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B.Ed. Degree Programme
Mahatma Gandhi University

INTRODUCTION

The B.Ed. Degree Programme is modified by implementing Credidl Semester system with

Grading. It shall be introduced with effect fronetAcademic year 2011-2012.

Regulations for B.Ed. Programme
Programme in the Credit & Semester System with @gad
1. Preliminaries
The four major aspects of the newly implementeddBdegree programme are
- Semesterisation
- Credit System
- Continuous Assessment
- Grading
It shall be introduced by the Mahatma Gandhi Ursitgiw.e.f. 2011-2012 admission onwards.
2.  Definitions

Programme means a one year course of study and examinaspread over two semesters, the

successful completion of which would lead to thexalof a degree in education.
Coursemeans a segment of subject matter to be coveragémester

Common coursemeans a course that comes under the categoryuo$ewhich are compulsory — as

specified for all students undergoing the B.Ed gPamme.
Core coursemeans a course in the subject of specializatidgherB.Ed. degree programme.

Complementary Electivecoursemeans a course which would enrich the B.Ed. pragre.



Semester Systemmeans, the B.Ed. Degree will have two semesterigh avsemester break of atleast
one month in between two semesters. There sha#bbehours distributed over 100 working days in
each semester. In the Second Semester therebghalinimum of 40 days for Teaching Practice. The
time table may be set according to the day ordstesy to provide optimal distribution of contact heou

for all courses.

Credit is a unit of academic input measured in termiefwveekly contact hours assigned to a course in

a semester

Grade means a letter symbol (e.g. A.B.C. etc) which ¢atks the broad level of performance of a

student in an answer/course/semester/programme.

Weightageis a numerical measure quantifying the comparatweye of an answer or the comparative
importance assigned to different components likeoty and practical, internal and external

examinations, Common, Core and Complementary, i&etc.
Grade point (G) is an integer indicating the numerical equewvalof the letter grade
Credit point (C.) is the assigned credit of the course

Weighted Credit point (P) is the value obtained by multiplying the gragment (G) by the credit (C.)

ie. P=GxC

Cumulative Grade Point Average(CGPA) is the value obtained by dividing the soineredit points in

all the courses taken by the student for the emtogramme by the total number of credits. CGPA
indicates the broad level of academic performarfca student in a programme and is the index for
ranking students. An overall letter grade 9 CuniaGrade for the entire programme shall be awarded

to a student depending on her/his CGPA. The CGRA bk rounded off to two decimal places.

Semester Grade PoinfAverage (SGPA) is the value obtained by dividing sum of the weighted credit
points (p) obtained by a student in various coutagsen in a semester by the total number of credits

taken by him/her in that semester. The grade shiall be rounded off to two decimal places.

Grade Point Average (GPA) is the value obtained by dividing the sumtleé weighted grade points
obtained by a student in an examination of a course semester by the total weightages taken ih tha

examination. The grade point average shall be redodf to two decimal places.



Weighted Grade Pointis the sum of grade point multiplied by weightage.

Academic Weekis a unit of five working days in which distribati of work is organized from day one

to day five, with 5.5 contact hours on each day.

College Co-ordinator is a teacher nominated by the college staff cibuecco — ordinate the

continuous evaluation undertaken by various subjeihin the college.
3.  Eligibility for admission and reservation of segs.

Eligibility for admission, norms for admission, eegation of seats for B.Ed Degree Programme shall

be according to the rules framed by the univerfsdgn time to time.
4.  Duration
The duration of B.Ed. programme shall be 2 seengst

The duration of each semester shall be 100 dayst semesteris from November to March and

Second semesteis fromMay to September.

The Teaching practice which is a compulsory parBofEd. programme is scheduled in the second
semester, for six weeks in a secondary/higher sogn schools following Kerala state/
CBSE/ICSE/ISC. Only those students having postugtaldegree in the concerned optional subject are

permitted to undergo teaching practice at higheoseary level.

A student may be permitted to complete the programam valid reasons, within a period of 6

semesters from the date of commencement of thesBraester of the programme.

Medium of Instruction and Examinatiofhe medium of instruction and examination of tloeirse
shall be English. However, candidates who desireviite the examination in Malayalam may be

permitted to do so.
5. Scheme of the Programme

The B.Ed. programme shall include
(a) Common course
(b) Core Course,
(c) Complementary Elective Course
(d) Teaching Competence



(e) Co-curricular Activities
(f) Extension Activities and
(g) Study Tours

Structure of the B.Ed. Programme

U)

Programme Duration 2 Semester:
Minimum credits required for successful completodrthe programme 48
Minimum credits required for common courses 22
Minimum credits required for core courses inclgpieaching practices 22
Minimum credits required for complementary electeeirse 4
Minimum attendance required 75%

Programme Structure
| Common courses
Il Core courses

1] Complementary Elective Course



CONSOLIDATED STRUCTURE OF B.Ed. PROGRAMME

SEMESTER | SEMESTER I
Code Course Name Credity Hourg Code Course Name Credits Hours
Common Course Common Course
EDU 701 | Philosophical and 4 90 EDU 801 | Development and 4 84
Sociological Bases of Management of Education in
Education India
EDU 702 | Psychological Bases af4 90 EDU 802 | Personality Dynamicsin | 4 84
Education Education
EDU 703 | Modern Educational | 4 90 EDU 803 | Common Practical Work | 2 48
Practices Basic Skills SUPW and Art
Edu, Child Study, Health and
Physical Education
Core Course Core Course
EDU 704 | Theoretical Bases of | 4 90 EDU 804 | Pedagogic Analysis 4 8
Education
EDU 705 | Approaches and 4 90 EDU 805| Preparatory Course in 2 60
Practices in Teaching Teaching Practical
Complementary Elective Course EDU 806 | Teaching Competence — | 8 180
Practical
EDU 706 | Complementary 4 90
Elective
Cocurricular Activities | 0 10 Cocurricualr Activities 0 10
Total 24 550 | Total 24 | 550




Common Courses
EDU 701 Philosophical and Sociological Bases ofdation
EDU 702 Psychological Bases of Education
EDU 703 Modern Educational Practices

EDU 801 Development and Management of Educatidndia

EDU 802 Personality Dynamics in Education

EDU 803 Common Practical Work — Basic Skills in Child Study SUPW and Art Eduoati Health
and Physical Education

Core Courses
EDU 704  Theoretical Bases of Education (Core Subjec
EDU 705 Approaches and Practices in Teaching (Satgects)
EDU 804 Pedagogic Analysis (Core subjects)
EDU 805 Preparatory Course in Teaching Competeboee(Subjects) Practical
EDU 806 Teaching Competence (Core Subjed&petical
Core Subjects
1. English Education
2. Malayalam Education
3. Hindi Education
4. Sanskrit Education
5. Arabic Education
6. Mathematics Education
7. Physical Science Education
8. Natural Science Education
9. Social Science Education
10. Commerce Education
11. Information Technology Education
Complementary Elective Courses
Environmental Education
Special Education
Health and Physical Education
Elementary Education

AR A A

Guidance and Counseling



Course Summary of the B.Ed. programme

Semester |

Common Courses

Credit

Hours

EDU 701

Philosophical and Sociological Bases ofdation

90

EDU 702

Psychological Bases of Education

EDU 703

Modern Educational Practices

Core Courses

EDU 704

EDU 704.11

Theoretical Bases of English Education

EDU 704.12

Theoretical Bases of Malayalam Education

EDU 704.13

Theoretical Bases of Hindi Education

EDU 704.14

Theoretical Bases of Sanskrit Education

EDU 704.15

Theoretical Bases of Arabic Education

EDU 704.16

Theoretical Bases of Mathematics Education

EDU 704.17

Theoretical Bases of Physical Science

Education

90

EDU 704.18

Theoretical Bases of Natural Science Education

D0

EDU 704.19

Theoretical Bases of Social Science Educati

D0

EDU 704.20

Theoretical Bases of Commerce Education

EDU 704.21

Theoretical Bases of Information Technologyf

and Computer Science Education

90




EDU 705.11 Approaches and Practices in Teachirgign 90

EDU 705.12 Approaches and Practices in Teachinigydiam 90

EDU 705.13 Approaches and Practices in TeachimgliHi 90

EDU 705.14 Approaches and Practices in Teachimgk3e 90

EDU 705.15 Approaches and Practices in Teachirapiar 90

EDU 705.16 Approaches and Practices in  Teaching 90
Mathematics

EDU 705.17 Approaches and Practices in Teachingsidl 90
Science

EDU 705.18 Approaches and Practices in Teachingurblig 90
Science

EDU 705.19 Approaches and Practices in Teachingiabo 90
Science

EDU 705.20 Approaches and Practices in Commerce 90

EDU 705.21 Approaches and Practices in Teachifayrimation 90

Technology and Computer Science

10




Complementary Elective Course

EDU 706.11 Environmental Education 90
EDU 706.12 Special Education 90
EDU 706.13 Health and Physical Education 90
EDU 706.14 Elementary Education 90
EDU 706.15 Guidance and Counselling 90

