivist
approach and Constructivist approach.

9. Ciritical appraisal of the contributions of ReagBruner, Ausubel and Vygotsky with
reference to Science Education. Implications ofd@ar's Multiple Intelligence Theory
in Science Education.

10. Curricular Innovations and interventions in Indi&keforms by NCERT, SSA, DPEP,
NCF, and KCF.

Module Three: Instructional Dynamics of Science Eduaation (25 hours)

11. Approaches to science learning: Process amdupt approach, enquiry approach, pure
and guided discovery approach, inductive-deductagoroach, Conceptual-Factual
approach, Issue based approach.

12. Strategies of Science Instruction — Conceptpvap Blended Strategies, Meta cognitive
strategies, Problem solving strategies, Cooperatince Collaborative learning, Activity
based learning, POGIL, ADDIE, 5E and 7E Cycles.

13. Strategies for deformalisation of Science uwtion — PSI, PLM, Learning
Modules/packages, contact learning, auto lectuse. &f local knowledge and children’s
out of school experience in science learning. Qoi@wular activities in science teaching
for meeting diverse needs of children.

14. Models of teaching — Concept Attainment Modalyance Organizer Model, Inquiry
Training Model, Inductive Thinking Model, Generaiizearning Model.

15. Impact of ICT in science education, Utilizingjar services of the internet — Search
engines for Science learning, Virtual learning, éd&#ing, e-Journals, e-books,
e-projects, e-content.
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Module Four: Assessment of Science Education (15 i)

16. Internal and external evaluation, formative amdhmative evaluation, continuous and
comprehensive evaluation.

17. Diagnostic tests, teacher made tests, stazéardests, criterion referenced and norm
referenced tests.

18. Changing trends in assessment: from papeip@sts to authentic assessment, from
single attribute to multidimensional assessmemmfrindividual assessment to group
assessment, from learning outcome to learning euegs.

19. Performance based assessment of Projects, $)d8eminars, Symposia, and Group
Discussions.

20. Innovative Assessment Practices — Open bookniestion, Self-assessment, Peer
assessment, Online assessment, Portfolio assessmémRubrics for assessment.

Module Five: Science Teacher (10 hours)

21. The changing profile - changing roles and sesjbilities of Science teachers.

22. Teacher Educators - Roles and responsibildfeteacher educators. Provisions for the
continuing education of teacher educators, Extenaativities for science teachers.

23. Professionalism - Professional ethics, commitsie dedication, accountability,
autonomy and academic freedom. Teacher’s abilitytiegrate pedagogical knowledge
with the content knowledge of Science.

24. Classroom management, coping strategiesdohes’ stress, burnout.

25. Reflective teaching: concept and strategiesrfaking teachers reflective practitioners.
Developing Research attitude: Research JournaBegence Education areas in which
more research is needed.

PRACTICUM (any two):

1. Supervision of at least two B.Ed. practice ieag classes in Science and writing
supervision comments.

2. ldentification of group learning and self-leiagn strategies for learning Science
following constructivist approach and their fieksting.

3. Identification of learning difficulties of th&tudent in Science through administration of
diagnostic test and development of remedial instsac

4. Interaction with the faculty of Science of Sedary Teacher Education Institutions to
ascertain the strategies they use for their prafeakdevelopment.

RECOMMENDED REFERENCES:

Aggarwal, Deepak (2007). Curriculum developmentn€apt, Methods and Techniques.
New Delhi: Book Enclave.

Aggarwal, J. C. (1990). Curriculum Reform in Indig#/orld overviews. Doaba World
Education Series-3. Delhi: Doaba House, Book saler Publisher.

Ahuja. A. & Jangira, N. K. (2002). Effective Teachgaining; Cooperative Learning Based
Approach. New Delhi: National Publishing House.

Ainscow, M. & Booth, T. (2003). The Index for Insion: Developing Learning and
Participation in Schools. Bristol: Center for Seslin Inclusive Education.
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Beck, Clive & Clark, Kosnik Albany (2006). Innovatis in Teacher Education: A Social
Constructivist Approach. State University of York.

Bhatt, B. D. & Sharma, S. R. (1993). Methods ofeice teaching. New Delhi: Kanishka
Publishing House.

Caggart, G. L. (2005). Promoting Reflective Thirnkin Teachers. Crown Press.

Carey, S. (1986). Cognitive Science and Science&thn. American Psychologist. 41 (10),
1123-1130.

Dandapani, S. (2001). Advanced educational psydyo(@nd edition). New Delhi: Anmol
Publications Pvt Ltd.

Day, C. & Sachs, J. (Ed.) (2004). International ¢hzook on the Continuing Professional
Development of Teachers. Maidenhead: Brinks Openddsity Press.

Dececo, J. P. (1977). The Psychology of learnirtjiastruction. Delhi: Prentice Hall.

Eason, M. E. (1972). Psychological foundation afidion. New York: Holt, Rinehart and
Winston, Inc.

Irvine, J. J. (2003). Educating teachers for diwgrsSeeing with a cultural eye. New York:
Teachers College Press.

Jha, M. (2002). Inclusive Education for All: Schealithout Walls. Chennai: Heinemann
Educational publishers.

Korthagen, Fred A. J. et al. (2001). Linking Preetand Theory: The Pedagogy of Realistic
Teacher Education. Lawrence Erlbaum Associates.

Linda Darling, Harmmond & Bransford, John (2005)efparing Teachers for a changing
World. San Francisco: John Wiley & Sons.

Loughran, John (2006). Developing a Pedagogy ofchea Education: Understanding
Teaching and Learning about Teaching. New York:tkRdge.