11




Semester |

Common Courses Credits Hours

EDU 801 Development and Management of Education in 4 84

India

EDU 802 Personality Dynamics in Education 4 84

EDU 803

N

Common Practical Work — Basic Skills in i@hi 48

Study SUPW, Art

Physical Education

Education Health and

Core Courses

EDU 804

EDU 804.11

Pedagogic Analysis of English

84

EDU 804.12

Pedagogic Analysis of Malayalam

84

EDU 804.13

Pedagogic Analysis of Hindi

84

EDU 804.14

Pedagogic Analysis of Sanskrit

84

EDU 804.15

Pedagogic Analysis of Arabic

84

EDU 804.16

Pedagogic Analysis of Mathematics

84

EDU 804.17

Pedagogic Analysis of Physical Science

84

EDU 804.18

Pedagogic Analysis of Natural Science

4 84

EDU 804.19

Pedagogic Analysis of Social Science

4 84

EDU 804.20

Pedagogic Analysis of Commerce

84

EDU 804.21

Pedagogic Analysis of Informatio
Technology and Computer Science

84

EDU 805

Preparatory Courses in Teaching - Prdctica

60

EDU 806

Teaching Competence — Practical

18(

12



Break -up of credits in Practical courses

EDU 803 Common Practical Work — Basic Skills

Practical Course Weight Credit
Child Study 1
SUPW and Art Education 1
Physical Education 1 2
Health Education 1

EDU 805 Preparatory course in Teaching Competence

Practical Course Weight Credit
Records of 5 discussion lessons 1
5 Demonstration lessons 1
10 Criticism lessons 1 ?
3 Micro teaching lessons 1
EDU 806 Teaching competency

Practical Course Weight Credit

Practice Teaching in optional subject 4
30 lesson plans of practice teaching 1
Unit Plan, Achievement Test and statistical analpdidata 6
Preparation of teaching aid and power point 3
Project 1
Viva Voce Credit - 2

13




Details of Common Practical W ork - Basic Skills

Child Study : Prepare a report of a study about a child pablgrbelonging to anyol
category of exceptional children - during teaching practic

SUPW
Each candidate shall take one activity each froougi (Service), ar

Group Il (Product
Suggested areas for SUPW :

1. Service Survey (a topic of social importance) Literacgsdes, Awarene
programme camps, camj cleaning and beautification, cleaning public p§
and institutions, etc

2. Product : Gardening/Medicinal plants, organic farmingaftiart works
Book binding, soap making/ stitching anabeoidery, candle makiny
tie & dye, glass painting, jewels making €

Art Education : Need and importance of art education. A briefodigtion of different fom
of Arts.

Health Care and Physical Educatiot
The handbook should contain the following:
i) Health Care and First Aid Significance of health education,
Factors of good health, health care programmesaiis¢hool,
Health hazards and Maintenance of good healthpiigou

Me aning and significance of First Aid, Basic procedlaf first aid for wounds, sprain €
fracture., dislocation, sprain, Cramp, burns, driognfainting, electric shock, snake bite

ii) Physical Educatior - Aims and objectives of physical education.

Rules and regulations of any one major game ancomet of athletics with diagran
Types of tournaments and fixtures.

Activities

Conduct a minimum of three physical education €ass
(during practice teaching )

Participate in sports and games in thdegé

14



Details of preparatory course in teaching competerec

1. Discussion Lessons (record) : 5 Lessons
2. Demonstration Lessons (record) : 5 Lessons
3. Ciriticism Lessons (record) : 10 Lessons
4. Micro teaching Lessons (record) : 3 Micro teaching lessons on 3eadént skills

It is desirable to present lessons for observatmhreflection by student- teachers.
TEACHING COMPETENCE
1. Practice Teaching — 40 days teaching prab@stng 30 working days with a minimum of 30
lessons and related practical works.
2. Preparation of teaching aids — 2 charts, 2 Mspdand 1 PowerPoint presentation with a
minimum of 5 frames.
3. Unit plan, achievement test, statistical analgdidata and a school based project.

4. Viva — voce on teaching competence and commactipal work.

6. Scheme of Evaluation

The academic growth of the student is evaluateautiir continuous internal assessment and end
semester examination. 25% Weight is given for camus internal assessment and 75% Weight for the
end semester examination. In case of theory codingesontinuous internal assessment will be done by

the faculty.

Except for Viva voce in the case of practical cesrghe internal and external ratiois 1 : 1 (50% :
50%) The practical examination will be done by Beard of practical examination constituted by the

university. All students should appear before tlbarld of Practical Examination for external evaloati

15



Internal Examination
Components of the Internal Evaluation and theirgiveare shown below.

A) () Theory

Components Weight
Attendance 1
Assignment/Seminar/Project/Survey/Psychological Tés 2
Test Paper 2

a) Attendance

i)  Those students who have a minimum of 75% aveadigadance for all the courses can register
for the examination. Condonation of attendance tmaximum of 10 days or 55 hours in a
semester. It can be availed only once during thelevperiod of the programme may be granted
by the university on valid grounds. This condonatshall not be counted for internal assessment.
Student who is not eligible for condonation of attence shall repeat the course along with the
next batch.

Benefit of attendance may be granted to studertendihg University/College union activities,
participation in co-curricular activities by treagi them as present for the days of absence, biy¢hd
of the institution. This is limited to a maximum 0 days and this benefit shall be considered for

internal assessment also.

1)

Percentage of Attendance Grade

>900 A

Between 85 and 90

Between 80 and 85 C
Between 75 and 80 D
<75 E

16



ii). Assignment/Seminar/Project/ Psychological $estThe student has to take a minimum of one

Assignment/Seminar/Proje@Urvey Psychological Test per course.

iii). Class test. A minimum of 1 class test is ®ditended per semester.

The evaluation of all components are to be pubtisiied to be acknowledged by the candidate.
All documents of internal assessments are to be ikethe college for 2 years and shall be made
available for verification by the university. Thesponsibility of evaluating the internal assessnent

vested on the teachers who teach the course.
B. Practical

All students are to do 40 days of teaching practith 30 lessons in their concerned core suhjects
The concerned faculty shall evaluate the teachimgpetence of those student-teachers who has
successfully completed the 40 days teaching pewtith 30 lessons and other required practical work
External examination

a. Theory

The external examination of all semesters shatldmelucted by the university at the close of each

semester.
b. Practical

Practical examination shall be conducted by anreateexamination board constituted by the
university. The members of the board shall be paanaand full time teachers of affiliated
colleges. The external board shall observe anduatathe teaching competency of all candidates.
The Physical Education teachers in the board s#taderve and evaluate Physical Education
Classes. The practical board shall conduct vivaevfoc each candidate and award grades on the
basis of the performance of the candidates andjulaéty of practical works on the basis of the

following components and weight.

17



7.

Components Weight

i)  Teaching competence : 1
i) Quality of practical works : 1
iii)  Subject competency : 1
iv) Communication ability : 1

There will be no supplementary exams. For appea/anprovement, students can appear along

with the next batch.

Student who register his/her name for the exteemam for a semester will be eligible for

promotion to the next semester.
All programmes and courses shall have unique alpmaric code. Each teacher working in
affiliated institutions shall have a unique ideicition number and this no. is to be attached wWith

codes of the courses for which he/she can perfaamaation duty.

A B.Ed. degree holder who desires to study a neiow@l subject may do so (one optional at a tirhe) i
he/she fulfils the conditions prescribed by thevarsity. To appear in a new optional subject, the
candidate has an attendance of 8 academic weeke ifirst semester and 12 academic weeks in the
second semester and shall complete all the prhatroaks including practice teaching for the
concerned subject. He/she shall appear for thdipahand theory examination for the concerned core

courses.

Pattern of questions

Questions shall be set to assess knowledge acqusigttard application of knowledge, application
of knowledge in new situations, critical evaluatioh knowledge and the ability to synthesize
knowledge. The questions setter shall ensure thestopns covering all skills are set. He/She shall

also submit a detailed scheme of evaluation aloitig thve question paper.

A question paper shall be a judicious mix of obyexttype, short answer type, short essay

type/problem solving type and long essay type doest

18



Different types of questions shall be given differg weight to quantify their range as follows.

Type of questions Weight  Number of questions to be answete
1 A bunch of 4 objective type questions 1 4 bungheschoice)
2  Short answer type questions 1 5 out of 8
3  Short essay/problem solving type questions 2 toba
4  Essay type questions 4 2 out of 3
8. Grading
The Internal and External examinations shall beuated using Direct Grading system based on
5-point scale as given below.
Letter Grade Performance Grade Point (G) GradeRange
A Excellent 4 3.5t04
B Very Good 3 2.51d3.
C Good 2 1.5t0 2.49
D Average 1 0.5t01.49
E Poor 0 0.00 to 0.49

The overall grade for a programme for certificatghall be based on CGPA with a 7-point scale given
below

CGPA Grade

3.80to 4.00 A+

3.50t0 3.79 A

3.00to 3.49 B+

2.50t0 2.99 B

2.00 to 2.49 C+

1.50to 1.99 C
1.00to 1.49 D

19



A separate minimum of D grade for internal and mdkare required for a pass for a course. For

a pass in a programme a separate minimum of Gradedgjuired for all the courses, and must score a

minimum CGPA of 2.00 or an overall grade of C+ abdve.

Overall grade (calculation)=Sum of weighted gradm{s / Sum of the weightage

9 Grievance Redressal Mechanism

The internal assessment shall not be used as datopkrsonal or other type of vengeance. A
student has all rights to know, how the teacheivedr at the grade. In order to address the
grievance of students, a four level Grievance Resda& mechanism is envisaged. A student can

go to the upper level only if the grievance in adtiressed by the lower level.
Level | Teacher Level. The teacher concerned

Level 2 College level committee with the princigal Chairman, Co-ordinator, a teacher

nominated by the College council as member .

Level 3 University Level: Committee constitutedthg Vice-Chancellor

The college council shall nominate a teacher amduoator of internal evaluations. This co-

ordinator shall make arrangements for giving awassrof the internal evaluation components to

students immediately after commencement of | sesnest

10

Grade Card The university under its seal shall issue to tlheletits a grade card on completion

of each semester, which shall contain the follownfgrmation.

a)
b)
c)
d)
e)
f)
9)

Name of the University

Name of the College

Title of Under-Graduate Progamme

Name of Semester

Name and Register number of student

Code number, Title and Credits of each courdedm the semester.

Internal, external and Total Grade, Grade p()t Letter grade and Credit point (P) in each

course opted in the semester.
20



h) Institutional average of the Internal exam amivarsity average of the external exam in each
course.

)] The total credits, total credit points and SGiRAhe semester.

The final Grade Card issued at the end of thal Bemester shall contain the details of all cairse

taken during the entire programme including th@desm over and above the prescribed minimum
credits for obtaining the degree.

In the final grade card, the details of the cesrtaken over and above the minimum prescribed

credits, which shall not be counted for computif@R&, shall be shown separately along with the
grade points and letter grades obtained.

11. The Board of Studies

Board of studies (pass) in education has desighedscheme, syllabus and model question papehéor t
B.Ed. degree programme according to the regulations

21



Annexure |
The following gives an illustration of evaluationtivgrading

A. Consolidation of Grade for Internal Evaluation

If B, C, B and A grades are scored by a studentattendance, assignment, seminar and test paper
respectively for a particular course, then her@isgrade for that course shall be consolidatedlésafs.

Component Weight (W) Grade Grade Point Welgl:tlé?r?ltfrade
Attendance 1 B 3 3
Assignment 1 C 2 2
Seminar 1 B 3 3
Test paper 2 A 4 8
Total 5 0 16
GPA Total Weighted Grade Points by Total weight = 16/58.20= Grade B

B. Consolidation of Grades for External Evaluation

The grade of an answer paper shall be consolidayegimilar procedure discussed above by
assigning weights for the various components. Thar® of studies shall define the components and

their weights and include them in the scheme atidtsys of each course.

B. Consolidation of the grade of a courseThe grade for a course is consolidated by combithieg
External and Internal grades taking care of thesigits. For a particular course, if the grades
scored by a student is C and B respectively forEkiernal and Internal Evaluation, as shown in

the above examples, then, the grade for the calnaébe consolidated as follows.

22



Consolidation for a course

Exam Weight(W) Grade awarded  Grade Points|(G) Wedbrade
Points (WxG)
External 3 B 2.54 7.62
Internal 1 B 3.20 3.20
Total 4 5.74 10.82
GPA Total weighted grade points / Total Weight = 10.82/= 2.70 Grade B
Type of Qn . Nos. Grade Grade Points Weightage Weighted
Questions awarded grade points
Objective 1-4 B 3 1 3
type 5-8 A 4 1 4
Wt. 1 9-12 A 4 1 4
13-16 C 2 1 2
17 C 2 1 2
18
Short answers 19 3 1 3
20 4 1 4
Wt. 1 51
(Any'5) 22 D 1 1 1
23
24 A 4 1 4
25 B 3 2 6
Short Essay 26 E 0 2 0
Wt 2 27
(Any 4) 28 A 4 2 8
29 B 3 2 6
30
Essay 31 B 3 4 12
Wit. 4 32
(Any 2) 33 D 1 4 4
Total 25 63

Calculation: Overall grade of an answer paper is Sm of weighted grade points / Sum o
the weightage = 63/25=2.54 = Grade B

f

Separate minimum of D grade is required for Inteamal External for passing a course.

23



Consolidation of SGPA

SGPA is obtained by dividing the sum of credit pi(P) obtained in a semester by the sum of
credits (c) taken in that semester. Semester Quad# Average (SGPA) of a student in that semester
shall be calculated using the formula given. Suppbe student has obtained 4 credits for two cgurse

and two credits for other two courses in a pardicidemester after consolidating the Grade for each

course as demonstrated above, SGPA has to be maiedlas shown below.

Course Code Title of Credits © Grade Grade points| Credit points
Course awarded Avg. (G) (CxG)

01 4 A 4 16

02 4 C 2 8

03 4 B 3 12

04 4 C 2 8

05 4 B 3 12

06 4 B 3 12
Total 24 68
SGPA Total Credits points /Total Credits =68/24 = B3 Grade B

Consolidation of CGPA

CGPA is calculated by computing the average of S@P#Avo semesters because the total credits for

each semester is 24

Sem | SGPA =2.83

Sem Il SGPA =3.25

CGPA=(2.83+3.254)/2=3.04=B
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Annexure |l

MODEL GRADE CARD — SEMESTER |
MAHATMA GANDHI UNIVERSITY

SEMESTER |
Name of Candidate .............cccccoinvvvv e e e e e e
Register NUMDET ...
Name of the INSHItUtioNn ...........cceeeviiiimeeeee e
Name of Examination: ..................... (Semeéster........... Degree Examination .............
Branch: ..., Programme.........cccoeeeveeveeiininennnns
Course | Title of | Credit | Instituti | Univer | Letter Grade Awarded GPA Cr_edit
Code | course onal Sity points
and Avg. Avg.
Type
Interna | Externa | Combined
I I
(Wt. 1) | (Wt. 3)
EDU 4 A A A 3.95 15.8
701
EDU 4 A B B 3.1 124
702
EDU 4 B B B 3.2 12.8
703
EDU 4 B C C 2.1 8.4
704
EDU 4 B A A 4 16.0
705
EDU 4 B B B 3.3 13.2
706
Total 24 73.6
SGPA: 3.07 (Grade: B)
Prepared by:
Compared by:
Section Officer:
Assistant Registrar: Controller of Examinations

25



SEMESTER I
Name of Candidate ............ccceeeeeeerscmmmmmne e oo
Register NUMDbDEr .........cocvvviiiiiiiiiiiiiiiereeeeeeeee e
Name of the INSHLUtIoN ..........oooviiiiiiemmemeeeee e,
Name of Examination: .................... (Semeéster........... Degree Examination
Branch: .............ccccc Programme...........cccceeevvnnnnnnnnnnnns

Annexure |l
MODEL GRADE CARD — SEMESTER |
MAHATMA GANDHI UNIVERSITY

Theory Course

Course| Title of | Credit | Instituti | Univer Letter Grade Awarded GPA | Credit
Code | course onal sity points
and Avg. Avg.
Type
Internal | External| Combined
(Wt. 1) | (Wt. 3)
EDU 4 A A A 3.9 15.6
801
EDU 4 A A A 4.0 16
802
EDU 4 A B B 3.1 12.4
804
Total 12 11 44

SGPA = 44/12=3.67 (Grade A)
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Practical Course

Title of o )
Course| course Instituti | Univer Credit
Credit onal sity Letter Grade Awarded GPA N
Code and points
Avg. Avg.
Type
Internal | External| Combined
(Wt. 1) | (Wt.1)
EDU 2 A A A 3.9 7.8
803
EDU 2 B B B 3.1 6.2
805
EDU 6 B C B 3.2 19.2
806
Viva 2 B 2.9 5.8
Total 12 39

SGPA: 3.25 (Grade: B)

Prepared by:
Compared by:
Section Officer:

Assistant Registrar:

Controller of Examinations

27




SEMESTER |



SEMESTER 1

PHILOSOPHICAL AND SOCIOLOGICAL BASES OF EDUCATION

COMMON COURSE : EDU701
No. OF CREDITS 4
CONTACT HOURS 90

Course Objectives
To enable the student teachers to

I. understand the meaning, nature, characterigtidsypes of education

ii. realize the scope of educational philosophy hod it determines the entire system of education.
lii. identify the various philosophies implied imoeducational system.

iv. apply, during curriculum transactions, the ngybilosophical systems and the educational idéas o
great thinkers in the world.

v. understand the sociological bases of education.
vi. imbibe the desirable values in personal, scam professional life.

vii. understand the role of teachers and their miggdions in the creation of a new social ordethia
country

viii. develop the ability to present papers, organseminars, discussions and debates on issues of
educational and social relevance.

Mode of Transaction

Lecture cum discussion, demonstration, problemaksglsessions, seminars, debates, assignments,
brain storming sessions, panel discussions, peenitgy, community visits, survey and dialogue
mode.