Mohammad, Miyan (2004). Professionalisation of TeacEducation. New Delhi: Mittal
Publications.

NCERT (2000).National Curriculum Framework for Scheducation. New Delhi: NCERT.

NCERT (2005).National Curriculum Framework-2005i Surobindo Marg, New Delhi:
NCERT.

NCTE (1998). Policy Perspective in Teacher Eduacatoritique and Documentation. New
Delhi: NCTE.

Reimers, Eleonora Villegas (2003). Teacher Profesdi development: an international
review of the literature. UNESCO: IIEP, Paris. Sed, M.A. (1993). In-Service
Education of Teachers. New Delhi: NCERT.

Schon, D. (1987). Educating the Reflective Praetiomowards a New Design for Teaching
and Learning in the Professions. New York: Basiol&o

Science Teacher — NSTA'’s peer reviewed journasémondary science teachers.

Steve, Alsop & Hicks, Keith (2003).Teaching Scien€egan Page India Private Limited.

Taba, Hilda (1962). Curriculum Development: Thearyd Practice, New York: Harcourt
Brace, Jovanovich Inc.

Wendy, Conklin (2006). Instructional Strategies Riverse Learners - Practical Strategies
for Successful Classrooms. Shell Educational Phiilgs
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED 820401.7 - Advanced Methodology and Pedagogidiactices
of Science Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

Define curriculum and mention the types.

What are the criteria for evaluating a seminar?

Give the recommendations of NCF on Sciencec&titn.

Describe the Unified approach in curriculum.

What is contact learning?

Differentiate between Criterion referenced anrm referenced tests.

What is research journaling?

Name any two e-journals.

Mention the advantage of using Rubrics.

What is PLM? (8x1=8)
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Section B
(Answer anysix questions. Each question carries a weiglt of

11. What is the relevance of science teachingairgdary level?

12. Write a note on the social significance ofefce Education.

13. Explain the constructivist approach in Scieleegning.

14. Describe various Metacognitive strategies.

15. How would you integrate ICT and Science teaghi

16. Explain any four innovative assessment prastic Science Education.

17. What are the different strategies for makewagrhers reflective practitioners?

18. Explain the coping strategies of teachershereffective management of classroom.
(6x2=12)

Section C
(Answer anytwo questions. Each question carries a weigtat of

19. Explain the goals of Science Education basedational Education Commissions.

20. Discuss the salient features of Inquiry TragniModel. What are its classroom
implications?

21. Enumerate the implications of Gardner’s thedriyultiple Intelligences in the teaching
and learning of Science with suitable examples.

22. Analyse the changing trends in assessing Seiearning. (2x5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.8 — ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES
OF SOCIAL SCIENCE EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the students wilbbée to

» develop an understanding of the meaning, natureordtical imperatives and
componential convergence of the concept of sociahse in relation with education and
curriculum.

» understand the aims and objectives of teachingakagience in the relevance of
knowledge of objectives in formulating appropriatethodology of teaching.

» understand the principles and techniques of orgéiniz of social science curriculum.

» understand the nature and importance of interqaliseiry approaches to teaching social
science.

» understand the psychological considerations ofa$gcience instruction.

» use modern instructional strategies and model$iéentéaching and learning of social
science.

» understand the nature, scope and use of technoldggcial Science education.

> identify the various resources for learning so@alence and use different media,
materials and resources for teaching Social Science

» develop competence to construct and administer opppte assessment tools of
evaluation and interpret results.

» identify priority areas of research and experimgaitain Social Science education.

» develop competencies through practical experietoebecome an effective teacher
educator in social science.

MODE OF TRANSACTION:

Class room Lecture with ICT Integration, Group Dission, Seminar Presentations,
Practicum, Assignments, Interaction with Commun@poperative and Collaborative
Learning, Experiential Learning, On-line SubmissioBlog based uploading.

COURSE CONTENT:

Module One: Epistemological Theories of Social Saiee (20 hours)
1. Emergence of Social Science theories — Karl Boffpvolutionary Epistemology), Max

Weber (Social Action), George Simmel (Conflict Thgp Daisaku lkeda (Peace
Education).

2. Positivism and Post Positivism.

3. Knowledge — Construction, De-construction anecBestruction.
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4. Society — Growth, Development and De-growth.

Module Two: Componential Convergence in Social Sanee (15 hours)

5. Geo-political understanding about Society, €aitigeo-political inquiry, Geo-political
Economy.

6. Social adaptation and Community living — EconoRestructuring and Living Standards
- Values and Culture.

7. Eco-habitation — Eco friendly living, effectiuvese of resources, scarcity issues, and
population related issues.

8. Human Rights Education, Dignity of Human beiagd Civic Sense.

Module Three: Pedagogical Applications and Strategis of Social Science Discipline

(20 hours)

9. Conceptual background of Social Science Pedagd¢@F (2009, 2014).

10. Pedagogical Approaches and Principles of Sds@énce — Behaviourist approach,
Constructivist approach, Inter-disciplinary appitodotegrated approach.

11. Critical Pedagogy.

12. Inclusive Classrooms- Essentialities, Moralé Relevance.

13. Models of Teaching — Group Investigation Modeljsprudential Inquiry Model.

14. Critical appraisal of various teaching learni@gjategies — Micro Teaching, Concept
Mapping.

15. ICT Integration — Online Learning, E-Learniniyl-Learning, Open and Distance
Learning (ODL), Virtual Learning, Teleconferencing.

16. Scaffolding Strategies - Peer tutoring, Codjpezdearning, Team teaching.

Module Four: Social Science Teacher as a ReflectiWractitioner (20 hours)

17. Reflective Teaching: Concepts and strategigs nfiaking Social Science Teachers
reflective practitioners.

18. Professional Development of Social Science Aead&ducators: Understanding the
learner (Teacher Educand), Continuing Educatio &acher Educators.

19. Professional ethics of social science teacher.

20. Teacher Educator — Techno-Pedagogue, CurricDiesigner.

21. Teacher Educator as a researcher — Roles ambRabilities.

Module Five: Assessment in Social Science Educati¢h5 hours)

22. Designing Learner Evaluation: Class room Asses$ Techniques (CATSs), Portfolios,
Rubrics, Self-reflection, Peer evaluation.

23. Grading: principles of grading, grade inflation

24. Assessing Student Performance: Internal Evaluatstudent progression, quality,
innovation, leadership, internship and involvemardcommunity.

25. Examination as a Feedback mechanism: Opendaokination, On-line Tests.

PRACTICUM (any two):

1. Conduct a study on the constitutional valuesinofia and the school activities for
upholding those values.
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2. Prepare a reflective journal based on themstep programme.
3. Prepare an e-lesson transcript at secondagy lev
4. Conduct a debate/seminar/panel discussionhamean rights violation in society.

RECOMMENDED REFERENCES:

Angelo, T. A. & Cross K. P. (1993Class room Assessment Techniques: A Handbook
for College Teachers {2edn).San Francisco: Josey-Bass Publishers.

Banerjee, A. C. & Sharma S. R. (1999%ociological and Philosophical issues in
EducationJaipur: Book Enclave.

Bining, A. C. & Bining, D. H. (1969).Teaching Social Studies in Secondary Schools
New York: McGraw Hill Book Co.

Burrell, G. & Morgan, G. (1979)Sociological Paradigm and Organizational Analysis
London: Heinemann Educational.

Coulby, D. & Zambeta, G. (2005¢lobalization & Nationalism in EducatiorNew York:
Routledge, Falmer.

Dobkin, S. W. et al. (1985)A Handbook for the Teaching of Social Studies
Massachusetts: Allyn and Bacon.

Haroon, S. & Nasleer, A. (2012)Yeaching of Social Scienc®elhi: Pearson-Dorling
Kindersly.

Kenkel, W. F. (1980).Society in Action: Introduction to Sociolagiew York: Harper
and Row.

Kohli, A. S. (1996).Teaching of Social Scienddew Delhi: Anmol Publications Pvt. Ltd.

Leon, Alexis. & Leon, Mathews (2012nternet for Everyone (f5edn). New Delhi: Vikas
Publishing House.

Leslie, W. T. & Bybee, W. R. (1996)eaching Secondary School Sciendew Jersey:
Prentice Hall.

Martin, David Jerne (2006).Elementary Social Science Methods: A Constructive
Approach (Ed.)Singapore: Wordsworth Publishing.

Mathur, S. S. (2008)A Sociological Approach to Indian EducatioAgra: Vinod Pustak
Mandir.

Pandey, R. S. (1997ast West Thoughts on Educatiéilahabad: Horizon Publishers.

Philips, Jan (2010)eaching HistoryNew Delhi: Sage Publishers.

Radhakrishnan, N. (2014)aisaku IkedaTrivandrum: Ikeda Centre for value education.

Ronis, Diane (2007)Brain Compatible Assessment€alifornia: Corwin Press, Sage
Publications.

Schultz, T. W. (1963).The Economic Value of EducatioNew York: Columbia
University Press.

Sharma, S. P. (2011)Teaching of Social StudiefNew Delhi: Kanishka Publishers
Distribution.

Talla, M. (2012) Curriculum Development Perspectives, Principless&uesDelhi: Pearson
Pvt. Ltd.

Other Resources:

» Journal of Social Science Education

* International Journal of Social Sciences and Gtlan

» Educational Quest — An International Journal of &dion and Applied Social Sciences
e International Journal of Humanities and SociaeBces

e International Journal of Humanities and SociaeBce Invention

« Journal of International Social Studies

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.8 - Advanced Methodology and Pedagogicaldetices
of Social Science Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

What do you mean by positivism?
Which are the principles of grading?
List out the pedagogical principles in Social SceiEducation.
How can you arouse geo-political understandindasssoom?
What are the essentialities of Inclusive Education?
What is the role of a teacher educator as a cluncwaesigner?
Distinguish between growth and de-growth.
List out the scaffolding strategies that can beleggal in social science teaching.
What is Critical Pedagogy?
. List the professional Ethics expected of a Soctai&e teacher? (8X1=8)

©e N r~®ODNE
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Section B
(Answer anysix questions. Each question carries a weigl of

11. Examine the relevance of Peace Education in theeptescenario.

12. How does Social Science Education help in sociapttion and community living?

13. Elucidate the role of NCF for providing conceptumckground for Social Science
Pedagogy.

14. What is the role of Micro Teaching in developingdking skill?

15. Compare and contrast constructivist and behavi@pptoach in Social Science.

16. How can Jurisprudential Inquiry Model develop sbdialogue among students?

17. How can ICT be integrated in the social sciencesttzom?

18. Explain conflict theory. (6X2=12)

Section C
(Answer anytwo questions. Each question carries a weiglt of

19. What are the contributions of Max Weber and Karppr in the emergence of Social

Science Theory?
20. Explain the role of Human Rights Education in ugng dignity of labour and civic

sense.
21. Briefly explain the classroom assessment technigu&scial Science education.
22. What are the roles and responsibilities of teaekeicators as researchers?

(2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED 820401.9 - ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES
OF COMMERCE EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedgo

» develop in to a prospective teacher to uphold gafmal quest in varied dimensions.