29



COURSE OUTLINE
UNIT 1 — Education (15 hrs)
1.1 Meaning — aims and functions of Education atda Resource Development

1.2 Formal education and alternative system of &filuc (non-formal  education) - distance
education, extension education, adult educatiteralcy programmes and continuing education.

1.3 Informal education — role of family, peer gram community.
UNIT 2 — Philosophies and their impact on Educatior{ 20 hrs)

2.1 Philosophy — meaning — relationship betweefopbphy and education — significance of studying
philosophy in understanding educational practices.

2.2 Idealism, Naturalism, Pragmatism and Existéatrawith reference to aims, curriculum, methods
of teaching, role of teacher and discipline — Inb@oce of Eclectic approach.

UNIT 3 — Educational Thinkers (A brief account of their contributions) (15 hrs)
3.1 Western thinkers — Froebel, Montessori, Roussézhn Dewey and Paulo Freire.

3.2 Indian thinkers - Mahatma Gandhi, Rabindranéfiyore, Sri Sankaracharya, Sri Aurobindo,
Swami Vivekananda, Dr. S. Radhakrishnan and Dr.JA&bdul Kalam.

UNIT 4 — Sociology and Education ( 10 hrs)

4.1 Sociology — meaning and scope — Relationskiyden sociology and education.
4.2 Education and culture

4.3 Education and socialization

4.4 Education and modernization

4.5 Education and Social Change

UNIT 5 - Education and Values (10 hrs)

5.1 Values and value education - meaning and sigmi€e

5.2 Traditional values of India — concept of pumrshas, truth, non-violence, tolerance, simplicity,
spirituality and self-realization.

5.3 Constitutional values of India — democracyussism, socialism and equality.
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UNIT 6 — Teacher Education ( 20 hrs)

6.1 Teacher education — meaning — aims and obgsctiv

6.2 Pre-service and in-service education—need igndfisance.

6.3 Role of teachers in the emerging Indian society

6.4 Professional Organizations - Accountabilityezchers — Code of ethics for teachers

6.5 Role of SCERT, NCERT, NCTE, UGC and NAAC inpiating the quality of teacher education.
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SEMESTER 1

PSYCHOLOGICAL BASES OF EDUCATION

COMMON COURSE : EDU 702
No. OF CREDITS 4
CONTACT HOURS 90

Course Objectives:
On completion of the course, the teacher trainekbevable to

understand the basic concepts, principles and mdstbibEducational psychology

understand the characteristics of human growthdawedlopment in childhood and adolescence.
help adolescents for better adjustment and devedapm

understand the process of learning and the diffexeproaches to the teaching learning process.
apply psychological principles in the teaching eéag process effectively.

understand constructivist views and methods ohiegr

understand the techniques of motivation and applglassroom situations.

© N o Ok WD PR

understand the types of transfer of learning tmépply the principles to foster maximum
positive transfer.
Mode of Transaction:

Lecture —cum- demonstrations, Seminars, Assignm&dsr learning strategies, Community visits,
Brain storming sessions, Debates, Group discussiBreblem-solving sessions, Scenario-based
learning strategies and Survey method.

Course Outline

Unit |

Psychology and Education (10hrs)

1.1 Psychology — Meaning, Nature and Functions

1.2  Schools of Psychology — Structuralism, Fenalism, Behaviorism,
Psychoanalysis, Gestalt School of Psyol

1.3 Educational psychology — Meaning and Sc&pgnificance of Educational

psychology in teaching and learning.
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Unit Il

Powers of Mind (10hrs)

2.1 Sensation, Perception and Concept Formation

2.2  Types of Thinking — Concrete Vs Abstraaking, Convergent Vs Divergent
thinking, Critical thinking, Creative tiking and developing creative thinking in pupils.

2.3 Problem solving — developing problem sajvability in the learner.

Unit 111

Development of the Learner (22 hrs)

3.1 Concepts of Maturation, Growth and Develeptn Principles of Growth and
Development.

3.2 The stages of Development : Infancy, E@tyldhood, Later Childhood and
Adolescence with reference to physicantal, emotional and social development.

3.3  Problems of Indian Adolescents

3.4 Developmental tasks of childhood and adelese — helping adolescents for
better adjustment — Stress management.

3.5 Psychological needs of children and adeletsc

3.6  Erickson’s view of psycho-social developinen

Unit IV

Information Processing (8 hrs)

4.1 Memory and Forgetting (Concept only)

4.2 Information Processing — Atkinson-Shriffifodel of Information Processing
4.3 Techniques for Effective Memorization- Asistion, Mnemonics etc

4.4  Metacognition-concept.
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Unit vV

Motivation in Learning and Teaching (7hrs)

5.1 Motivation —nature and significance —Typé&Motivation- Achievement
Motivation (Atkinson).

5.2 Strategies for developing motivation in lkk&ner

5.3 Maslow’s hierarchy of needs.

Unit VI

Learning Process ( 33hrs)

6.1 Learning — Process of Learning —Factomsctifig learning: Subject variable, Method variable,
Task variable.

6.2 Learning Curves and Learning Plateaus

6.3 Behavioural Views of Learning (Thorndikevi®v, and Skinner), Social Cognitive
learning (Bandura), Perceptual organmeinsight Learning (Gestalt School).

6.4  Constructivist view of learning : Socialr@&tructivism (Vygotsky), Cognitive
Constructivism —Piaget (4stages), BryBestages). Constructivist methods —
Cooperative learning, Discovery learniBgginstorming, Concept mapping,
Reciprocal Teaching.

6.5 Ausubel’s view of learning: Meaningful Vatlhiearning .

6.6 Gagne’s hierarchy of learning — Eight typEkarning-Significance in teaching.

6.7 Transfer of learning — meaning, types ansfer - Teaching for positive transfer.
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SEMESTER 1
MODERN EDUCATIONAL PRACTICES

COMMON COURSE . EDU703
No. OF CREDITS 4
CONTACT HOURS 90

Course Objectives
On completion of the course the student teachersxgrected to
)] understand the meaning and significance ofuat®sn in education
i) understand the different types of tools andteques of evaluation.
Iii) understand the role of research in education
iv) understand the essentials of statistics in atioc
V) construct Achievement and Diagnostic tests amtkttake classroom research
Vi) understand the concept of educational techgolo
vii)  select and use appropriate media for classrowtnuction
viii)  acquire general awareness about the apptinatf information technology in teaching
iX) prepare technology assisted learning matefialslassroom teaching
Mode of Transaction

Lecture, Lecture cum demonstration, Problem Solsegsions, Individual and Group Work,
Group discussion, Projects and assignments, SesniDabates etc.

A. Educational Evaluation and Research
Contact Hours: 45
Course Outline
Unit 1 — Evaluation in Education (20 hrs)

1.1 Meaning — significance and functions of evabrat Measurement and Evaluation — continuous
and comprehensive — scholastic & co-scholasticitermn—referenced and norm-referenced —
objective & competency based — formative & sumnaativ
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1.2 Recent Trends in Evaluation — Evaluation ofguts, seminars, assignments - grading.

1.3 Achievement Test: Teacher made tests Vs. Stdizdd tests. Characteristics of an evaluation
tool — Objectivity, Validity, Reliability and Pracability — Standardization of tests.

1.4  Educational Diagnosis — Diagnostic Test - Raaledstruction.

UNIT 2 — Statistics in Education (15 hrs)

2.1 Classification and tabulation of data. Graphiepresentation of data: Bar diagrams, Line
diagrams, Histogram, Pie diagram, Frequency polygoequency curve, ogives.

2.2  Statistical methods of analysis — Measures afitral tendency: Mean, Median & Mode.
Measures of variability: Range, Mean deviation,n8tad deviation and Quartile deviation.
Measures of relationship - Coefficient of Corredati Spearman’s Rank Order Correlation.

2.3 Interpretation of statistical data — ConcepptNormal probability curve — Norms — Standard
score.

2.4 Uses of test data - placement, promotion, gnyygiagnosis and remediation.

UNIT 3— Research in Education. ( 10 hrs)

3.1 Meaning of research — Types of research: FuedthVs Applied - Quantitative Vs Qualitative.
Methods of Research: Survey and experimental

3.2  Teacher as researcher — Action research im#idac- Significance — Steps in Action Research

B. EDUCATIONAL TECHNOLOGY AND
INFORMATION AND COMMUNICATION TECHNOLOGY

Contact Hours: 45

Course Outline
Unit 1 — Media in Education (10 hrs)
1.1 Concept of Educational Technology — princi@ed significance.

1.2  Classification of Audio-Visual aids — Dale’s i@ of Experience. Educational significance of
hardware such as OHP, LCD Projector, ETV and Awisoal recording instruments, CD/DVD.

1.3 Mass media in education: TV, Radio, News papgehss, Video, Audio cassettes
Unit 2 — Individualized Instructional Strategies (5hrs)
2.1 Programmed Instruction — Fundamental PrinciplBschniques of programming.
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2.2

Personalized System of Instruction (PSI) —lgional Module — Language Laboratories

Unit 3 — Information Technology (10 hrs)

3.1

3.2

3.3

3.5

Computer fundamentals: Hardware, Software, Funatiamits, Storage devices, Types of
software - Application software, Free software

Education through Computer and Internet: Computssigied Instruction (CAI) and Interactive
Learning, Multimedia, E-learning, Web based leagnivirtual reality, Virtual classrooms,
Virtual laboratory, Teleconference, Learning Padsg

Software for instructional purpose —
MS Power point — Creation, Custom animation are$@ntation — concept only
Information Technology — IT in India: NIC, CDIT @ school Project, Akshaya Project,

e-governance project.