» make sense of the aims and objectives of teacbamymerce.

> explore the features of varied instructional apphes, techniques and methods of
teaching Commerce.

» entwine models of teaching in effectual instructiopractices of Commerce education.

» gain insight about principles and approaches isighéng and organization of
Commerce curriculum.

» outfit prospective teachers in upcoming skillséffectual teaching in Commerce.

» acquaint with practices of feedback mechanismsoatide assessment tools.

» acquaint with concept of techno pedagogy and uteledsthe role of the teacheras a
techno-pedagogue.

» boost up the levels of teaching competence by sgncting techno pedagogical content
knowledge.

» conscientise with the recent research trends inr@ence education.

MODE OF TRANSACTION:

Lecture cum discussion - group presentations —rssi- debates and assignments -
brainstorming sessions - peer group discussionr Reering — Project - interaction
with community - case study - educational survewline learning - supervised study

COURSE CONTENT:
Module One: Commerce Curriculum Development (20 hors)

1. Meaning - Definition - Scope of Commerce eduwratr Role of Commerce in
technological era - Management thinkers and thaatrdution - Taylor, Fayol.

2. Aims and objectives of teaching Commerce - Ral/Bloom’s taxonomy - Competency
based instruction and Competency based evaluation.

3. Curriculum - Approaches and Principles of Guium Construction - Types of
Curriculum - Modern trends in curriculum constroati - Curriculum mapping-
Curriculum implementation and renewal.

4. Conceptual analysis of Constructivism - Theowé Multiple Intelligence - Emotional
Intelligence - implications in Commerce Education.

5. Brief sketch about NCF/KCF and its relevanceanational education.
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Module Two: Approaches for Teaching Commerce (20 has)

6. Maxims of teaching.

7. Approaches to instruction: Experiential leagyirto-operative learning, collaborative
learning, brain based learning, concept mappinghlEm based learning.

8. Methods of Teaching Commerce: Lecture - Skxadl methods - Inductive and
Deductive - Analytic and Synthetic - Case studyoui$e Method - Current affairs in
Commerce.

9. Techniques of Teaching Commerce: Drill - revidxposition - Buzz - Brainstorming -
Role Play - Simulation.

10. Models of Teaching: Families of Models of dl@ag - Advance Organizer Model -
Concept attainment Model - Jurisprudential Inqitydel.

Module Three: Technology in Commerce Education (2@ours)

11. Technology for instruction: Relevance of I@TCommerce education — CAl — CMI —
CBT.

12. Instructional resources: Text book, work bodignd book, library, Community
Resources.

13. E -resources: e-journals- educational blogstual classroom - Video conferencing.

14. E-learning: Concept, modes, characteristicsbamefits, m-learning.

15. Techno Pedagogic Content Knowledge: Interaaiatiip between technology, pedagogy
and content - Teacher as a techno pedagogue - Smughechallenges of Techno
Pedagogic Content Knowledge.

Module Four: Assessment in Commerce Education (18durs)

16. Assessing student performance: Formative aanchn@ative Evaluation — Criterion
Referenced and Norm Referenced Tests - Continundi€amprehensive Evaluation.

17. Recent trends in Evaluation.

18. Quantitative and qualitative assessment: Aam®nt test, Diagnostic test, Portfolio
assessment, Rubrics, Peer assessment, Self-assessme

19. E-assessment: computer assisted assessméirie @ssessment tools.

20. Competitive examinations: Basic ideas of MER and CS.

Module Five: Professional and Research trends in @omerce Education (12 hours)

21. Teacher as a professional, Continuing profaessidevelopment, network twinning.

22. Teacher accountability, professional ethica tdacher.

23. Research in Commerce Education - Need and riampme - qualities of a good
researcher.

24. Recent researches in Commerce learning witkciaglp emphasis to instructional
strategies.

25. Researches on teaching students with diveesaihg needs.

PRACTICUM (any two):

1. Analyse the content of any one unit from bussngtudies or Accountancy of Std. XI/XII
and upload a self-designed innovative lesson design
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2. Prepare an online assessment tool in Commeratudents at Higher Secondary level.

3. Prepare a report on the critical analysis of ane text book in Commerce at Higher
Secondary level.

4. Prepare an e-learning material based on ang topcommerce at Higher Secondary
level.

RECOMMENDED REFERENCES:

Aggarwal, J. C. (1996). Teaching of Commerce: AcBcal Approach. New Delhi: Vikas
Publishing House Pvt Ltd.

Anderson, W. L. & Krathwohl, D. R. (2001). A Taxanyg for Learning, Teaching and
Assessing: A Revision of Bloom's Taxonomy of Edigal Objectives. Boston: Allyn
& Bacon.

Bloom, B. S. et al. (1956). Taxonomy of Educatiofddjectives, Hand Book 1: Cognitive
Domain. New York: Longmans Green &Co.

Borich, Gary D. (2012). Effective teaching methoB&search based practice. New Delhi:
Pearson Education.

Brown, J. W. & Lewins (1973). Audio Visual Instrim Technology, Media and Methods.
New York: McGraw-Hill Book Co.

Calhoun, C. C. (1980). Managing and Learning pre@éesBusiness Education. California:
Wadsworth.

Cohen (2012). Assessment of Children and Youth Bitlecial Needs (%d.). New Delhi:
Pearson Education.

Ebel, L. & Frisbie, A. (1991). Essentials of Educaal Measurement. New York: McGraw
Hill.

Gehlawat, M. (2012). Information Technology in Edtien. New Delhi: Pearson Education.

Harrow, A. J. (1972).Taxonomy of Psycho-motor Dam&iew York: McKay.

htpp://www.questia.com/library/education/curricukamd-instruction

http://www.youtube.com/user/itsvicters

Joyce, Bruce & Weil, Marsha (1997). Models of TeaghNew Delhi: Prentice Hall of India
Pvt Ltd.

Krathwohl et al. (1956). Taxonomy of Educationalj€atives, Hand Book IlI: Affective
Domain. New York: McKay.

Linda Darling, Harmmond & John Bransford (2005)eparing Teachers for a Changing
World. John Wiley & Son Francisco.

NCERT (2005). National Curriculum Framework. NeweNCERT.

Rao, Seema (1995). Teaching of Commerce. New D&itmhol Publications Pvt. Ltd.

SCERT (2007). Kerala Curriculum Framework. Trivamdr SCERT.

victers.itschool.gov.in

Wendy Conklin (2006). Instructional Strategies iverse Learners — Practical Strategies
for Successful Classrooms. Shell Educational Phiiigs
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED 820401.9 Advanced Methodology and Pedagogical Practices
of Commerce Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30
Section A
(Answer anyeight questions. Each question carries a weighit of

How can we adopt brainstorming in the teaclaind learning of Business subjects?
Examine the significance of online assessnuens t

Define the concept of continuing professioratlelopment.

List out any problem for research in the are@@mmmerce education.

Differentiate between analytic and syntheti¢hud.

What are the stages of PBL?

State any two maxims of teaching.

Write the features of vocational education DK

Define syntax.

Name any two e- journals.

©oNoOOr~®ODNE
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(8X1=8)
Section B
(Answer anysix questions. Each question carries a weiglt of

11. Give a brief description of how the revised @i Taxonomy can be used in the
teaching of business subjects.

12. Examine the principles of curriculum constimctin Commerce.

13. Explain the contributions of Taylor.

14. Comment on the role of teacher as a technagueglie.

15. How would you ensure community involvementlesbéaching Commerce?

16. Describe the recent research trends in tegatudents with diverse learning needs.

17. State the educational significance of ICT onttherce education.

18. Examine the professional ethics of a teacher.
(6X2=12)
Section C
(Answer anytwo questions. Each question carries a weiglt of

19. Analyse the quantitative and qualitative assesit modes in Commerce education.
20. Briefly describe the research trends with eamsph to instructional strategies in
Commerce education.
21. Explain e-resources. How it can be effectivelged in constructivist learning
environment for Commerce teaching?
22. Explain the concept of multiple intelligeng®ats implication in Commerce.
(2X5=10)
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION COURSE
ED820401.10 — ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES
OF IT AND COMPUTER SCIENCE EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this course, the student will beedgo

» gain an analytical perspective on different congalptversions of IT and Computer
Science.

attain the advanced versions of IT for the teach#agning process.

frame and evaluate the research trends in IT amdpQter Science Education.

develop the practical skills in the use of IT erabinstructional materials.

capacitate the teacher educand to integrate and osskof IT and Computer Science for
curriculum transaction.

internalize the reflections on the use of IT ireftteaching styles.

develop awareness and insight in the significaniues ethics of computer and
communication devices.

» develop an awareness about IT and Computer Scier@een and Distance Education.

YV V VYV

Y VY

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group ptaetiens, seminars, debates,
assignments, brain storming sessions, peer gragquskions, case study, survey and
dialogue.

COURSE CONTENT:

Module One: Information Technology and Computer Saénce: An overview (15 hours)

1. Information technology — Scope, advantagesl asadvantages, Role of IT -
Significance of role of learning IT in the presesgenario — Role of IT in classrooms,
school management and professional development.

2. Computer fundamentals — basic units and fanstiof Computer, Basics of hardware,
software and networking — types of hardware, saftveand networking.

3. Computer Science education — Aims and objestief teaching IT and Computer
Science, Difference between IT and Computer Scieac€ontributions if IT and
Computer Science to the society.

4. Issues faced in the teaching of IT and Comp&eence in our school system —
Impediments faced by teachers in transacting thentf Computer Science curriculum.
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5 IT as a tool for teaching other subjects Hebent application softwares designed to
learn subjects like Geogebra, Application of ITvarious fields.

Module Two: Advances in computing and its applicatons in Education (20 hours)

6. Educational software — Introduction — types epuydar educational softwares used in
school curriculum, which are available in Ubuntatfdrm — significance of popular
educational apps.

7. E-learning — Introduction, types, applicaipscopes, advantages and disadvantages;
M-learning — Introduction, applications, significam advantages and disadvantages;
Blended learning — components, advantages, rdieachers in blended learning.

8. E-content — Introduction, applications, adeges, Instructional designs related to
e-content — ADDIE and ASSURE models — Scope of gu®rcontents in teaching
learning process in the 2tentury classrooms.

9. Digital learners — characteristics, need agdificance of digital literacy; digital natives
and digital emigrants; digital divide.

10. Learning legal and ethical issues — copyriplatking, netiquettes, cyber security and
information security, cyber crime; Cyber ethicsmportance in present scenario; Cyber
laws — Introduction, importance and awareness.

Module Three: Research Trends in IT Education (15 burs)

11. Learning resources in the technology era -gBswmcial networks, discussion forum,
educational websites, digital library.

12. You Tube - Introduction, educational applieas, significance, advantages and
disadvantages.

13. Computer Science in educational researchestl&rends, significance of report writing
and e-resources for problem identification, revaawd methodology.

14. IT in inclusive education — Specially desigrieardware and software for differently
abled children — Advantages of IT in inclusive eahion — assistive technology.