Unit 4 — Communication and classroom Interaction (2 hrs)

4.1  Concept of communication - Communication cyefactors affecting communication.
4.2 Classroom interaction — Flander’s Interactioralsis Category System (FIACS).

4.3 Micro teaching — Teaching skills — Micro temghcycle — Link practice — Simulation
4.4  Team teaching

4.5 Models of teaching — Meaning, basic elements mbdel
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SEMESTER 1
THEORETICAL BASES OF ENGLISH EDUCATION

CORE COURSE : EDU704.11
No. OF CREDITS 4
CONTACT HOURS 90

Course Obijectives:

On completion of the course the teacher learndrsihble to:

understand the status and functions of Englidhdra.

understand the principles underlying the learmhBnglish language.
develop an insight into the language learnersthadearning process
critically evaluate the new school English curhicn.

understand the importance of various instructiamngds.

analyse and fourfold language skills and theerrgationship.

become familiar with the different types ofcabulary and structural items.

O Oo0oogoogooo.o

Mode of Transaction

Lecture cum demonstration, problem solving, bratorming session, group discussion, case- study,
projects and power point presentations.

Course outline
Unit 1: Conceptual Background of English (10 hrs)

1.1 Historical development (Pre-independengeriod, East-West controversy, Macaulay’'s
Minutes).

1.2 Status of English (Associate officialdaage, Three language formula)
1.3 Functions of English (link language, mtgional language, library language, window to the

world, language of trade, science and technology)
Unit 2 :Curriculum Development in English (15 hrg

2.1 Curriculum development — General principlesyghological, sociological, philosophical,
needs and interests of the learner, nature of sulnjatter and philosophy of nation.)

2.2 Different approaches to curriculum organizatipiral, topical and concentric  approach .)

43



Unit 3 : Psychological Bases of English Teaching (15 hrs)
3.1 Linguistic Principles , Psycho-lingigsprinciples

3.2  Constructivist approach, fundamentalsazial and cognitive constructivism,
3.3 Individual differences in learning afdtish - identifying and catering the needgifted
,Slow learners, low achievers and under aehnge

3.4 Chomskyan theory of language learfloP and universal grammar)
3.5 Motivational techniques in teaching oflish

3.6 Learner factors in language acquisition (age, mtelligence, aptitude,
personality disposition, cognitive style and atii)

Unit 4: Teacher and Professional growtH(10 hrs)
4.1 English language teacher — essential qualdigges and responsibilities.

4.2 Professional growth-Ways and means of ldpugg professional competency-in-service
training-Roles of SCERT and NCERT.

Unit 5 : Instructional support (15 hrs)

51 Resource materials in teaching EnglisyitaBus, Textbooks — criteria of selection,
Resource unit, Work Book, Teachers’ handbook, rlmlsfMagazines,periodicals,
Supplementary readers, Learning aids : audiouaVis aids - OHP, Computer, LCD
Projector, C. D. ROM such as Encarta, Video lessbimprovised aids

5.2 Language Laboratory & its organizatiemglish language club.
5.3 Class library and its organization
54 Organization of field trips and studyr®— their importance

Unit 6 : Language skills (15 hrs)

6.1 Listening — sub skills — activities for devealop sub skills. Types of listening skill
(extensive, intensive, focused, selective andaiasu

6.2 Speaking — sub skills — activities for devetgpsub skills — Evaluating speaking skill - sagri
procedures (analytic and global impression markictgeme).

6.3 Reading — sub skills-mechanics of reading,ingpdroblems, kinds of reading (choral and
individual, loud and silent, extensive and inteesiiteral, interpretive, creative and critical).
Teaching elementary reading (analytic and synthme&thods)

6.4  Writing — subskills, mechanics of writing, cheteristics of good handwriting, punctuation.
Composition — types (free and guided), correctidas.
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Unit 7: Vocabulary and Grammar (10 hrs)

7.1 Vocabulary — selection and gradation

7.1.1 Vocabulary: Types (active, passive, contadtstructural)

7.1.2 Techniques of presenting vocabulary

7.1.3 Vocabulary expansion techniques

7.1.4 Spelling — regularities and irregularitiggelling rules.

7.2  Grammar: types (prescriptive, descriptive, falrand functional)
7.2.1 Methods (Inductive and deductive)
7.2.2 Selection and gradation of structures
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SEMESTER 1
THEORETICAL BASES OF MALAYALAM EDUCATION

Common course : EDU 704.12
No .of credits : 4
Contact hours 90

Course objectives
On completion of the course the teachenkzawill be able to

- develop a thorough understanding of the concepiagiground of Malayalam

- understand the characteristics of Malayalam langwagl literature and its role in modern

society

- gain competence in using modern psychological thedo device teaching learning process

- understand the qualities of Malayalam teacherthadheed for recurrent training
- critically evaluate the existing school curriculuah the secondary level

- improve the understanding of the principles of icutum construction and the organization in

Malayalam
- understand the nature and functions of variousungbnal supports
- analyze four - fold language skills and theteirrelationship
- become familiarize with linguistics, grammar amainposition.

Mode of Transaction

Lecture cum demonstration, problem solving, Btming session, group discussion, case-study,

projects and power point presentations.
Course outline
Unit—1 Conceptual background of Teaching Malaglam (10 hrs)

1.1- Historical development of Malayalam

1.2- Status of Malayalam

1.3- Brief history of transacting Malayalam

1.4- Characteristics of Malayalam language and litegatu
1.5- Role of language in modern society

Unit-2 Curriculum Development in Malayalam (15hrs)

2.1- Curriculum development-General principleggb®logical, sociological, philosophical,

needs and interests of learner,reatf subject matter and philosophy of matio
2.2 - Different approaches to curriculum oifigation -Spiral,topical and concentriapproach.
2.3 - New school Malayalam curriculum and itsical appraisal.
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Unit- 3 Psychological Bases of Malayalam telaing . (15 hrs)

3.1 - Implications of theories of Piaget, Beu,Gardner, and Vygotsky in teaching
Malayalam

3.2 -Individual differences in learning dalayalam, identifying and catering the
needs of gifted ,slow learners, lowhiagers and under achievers.

3.3 - Linguistic principles, psycho - linguistprinciples.

3.4 — Chomskyan theory of language learningDLANd universal grammar, importance
of language learning devices.

3.5 Motivational techniques in teaching of Malayalam
3.6 Learner factors in second language acquisitiore( agx, intelligence, aptitude, motivation,
personality disposition, cognitive stytedaattitude)

Unit 4 Teacher and professional growth (10 hrs)

4.1 - Teacher — essential qualities, duties and resptities
4.2 - Professional growth — Ways and means of devetpprofessional competency — in-service
training — Roles of SCERT and NCERT

Unit 5 Instructional support (15 hrs)

5.1 — Resource materials in teaching MalayalamlaByk, Text books — criteria of selection,
Resource unit, Work Book, Teachers’ haud) Reference books, journals, Magazines,
periodicals, Supplementary readers, Legraids: audio visuals, aids(OHP), Computer, LCD
Projector, CD ROM such as Encarta, Videssons and Improvised aids

5.2 - Library and its organization, setting udass library

5.3 - Organization of field trips and study tourtheir importance
Unit 6 Language skills (15 hrs)

6.1 Listening- sub skills — activities for developingpsskills. Types of listening skill (extensive,
intensive, focused, selective and casual)

6.2 Speaking — sub skills — activities for developing skills — Evaluating speaking skill — scoring
procedures( analytic and global impression markitigeme)

6.3 Reading — sub skills -mechanics of reading, reaginglems, kinds of reading (choral and
individual, loud and silent, extensive and inteesiiteral, interpretive, creative and critical)
Teaching elementary reading ( analytic and syrthmagthods)

6.4  Writing — sub skills, mechanics of writing, charxtstics of good hand writing , punctuation
Composition — types(free and guided), correctidasu

6.5 Writing — characteristics of good handwriting, ptuation

Unit 7 Linguistics poetics,vocabulary, grammar andcomposition (10 hrs)

7.1  The place of linguistics in language study
7.2 Importance of poetics in language study
7.3  Aims of teaching grammar at different levels- inlmotion of new approaches in teaching grammar.
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7.4  Aims of writing composition-General principlesmposition for fostering creativity.

7.5 Vocabulary — selection and gradation,Types (active, passive, content and structural)
7.6 Techniques of presenting vocabulary

7.7 Vocabulary expansion techniques
7.8 Spelling — Reasons causing spelling mistakes
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SEMESTER |
THEORETICAL BASES OF HINDI EDUCATION

CORE COURSE: EDU 704.13
NO. OF CREDITS: 4

CONTACT HOURS: 90

Course Objectives:

On completion of the course the student- teachikbeiable to

[lUnderstand the status and importance of Hindi.

Understand the principles of curriculum construti@md organization in Hindi.