15. Recent innovations in information technologi@tion — interactive video, computer
conferencing, hypertext and video text.

Module Four: IT for Curriculum Monitoring and Evalu ation in Education (20 hours)

16. Promising trends in IT — increased online access ewnnectivity, mobile access,
ubiquitous computing, free and open source softwaehnological sophistication and
affordability.

17. Current and future trends — emerging roleafoymented and virtual reality in education
— learning analytics and education — personalisadhing spaces — 3D printing and its
educational applications — digital badging and game

18. Paradigm shift in education due to IT — chaksin integrating IT and Computer
Science in school education.

19. The impact of IT in curriculum planning, cutdigm development, curriculum change
and curriculum delivery.
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20. Monitoring and evaluation of IT in educationcencept, meaning and importance —
introduction and scope — use of IT in diagnostst,teemedial teaching, computerised
test construction and administration — computertpaestion bank — online examination,
advantages and disadvantages of evaluation using IT

Module Five: Use of IT in Education (20 hours)

21. Virtual education — nature and concept, Virtclalssroom, problems with conventional
education, effectiveness of virtual education, tanon and challenges of virtual
education.

22. Historic milestones behind EDUSAT — Role of ERAT in open and distant education;
AKSHAYA project — Introduction and advantages —rifigance of AKSHAYA project
in 21 century; VICTERS channel — brief report about VIGRE — Educational
significance of VICTERS in school education.

23. Recent trends of Educational Technology andfutare with special reference to
education — Distance education — Role of IGNOUigtashce education — Free and open
source platforms for learning like MOOC.

24. New trends in information technology educatienonline education, digital and
comprehensive assignments, Al based personalisediysé of students, gaming
technology for deep learning.

25. Revolutions in examination management — featuof OMR evaluation, online
examinations, features of online examination, merdand demerits of online
examinations, advantages of automated attendancétamong, use of Al and virtual
reality in examination management.

PRACTICUM (any two):

1. Develop a unit for Higher Secondary class on acsetietopic which can be transacted
with Computer Aided Learning (CAL).

2. Develop an e-content based on any topic of edutatio

Prepare a lesson design based on IT enabled instristrategy.

4. Prepare a 20 minutes script for a video / audisdeson any topic from secondary /
higher secondary curriculum.

w

RECOMMENDED REFERENCES:

Ahrenfelt, J. & Watlain, N. (2008).Innovate with ICT New York: Continum International
Publishing Group.

Annadurai, R. & Selvam, S. K. (2013ducation with Technolog\New Delhi: Discovery
Publishing House.

Barrall, M. & Parry, D. (2010)DIDA Unit 4: ICT in enterpriseLondon: Hodder Arnold.

Cavanaugh, C. (2004)Development and Management of Virtual Schodlsndon:
Information science publishing.

Crisp, G. (2008).The e-assessment handbobkndon: Continum International Publishing
Group.
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Invoke, Y. (2007).Technology and Diversity in Higher Education: Newalkenges London:
Information science publishing.

Leon, A. & Mathews, L. (2002)Fundamentals of Information Technologyew Delhi:
Vikas Publishing House.

Leon. (2002)Internet for everyoneNew Delhi: Vikas Publishing House.

Mott, J. & Leeming, A. (2009)nformation and Communication Technology for A@ndon:
Hodder and Stoughton.

November, A. (2008\Web literacy for educatiotJSA: Corwin press.

Ohler, J. B. (2010Digital Community Digital CitizenUSA: Corwin press.

Penrose, B. & Pollard, B. (2007Complete A — Z ICT and Computing Hand boo¥ (2
Edition). London: British Library cataloguing.

Petrina, S. (2007)Advanced teaching methods for the technology aassr London:
Information science publishing.

Richardson, W. (2009Blogs, Wikis, Podcasts and other powerful web témislassrooms
London: Corwin Publications.

Sharma, I. & Koli, S. K. (2014)Education Technology for Teachefdew Delhi: Arpan
Publications.

Sharma, R. C., Mistra, S. & Pulist, S. K. (201Bjlucation in the digital worldNew Delhi:
Viva books.

Simmons, C. & Hawkins, C. (2009)eaching ICT New Delhi: Sage Publications.

Vallikkad, S. (2009)ICT for teacher educatioiNew Delhi: Kanishka Publishers.

Willard, N. E. (2009) Computer ethics, Etiquitte and Safety for th& @dntury studentNew
Delhi: Viva books.
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QP Code: ............. Reg. No.: ................

MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Examination, 2019
Fourth Semester
Faculty of Education

SPECIALISATION COURSE
ED820401.10 -Advanced Methodology and Pedagogical Practices
of IT and Computer Science Education
(2019 admissions onwards)
Time: Three hours Max. Weight: 30

Section A
(Answer anyeight questions. Each question carries a weight of

Write the significance of learning IT in the presscenario.
Differentiate between free and open source software
List any four learning resources in the technolegy.
Enumerate the educational significance of YouTube.
Write any two uses of IT in curriculum development.
Debate the advantages of virtual reality in edacati
Write the role of IT in diagnostic test and remédtikaching.
Write a brief note on automated attendance moniori
Write two functions of IGNOU.

0. List the advantages of computer conferencing.

PBOo~NoOrWNE

(8X1=8)

Section B
(Answer anysix questions. Each question carries a weigl of

11. What are the limitations of virtual education?
12. Write a short note on smart classroom.
13. List the merits and demerits of online examination.
14. Identify the importance of cyber ethics in the présscenario.
15. Distinguish between digital natives and digital grants.
16. Prepare a short note on E-content.
17. Explain the role of teachers in blended learning.
18. How does gaming technology help in deep learning?
(6X2=12)

Section C
(Answer anytwo questions. Each question carries a weiglit of
19. Critically evaluate the impediments faced by seemypdchool teachers in imparting the
IT curriculum.
20. Trace the historical milestones up to EDUSAT. Diescthe role of EDUSAT in open
and distance education.
21. Describe the ADDIE and ASSURE models of instructionthe context of E-content
development.
22. “IT made dramatic changes in the field of incluseducation”. How would you justify
this statement?
(2X5=10)
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9. Format of Awards to be issued to Students
The University, under its seal, shall issue to tb@cher educands, Grade Cards on
completion of each semester and Consolidated GTade, Provisional Certificate and
Degree Certificate on completion of the Programiifee model Grade Cards for the
four semesters, Consolidated Grade Card, Provisidertificate and Degree
Certificate are provided hereunder.
9.1 Grade Cards for each Semester
Grade Cards shall be issued to the teacher educendsmpletion of each semester,
which will indicate the Grade as well as the SeereGrade Point Average (SPGA).

Model Grade Cards are provided hereunder and dstwitain the following

information.
Model Grade Card (I Semester)
MAHATMA GANDHI UNIVERSITY
Priyadarsini Hills P.O., Kottayam
Section: Date:
Student ID:

Grade Card
Name of the Candidate:

Name of the College:

Permanent Register Number (PRN):

Programme: Master of Education (M.Ed.)

Name of Examination: M.Ed. Degree | Semester Exation, (month & year)

Grade
External| Internal Total s | oo
o O
Course + Slelon
Cod Title of Course o\l o — w S|ElS0O
ode “ITle|lT |eE|lslE|<|a|22
= O > 0] > () =) D) |
TS| B|E|T E || E|T|T|DE
c|lz|S|2|S|3]|S|0]0|3a
Common Core
Course
ED010101| Advanced Philosophy 4

of Education

ED010102| Advanced Educational
Psychology: Learning | 4
and Development

ED010103| Introduction to
Educational Research| 4
and Statistics

EDO010104| Trends, Issues,
Innovations and Resear¢ch4
in TeacheEducation
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EDO010105| ICT and Skill a4 | |
Development

Total Credits: 20

|5 Semester SGPA: ..........

Assistant Section Officer Assistant Registrar Controller of Examinations

Model Grade Card (Il Semester)
MAHATMA GANDHI UNIVERSITY

Priyadarsini Hills P.O., Kottayam
Section: Date:
Student ID:

Grade Card

Name of the Candidate:
Name of the Department:
Permanent Register Number (PRN):
Programme: Master of Education (M.Ed.)
Name of Examination: M.Ed. Degree |l Semester Exatmn, (month & year)

Marks

External| Internal | Total
o | _
= 8|08
. — + b
Course Code Title of Course S w = w g € o%
O |T
g5 |3|8|l3/ 8|2 28z
2/ E|2ElS|Elg|elsT
e 13|83 8|3 e|clss
ol |=|2|=|Z2|=|0|0=2a

Common Core Course

ED010206 History, Sociology and
Political Economy of 4
Education

ED010207 Advanced Educational
Psychology: Individual | 4
Differences

ED010208 Advanced Educational
Research and Statistics

ED010209 Context and Issues of
Elementary, Secondary
and Senior Secondary

Education

Specialisation Course

- Thematic Cluster A

- Current Practices in
Education
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ED80020%no.,)| (course code & title) al | | | | |1 1 [ |
Total Credits 20

11" Semester SGPA: ..........

Assistant Section Officer Assistant Registrar Controller of Examinations

Model Grade Card (Il Semester)
MAHATMA GANDHI UNIVERSITY

Priyadarsini Hills P.O., Kottayam
Section: Date:
Student ID:

Grade Card

Name of the Candidate:
Name of the Department:
Permanent Register Number (PRN):
Programme: Master of Education (M.Ed.)
Name of Examination: M.Ed. Degree Il Semester Exation, (month & year)

Marks

External | Internal Total
o | o
= 8 0|3
Course Code Title of Course S w = w § k= o%
(@) ©
1315|385 |g|§|x|2 |8z
Z|/c|E|T|E|2|E|g g |5
S| S|E| S Z|S |8 |8 8|5
ol | = |2 |=|<|=|0 |0 |=2a

Specialisation

Course

- Thematic
Cluster B

- Emerging
Issues in
Education

ED810301(no.) (course code &
title)

Common Core
Course

ED010310 Field Internship
in Primary
Schools, Primary
Teacher 4
Education
Institution, &
Field Site relevant
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to Cluster A &
Cluster B
ED010311 Dissertation 12
ED010312 Dissertation Viva 4
Voce
Total Credits: 24
Il ' Semester SGPA: ..........
Assistant Section Officer Assistant Registrar Controller of Examinations
Model Grade Card (IV Semester)
MAHATMA GANDHI UNIVERSITY
Priyadarsini Hills P.O., Kottayam
Section: Date:
Student ID:

Grade Card

Name of the Candidate:

Name of the Department:

Permanent Register Number (PRN):

Programme: Master of Education (M.Ed.)