“IUnderstand the linguistic, psychological and psylhguistic principles of teaching Hindi.
[ICritically analyze the competencies that a Hindcteer should possess.

"1 [JFamiliarize with various resource materials and@idual aids available for Hindi teaching.

TJUnderstand the importance of grammar in languagmieg

Mode of Transaction

Lecture-cum-demonstration, problem solving, bragmreing, group discussion, seminar and projects.
Course Outline

Unit: 1 Conceptual Background of Hindi (10 hrs)

1.1 Historical development of Hindi

1.2 Status of Hindi

1.3 Importance of learning Hindi

1.4 The three language formula

1.5 Place of Hindi in Kerala
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Unit 2 Curriculum Development in Hindi (15 hrs)

2.1  Curriculum development — General principlesycbological, sociological, philosophical,
-needs and interests of the learner and naturebpéat matter. National Curriculum Frame Work
(NCF).

2.2 Different approaches to curriculum organization

2.3 Critical appraisal of revised Hindi goulum implemented in secondary schools of
Kerala.

Unit 3 Psychological Bases of Hindi teaching (15 hrs)

3.1 Implications of theories of Piaget, Brun&ardner and Vygotsky in teaching Hindi

3.2 Individual differences in learning of Hindiantifying, catering the needs of gifted, slow
learners, low achievers and under achievers.

3.3 Linguistic Principles , Psycho-lingiggrinciples (Behaviourism, Cognitivism)
3.4  Motivational techniques in teaching of &lin

3.5 Learner factors in second language adeunsjage, sex, intelligence, aptitude,
personality disposition, cognitive style and atii)

Unit 4 Teacher and Professional growth(10 hrs)
4.1 Hindi teacher — essential qualities, dutie$ @sponsibilities.

4.2 Professional growth —Ways and means o¢ldping professional competency - in- service
training-roles of SCERT and NCERT.

Unit 5 Instructional support (15 hrs)

5.1 Resource materials in teaching Hindi+abyls, textbooks — criteria of selection, reseumnit,
work book, teachers’ handbook, reference booksnpls, magazines, periodicals, supplementary
readers, learning aids :audio- visual aids(OHP), omguter, LCD Projector), C. D. ROM, video
lessons and improvised aids

5.2 Library and its organization
5.3 Organization of field trips and studyrt®— their importance

Unit 6 Language skills (15 hrs)

6.1 Listening — activities for developing listeningkills. Types of listening skill (extensive,
intensive and focused)

6.2 Speaking— activities for developing speakinfssk Evaluating speaking skill

50



6.3 Reading — sub skills-mechanics of reading,ingpdroblems — remedial measures, kinds of
reading (choral and individual, loud and silentessive and intensive) Teaching elementary reading
(analytic and synthetic methods) - setting up aldrary.

6.4 Writing — sub skills-mechanics of writing, cheteristics of good handwriting — dictation,
composition — types (free and guided), and caoecules, punctuation

Unit: 7 Vocabulary and Grammar (10 hrs)

7.1 Vocabulary — selection and gradation

7.2 Vocabulary: Types (active, passive, contedtsiructural)
7.3 Techniques of presenting vocabulary

7.4 Vocabulary expansion techniques

7.5 Spelling — Reasons causing spelling mistakes

7.6 Grammar: types (formal and functional)

7.7 Methods of teaching grammar.
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SEMESTER 1

THEORETICAL BASES OF SANSKRIT EDUCATION

Core Course . EDU 704.14
No. of credits 4
Contact hours : 90

Course Obijectives:

On completion of the course the teacher learndrbgibble to

acquire knowledge of significance of learning &aihs

develop essential skills of language learning.

get knowledge of the importance of including Sansls a language in the curriculum
understand the various aspects involved in theucson of Sanskrit.

understand the techniques of curriculum conswaciind evaluation in Sanskrit education.
improve power of expression oral and written imskait.

get through bas in Sanskrit language and litegatur

[ O B

Mode of Transaction

Lecture-cum-demonstration, Project work, seminassignment, Brain storming, Discussion, Group
work, Power point presentation.

Course outline

Unit 1 Conceptual Background of Sanskrit X0 hrs)

1.1 Historical development of Sanskrit

1.2 Status of Sanskrit

1.3 The place and functions of Sanskrit in the set-up

1.4 Characteristics of Sanskrit language anchlitee

1.5 Its influence on other language and literatwfelndia

Unit 2 Curriculum Development in Sanskrit (15 hrs)

2.1  Curriculum development — General principlesycbological, sociological, philosophical,
-needs and interests of the learner and naturebpéct matter.

2.2 Different approaches to curriculum organization

2.3 Critical appraisal of revised Sanskrit rmudum implemented in secondary schools
of Kerala.
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Unit 3 Psychological Bases of Sanskrit teaching(15 hrs)

3.1 Psychology of language learning — Learningotles with reference to language — child
development and language learning — Interest, isspva, expression and motivation — Correlation
with the teaching of other languages — Correlatuath life, with other subjects and with different

areas of subject — vocabulary control and gradiitg iportance
3.2 Individual differences in learning of Sanskidentifying, catering the needs of  gifted,
hslow learners, low achievers and under achéever

3.3 Linguistic Principles , Psycho-lingtic principles (Behaviourism, Cognitivism)
3.4 Motivational techniques in teaching of Sanskrit
3.5 Learner factors in second language acquisftige, sex, intelligence, aptitude,

motivation, personality disposition, cognitive gtynd attitude)

Unit4 Teacher and Professional growth(10 hrs)

4.1 Academic and professional qualification — quedi required for a good Sanskrit teacher — duties
and responsibilities, teacher — Competencies

4.2 Professional growth —Ways and means ofldpirey professional competency - in-service
training-roles of SCERT and NCERT
Unit5 Instructional support (15 hrs)

5.1 Resource materials in teaching Sanslsyilabus, textbooks — criteria of selection, orese
unit, work book, teachers’ handbook, reference bppurnals, magazines, periodicals,
supplementary readers, learning aids :audio- viaus(OHP), Computer, LCD Projector), C. D.
ROM, video lessons and improvised aids

5.2 Library and its organization

5.3 Organization of field trips and studyri®— their importance

5.4 Question banks — preparation and use
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Unit 6 - Language Skills (15 hrs)

6.1Pronunciation

Importance of pronunciation — Sounds in Sanski@rgans of speech — training correct
pronunciation — use of lingua phone, tape recorshémor etc., - comparison of Sanskrit sounds with
mother tongue, English and Hindi — Individual amdup drill — causes of defective pronunciation and

faulty speech — remedial measures — exerciseoiopncing letters.

6.2 Reading
Developing comprehension skill — techniques anterras for developing listening and reading

skills — techniques of reading - reading for coam@nsion - different methods of teaching to read.
Alphabetical look and say, word method, sentencinoak phrase method and story, story telling
method — use of picture, flash cards etc. Diffek@mds of reading — aloud and silent training iclea
introducing the pupils independent silent reading

6.3 Writing

Techniques of developing speaking and writinglsk# peculiarities of Sanskrit scripts —
Characteristics of good hand writing — legibilibgauty, spacing and speed — training in acquitiegd
— graphic devices in writing transcription and dtan — correct - structure in writing spellingcauses
of bad spelling — training in correcting spellingstakes — use of charts, black board etc.

Unit: 7 Vocabulary and Grammar (10hrs)

7.1 Vocabulary — selection and gradation

7.2 Vocabulary: Types (active, passive, contedtstructural)
7.3 Techniques of presenting vocabulary

7.4 Vocabulary expansion techniques

7.5 Spelling — Reasons causing spelling mistakes

7.6 Grammar: types (formal and functional)

7.7 Methods of teaching grammar.

7.8The use of Amarakosa Sidharupa and Bala prabodha
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SEMESTER 1
THEORETICAL BASES OF ARABIC EDUCATION

Core Course . EDU 704.15
No. of credits 14
Contact hours  : 90

Course Obijectives:

On completion of the course the student teachébeilble to:
- comprehend the nature and purpose of languagkiten
- understand the problems of learning Arabic asrei§n language
- Develop an insight into the language learningcpss.
- Understand the status of Arabic language in tbdem world.

- Acquire the knowledge of basic language skills.

Course outline
Unit: 1 Conceptual Background of Arabic ( 10 hrs)

1.1 Historical development of ArabicModern literature :- Thaha Hussauin, Abul HussarmiNa
Thoufeeq al Hakeem — Khaleel Jibran, Khaleel Muthaeorge Zaidan, Ahammad Ameen, Ahamad
Hassan Zayyath, Ahamad Shougqi, Hafis Ibrahim, Nmjdahfuz Elia Abu Mali, Manfaloothi, Abbas
al Agad, Mikhael Nuarima, Zainuddin Al Magdoom
1.2 Status of Arabic in the modern \gorl
1.3 The place and functions of Arabithie new set-up
1.4 Characteristics of Arabic languagd literature
1.5 Role of Arabic language in modsogiety
Unit: 2  Curriculum Development in Arabic (15 hrs)
2.1  Curriculum development — General principlessychological, sociological, philosophical -needs

and interests of the learner and nature of subjatter.
2.2 Different approaches to curriculum organization

2.3 Critical appraisal of revised Arabic curtiom implemented in secondary schools of Kerala.
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Unit 3 Psychological Bases of Arabic teaching(15 hrs)

3.1 Stages of language development, Principleargfuage learning, Nature of language learning,
contribution of linguistics and psychology

3.2 Individual differences in learning of Arabidentifying, catering the needs of gifted, slow
learners, low achievers and under achievers.