Name of Examination: M.Ed. Degree IV Semester Exatimn, (month & year)

Marks
External| Internal | Total

oo

= 3| 0|Z
. —~ + T | T2~
Course Code Title of Course S w = w g = o%

O |©T
~lg/§|3 /5 |3|5|2 2|82
2/ Sc|E|82|E |8 |E|le|e|ET
SIS |X |8 |X[|8|%X|B|T|2<E
ol |=|<|=|<|=|0]0 |=2a

Common Core
Course

ED010413

Curriculum
Developmentand | 4
Transaction

Specialisation

Course

- Thematic Cluster C

- Advanced
Methodology and
Pedagogical
Practices of
Optional Subjects
in Secondary and
Senior Secondary
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Education

ED820401.(no.) Advanced

Methodology and
Pedagogical 4
Practices of

Specialisation
Course

ED010414 Field Internship in
Secondary and
Senior Secondary
Schools, Secondar
Teacher Education
Institution & Field
Site relevant to

Cluster C
ED010415 Comprehensive
: 4
Viva Voce
Total Credits: 16
IV" Semester SGPA: ..........
Assistant Section Officer Assistant Registrar Controller of Examinations

9.2 Consolidated Grade Card

The final Grade Card issued at the end of the Seatester shall contain the details of
all Courses taken during the last semester alotig e total credits acquired for each
semester (SGPA) and the overall credits (CGPA) iaeddor the whole Programme.

A Consolidated Grade Card shall be issued to theher educands on completion of
the M.Ed. Programme. A model of the Consolidatedd&rCard is provided hereunder

and shall contain the following information.

Model Consolidated Grade Card
MAHATMA GANDHI UNIVERSITY
Priyadarsini Hills P.O., Kottayam
Section: Date:
Student ID:
Grade Card
Name of the Candidate:
Name of the Department:
Permanent Register Number (PRN):
Programme: Master of Education (M.Ed.)
Name of Examination: M.Ed. Degree Examination,¢bat

PROGRAMME STRUCTURE AND SYLLABUS PGCSS — M.E



Course Code

Course Title

Common Core
Course/
Specialisation

Credits

Grade

Common Core

ED010101 Advanced Philosophy of Education Course 4
ED010102 Advanced Educational Psychology: Common Core 4
Learning and Development Course
ED010103 Introduct_ion to Educational Research | Common Core 4
and Statistics Course
ED010104 Trends,_ Issu_es, Research and_ Common Core 4
Innovations in Teacher Education Course
ED010105 ICT and Skill Development common Core |,
Course
| Semester: Total Credits acquired: 20 SGPA:
ED010206 History, Sociology a_nd Political Common Core 4
Economy of Education Course
ED010207 Ad\_/a_nced E_ducational Psychology: Common Core 4
Individual Differences Course
ED010208 Advgn_ced Educational Research and | Common Core 4
Statistics Course
Context and Issues of Elementary, Common Core
ED010209 Secondary, and Senior Secondary 4
: Course
Education
ED800201 Thematic Cluster A Specialisation
- Current Practices in Education Course 4
(Course Code) | (title of the Course)
Il Semester: Total Credits acquired: 20 SGPA:
ED810301 Thematic Cluster B Specialisation
- Emerging Issues in Education Course 4
(Course Code) | (title of the Course)
EDO010310 Field Internship in Primary Schools, | Common Core
Primary Teacher Education Institution,| Course 4
& Field Site relevant to Cluster A &
Cluster B
ED010311 Dissertation Dissertation
ED010312 Viva Voce Dissertation
Il Semester: Total Credits acquired: 24 SGPA:
ED010413 Curriculum Development and Common Core 4
Transaction Course
ED820401 Thematic Cluster C Specialisation
- Advanced Methodology and Course
Pedagogic Practices of Optional
Subjects in Secondary and Senior 4

(Course Code)

Secondary Education

(title of the Course)
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ED010414 Field Internship in Secondary and SeniSpecialisation
Secondary Schools, Secondary Teache€ourse 4
Education Institution, & Field Site
relevant to Cluster C
ED010415 Viva Voce Comprehensive A
IV Semester: | Total Credits acquired: 16 IV SGPA:
Total Credits acquired for the programme: 80
CGPA:
Assistant Section Officer Assistant Registrar Controller of Examinations

(back side of the Consolidated Grade Card)

MAHATMA GANDHI UNIVERSITY
Grading System

Range Grade Indicator

4.50 to 5.00 A+ Outstanding
4.00to 4.49 A Excellent

3.50 to 3.99 B+ Very Good
3.00 to 3.49 B Good /Average
2.50to 2.99 C+ Fair

2.00to 2.49 C Marginal

upto 1.99 D Deficient / Fail

9.3 Provisional Certificate

A Provisional Certificate shall be issued to thacteer educands on successful
completion of the M.Ed. Programme. A model of thevisional Certificate is provided
hereunder and shall contain the following inforroati
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Mahatma Gandhi University
(Established by Kerala State Legislature by Notifiation
No. 3431/Leg. C 1/85/Law, dated 17April 1985)

Sl. No.: (Emblem) Date:
PROVISIONAL CERTIFICATE
Certified that Sri/fSmt ~ (name)
has passed the following examination of the Unitexgith the details as shown below:
Name of the Examination: M.Ed. Degree Examinat{omnth and year)

FACULTY OF EDUCATION

Permanent Register Number :

Grade :

Specialisations P

2...
L

Section: E IV
Checked by (emblem)
Section Officer for CONTROLLER OF EXAMINATIONS

9.4 Degree Certificate

The University shall issue a Degree Certificatéhi® teacher educands on successful
completion of the M.Ed. Programme. A model of thegize Certificate is provided
hereunder and shall contain the following inforroati

Register No.: Date
Month and Year: (emblem)

The Syndicate of the Mahatma Gandhi University
hereby makes known that
(name)
has been admitted to the
Degree of Master of Education
having been certified by duly appointed examinerise
gualified to receive the same with specialisations
Advanced Methodology and Pedagogical Practices Of .c.............ccooviiiiiiiennn.
at the examination held in ...
Given under the seal of the University
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