3.3 Natural order of learning language: - concietéore abstract, sound before symbol, conversation
before reading, reading before writing, group woefore individual work.

3.4 Motivational techniques in teaching of Arabic

3.5 Learner factors in second language acquis(ige, sex, intelligence, aptitude,
motivation, personality disposition, cognitive gtynd attitude)

Unit4 Teacher and Professional growth(10 hrs)

4.1 Academic and professional qualification — diesdirequired for a good Arabic teacher — dutiet an

responsibilities, teacher — Competencies

4.2  Professional growth —Ways and means ofldpirey professional competency - in-service
training-roles of SCERT and NCERT

Unit 5 Instructional Support (15 hrs)

5.1 Resource materials in teaching Arabic — byla textbooks — criteria of selection, resoumnk,
characteristics of a good non-detailed text boosrkwbook, teachers’ handbook, reference
books, journals, magazines, periodicals, suppheang readers, learning aids :audio- visual

aids(OHP), Computer, LCD Projector), C. D. ROM,andessons and improvised aids
5.2  Question banks — preparation and use

5.3 Library and its organization
Unit: 6 Language Skills: (15 hrs)

6.1 Listening skill development in Arabic,Masteifflistening skills — four levels:
- Identification — discrimination —retention anoiheprehension

6.2 Speaking Skill Importance of oral teaching in language teachinffef2nt stages of oral work,
types of oral practice at the early stage: - useacttial objects, model, pictures etc,

dramatization of nursery rhymes, simple poems angs story telling etc.
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6.3 Reading Skill - Methods of teaching readirdphabetic method,Word method, Sentence
method, Story method, Look and say method, Commmrsefound in reading — remedial
measures, importance of reading aloud and sileadimg, Silent reading — its advantages,

intensive and extensive reading.

6.4 Writing Skill - Rational order of learning wing at the early stages: Air drawing, writing witie
help of seeds — sand writing — writing on blackrdgalate and then on paper with pencil and
ink, teaching writing:- Arabic letters — Khath Nins& (printed) and Khath Rugai (curseve)
Itraining in each, graded copy books — Transcripttomodel of work writing — starting —
intering — ending, Characteristics of good handtimgi legibility, beauty, speed and

proportion.

6.5 Pronunciation — Importance of correct pronummng drilling in pronunciation (Makhaarij al
Huroof), sounds not similar to those of mother tomg contrasts, Spelling- mistakes, Causes,
ways to correct spelling, spelling games, pracspelling by using charts,sounds which are
often spelt wrongly in Arabic should be marked dittation -importance of dictation — types of

dictation

Unit: 7 Vocabulary and Grammar (10 hrs)

7.1 Vocabulary — selection and gradation

7.2 Vocabulary: Types (active, passive, contedtsiructural)
7.3 Techniques of presenting vocabulary

7.4 Vocabulary expansion techniques

7.5 Spelling — Reasons causing spelling mistakes

7.6 Grammar: types (formal and functional)

7.7 Methods of teaching grammar.
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SEMESTER |
THEORETICAL BASES OF MATHEMATICS EDUCATION

COMMON COURSE : EDU704.16
No. OF CREDITS 4
CONTACT HOURS 90

Course Objectives:
On completion of the course, the sttideacher will be able to:

(1) understand the characteristics of mathematicstarrdle in the development of modern society.
(i) understand the mathematical implications of varitwe®ries of learning

(i)  Gain competence in using modern psychologibabries to device teaching learning process.
(iv) Understand the nature and fundiohvarious instructional supports.

(v) Improve the understanding of the principles of icutum construction and organization in ~ Math&osa
(vi)  understand the essential qualities of a matt&® teacher.

Modes of Transaction

Lecture cum discussion, Individual assignmentsdegiismall group discussion, project work, seminactivity methods.
Course Outline:
Unit. I Conceptual Background of Mathematics(20 hrs)

1.1 Meaning of Mathematics: Nature of Mathematibeman needs as bases of growth of
mathematics, pure and applied mathematics, roleindiiction, intuition and logic in
mathematical thinking, language of mathematics.

1.2  Transfer value of learning mathematics: Peacttitility of mathematics, its basis for the study
of other subjects; application in real life- Didanary values: competencies like precision and
systematic ways of dealings such as accuracy, atiat®n, simplicity, logical thinking and
problem solving abilities, cultural values.

1.3 Development of mathematics: Development ofheratatics from empirical to rational, brief
history of developments of mathematics — contridmsgiof Euclid, Pythagoras, Rene-Descarte,
Bertrand Russell and Indian mathematician with speaeference to Aryabhatta,
Bhaskaracharya, Brahmagupta and Ramanujan.

1.4 Aims and objectives of teaching reathtics at various stages of education.
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Unit 2 Curriculum Development in Mathematics (15 his)

2.1  Curriculum — meaning and definition 2.2  déen trends in curriculum construction- objective
based, child centered, activity based, correlatedrcoming individual difference, fulfilling the
requirements of higher education, flexible and itdas

2.2 Principles of curriculum organizatidogical & psychological consideration

2.3 Different approaches to curriculum organizatid®piral, topical and concentric approach

Unit 3 Psychological Bases of Mathematics teaching (15 hrs)

3.1 Implications of theories of Piaget, BruneragBe, Gardner and Vygotsky in teaching
mathematics.

3.2 Individual differences in learning of matherostidentifying, catering the needs of gifted,
slow learners, low achievers and under achievers.

3.3 Motivational techniques in teachingradthematics
Unit 4 Teacher and Professional growt{10 hrs)
4.1  Teacher — essential qualities, duties ancrespilities.

4.2 Professional growth —Ways and means o¢ldping professional competency in  mathematics
teaching, in service training program.

Unit 5 Instructional support (15 hrs)

5.1 Resource materials in teaching Mathematics
5.1.1 Textbooks — criteria of selection,
5.1.2 Work Book
5.1.3 Teacher’s Diary
5.1.4 Teachers’ handbook
5.1.5 Journals,Magazines, periodicals,
5.1.6 Learning aids: Improvised aids

5.2  Mathematics Laboratory & its organization

5.3  Mathematics Library and its organization
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Unit6 Issues in Teaching of Mathematics (1fars)
6.1 Concretization of abstract ideas
6.2 Gradation of Subject matter

6.3 Correlation of the Subject- incidental @stematic Correlation
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SEMESTER 1

THEORETICAL BASES OF PHYSICAL SCIENCE EDUCATION

CORE COURSE :EDU 704. 17
No. OF CREDITS 4

CONTACT HOURS 190

Course Objectives:
On completion of the course the student teacher Wibe able to

i. understand the conceptual background of PhySicience and its correlation with other sulsjéc
the curriculum as well as life and environment.

ii. understand the principles of Physical Scienagiculum development and organization.
iii. understand the psychological bases of Physscatnce education.

iv. become familiar with Constructivism and Craid®edagogy .

v. understand the specific qualities of a goodsjdal science teacher.

vi. become familiar with various resource matereisl audio-visual aids and to devise suitablenlagr
aids.

vii. understand how to organize and maintain plalsgcience library and laboratory.
viii. become familiar with the organization of cardcular activities such as science

clubs, field trips, study tours and sciefaies .

Mode of transaction
Lecture, demonstration, group discussion, jptoprk, problem-solving sessions, brain-
storming, seminars, assignments and othevaetdechniques.
Unit | - Conceptual Background of Physical SciencélO hrs)
1.1 Science, its meaning, definitions, nature adrsme, Science as a product and
process. Interdependency of product and geoce
1.2 Concept of correlation- incidental and systeenadrrelation of  physical science,
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within the subject and with other subjectslire curriculum such as Mathematics,
Biology, Languages, Geography, History, E&tience, Drawing, Music and Craft.
Correlation with life and environment.

Unit 2 -Curriculum Development in Physical Sciencé 20 hrs)

2.1 Curriculum development — General principlesycpological, sociological,
philosophical, needs and interests ol¢hener, nature of subject matter and
philosophy of nation.

2.2 Approaches in curriculum organization :

Movement down along a road

Swing of a pendulum

Concentric plan

Type study

Historical approach.

Core curriculum

Separate Subject curriculum.
2.3 Aspects of science curriculum in NCF (20&%) KCF (2007).
Unit 3 - Psychological bases of Physical Science ugation (15 hrs)

3.1 Implications of theories of Piaget, BruneagBe, Gardner and Vygotsky in teaching
Physical Science

3.2 Individual differences in learning of Phydiscience, identifying, catering the needs ofegiftslow
learners, low achievers and under achievers.

3.3 Motivational techniques in teaching?tiysical science.

3.4 Learning as a generative process

Children’s science
Learner as a scientist
Pre — conceptions and misconceptions of learner

Influence of pre- and misconceptions in teaching laarning processes
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Unit 4 -Teacher and Professional growti{10 hrs)

4.1 Teacher — essential qualities, duties asplaresibilities.
4.2 Professional growth — in-service training.
Role of SCERT and NCERT

Unit 5 -Instructional Support — Resource Materials,Laboratory and Library (20 hrs)
5.1 Resource materials in teaching Physicalrfgseie
Syllabus
Textbook — criteria of selection
Resource unit
Teachers’ handbook
Reference books
Supplementary readers
Learning aids : audio- visual aids(OHP, Comput&D Projector and C.D. ROM) .
Improvised aids.
5.2 Laboratory and its organization
Purchase and maintenance of chemicals, apparadusgaipments.
Laboratory rules . Accidents in the laboratorygdautions and First Aid.
5.3 Science library and its organization.
Unit 6 -Co - Curricular Activities (15 hrs)
6.1 Co — curricular activities — organizatiorfiefd trips and
study tours — their importance.

6.2 Science Club — its pattern, organization atevities such as science fairs.
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SEMESTER 1

THEORETICAL BASES OF NATURAL SCIENCE EDUCATION

CORE COURSE : EDU 704 .18
NO. OF CREDITS 4
CONTACT HOURS 90

Course Obijectives:

On completion of the course the student teachehbeibble to
I. understand the nature, significance and scbpeaching natural science.
ii. understand science as both process and product

iii. understand the modern practices in ensureifjsuifficiency in food.

Iv. understand the role of science in raisingdfamdard of living.

V. understand the curricular accessories and supyaderials in teaching natural science.
Vi understand the various principles of curriculand syllabus construction

vii.  understand the competencies expected of d gamogy teacher

viii  understand the psychological bases of natoince education

Mode of Transaction

Course outline

Lecture cum demonstration, group discussions, stagly, projects, brain storming, seminars,
Unit1 Conceptual Background of teaching Natural Sciencel10 hrs.)
1.1 Science, its meaning, definitions, nature & scope

1.2 Science as a product and process. Interdepepdépcoduct and process.
1.3 Importance of Science in relation tb ded community.

1.4  Scientific method; developing scientiftttade.
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Unit 2 Curriculum Development in Natural Science (20 hry

2.1 Curriculum development — General principles sychological,  sociological, philosophical,
needs and interests of the learner, nature oéstbjatter and philosophy of nation.

2.2 Various approaches in organizing the Content.

Topic approach, Historical approach, concentrigragch, Interdisciplinary approach,  Type
study.

2.3  An appraisal of BSCS all versions.

2.4 Nuffield foundation

2.5 NCERT, SCERT, National Science Talent Seanttef®e.

2.6 Science Education in National Curriculurarke Work (2005)
.Unit 3 Psychological bases of Natural Science Taang (15hrs.)

3.1 Implications of theories of Piaget, Bruner, sAbel, Vygotsky and Gardner in Teaching
Natural Science

3.2 Individual differences in learning of Natusaience

3.3  Characteristics and programmes for gifted,wsltearners, low achievers and under
achievers

3.4  Motivational techniques of teaching Naturalefce
Unit4 Teacher and Professional growtl10 hrs)
4.1 Teacher — essential qualities, dutiesrasponsibilities.

4.2 Professional growth —Ways and means of ldpirgy professional competency - in- service
training-Roles of SCERT and NCERT.

Unit 5 Instructional Support (15hrs.)

5.1 Resource materials in teaching Natural ri8egie- Syllabus, Textbooks — criteria of selection,
Resource unit, Work Book, Teachers’ handbook, Reies books, Journals, Magazines,
periodicals, Supplementary readers, Learning aidsdio- visual aids(OHP, Computer, LCD
Projector), CD.ROM such as Encarta, Video lessomsgrovised aids

5.2 Laboratory & its organization

5.3 Natural Science library
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Unit 6 Impact of teaching Natural Science in promting national goals of education.(20hrs.)

6.1 National Goals of education and role of Ndt8@ence teaching

6.2  Self sufficiency in food

6.3 Modern agricultural practices; crops and managnt; preparing the field; selection of seed;
control of weeds and pests; manuring; use of hitilifers, making of vermi-compost; modern
techniques of cultivation; Hybridisation, Buddingyering, Grafting, tissue culture and cloning.

6.4 Role of Science in effecting social changesr{ting health and hygiene; population control,
eradication of diseases; removal of superstitions)

6.5 Role of science in raising the standard oingjy bringing science to home and community
(longevity of life, decreasing infant mortality eathealth index; better living conditions; role and
functioning of community health centers).

6.6  Scientific Literacy

6.7 Environmental awareness (Interdependencegainidm and environment; pollution).

6.8 Management of natural resources eco-friengipr@ach (land, water, air, forest-wild life
sanctuaries)

6.9 Concept of sustainable existence (Ecologiakdrize optimum utilization of resources
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SEMESTER 1

THEORETICAL BASES OF SOCIAL SCIENCE EDUCATION

CORE COURSE . EDU 704 .19
No. OF CREDITS 4
CONTACT HOURS 90

Course Objectives:

On completion of the course the student-teawliEbe able to:

develop a thorough understanding of the coneiackground of Social Science.
identify and inculcate skills and values @fdieing Social Science.

understand the qualities of a Social Sciere=chier and need for recurrent training.

analyse the principles of Social Science culuim in relation to the various approaches of nizjag
Social Science curriculum.

identify the different teaching-learning médés available for Social Science teaching.

develop awareness about the various resouneg¢scan be utilized for enriching Social Science
instruction.

. develop the ability to organize co-curriculatiéties and community resources for promotingi8bc
Science learning.

develop an understanding about the specialezonaf Social Science such as National Integration,
International understanding and development of deatic citizenship.

. develop the ability for critical and logicaliking and apply the acquired knowledge and skills
unfamiliar situations.

Mode of Transaction

Lecture-cum-demonstration, Project work, SemiAasignment, Brain storming,

Discussion, Group work.

73



Course Ouitline
Unit 1 Conceptual Background of Social Science (1rs)
1.1 Definition and Meaning - Social Science aondi8 Studies
1.2 Similarities and Differences between Soc@éfce and Social Studies
1.3 Nature and Scope of Social Science
1.4 Aims and Objectives of teaching Social Sagenc
Unit 2 Curriculum Development in Social Sciencg(15

2.1 Curriculum development — General principles -sycpological, sociological,
philosophical, needs and interests of the learnature of subject matter and philosophy of nation

2.2 Characteristics of a Progressive CurriculonSocial Science Education

2.3 Approaches in curriculum organization — UniipAoach, Topical Approach Concentric
Approach, Chronological Approach.

Unit 3 Psychological bases of Social Science Teenxg (15 hrs.)
3.1 Implications of theories of Gardner and Vyggts teaching social science
Critical pedagogy

3.2 Individual differences in learning of socialence, identifying, catering the needs of gifte
slow learners, low achievers and under achievers.

3.3 Motivational techniques in teachingsotial science
Unit 4 Teacher and Professional growtl{10 hrs)
4.1 Essential Qualities of a Social Science Teach
4.2 Ways and Means of developing professional dgr@mong Social Science  Teachers

Unit 5 Instructional Support — (20 hrs)

5.1 Text Book — Need and Importance- Criteria gbad Social Science Text Book-
5.2 Work Book

5.3 Teachers’ handbook

5.4 Collateral Reading Materials - Types and Biggnce

5.5 Question Bank
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5.6 Bulletin Board

5.7 Social Science laboratory and its orgarorati

5.8 Field trip-Steps and Advantages.

5.9 Community Resources - Types and Advantages

Unit 6 Special Issues in the Teaching of Sociati®nce (20 hrs)
6.1 Dealing with Controversial Issues in Sociak8ce.
6.2 Social Science Education for Democracy
6.3 Social Science Education for National Integrat-Activities for students.
6.4 Social Science Education for International €nsthnding—Activities for students.
6.5 Current Affairs in Social Science
6.6 Consumer Education in Social Science.
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SEMESTER 1

THEORETICAL BASES OF COMMERCE EDUCATION

COMMON COURSE . EDU 704.20
No. OF CREDITS 4
CONTACT HOURS 90

Course Obijectives:
On completion of the course, the student-teacliébevable to:

0] Understand the characteristics of Commerceitmnale in the development of modern society.

(i) Understand the Commercial implications ofieass theories of learning

(i)  Gain competence in using modern psychologibabries to device teaching learning process.

(iv)  Understand the nature and functions of varims$ructional supports.

(v) Improve the understanding of the principlegwifriculum construction and organization in
Commerce

(vi)  Understand the essential qualities of a Conueéeacher.

(vii)  ldentify the role of IT in Commerce Edaton.

Modes of Transaction:
Lecture cum discussion, Individualigssients, Guided small group discussion, projeatkw
seminars, Activity methods.

Course Outline:
Unit. 1 Conceptual Background of Commerce (15 hrs)

1.1 Introduction to Commerce: Meaning, DefinitioBsppe and Nature of Commerce as a
discipline- Significance of Commerce in the globe¢nario-Modern trends in Commerce:
Banking, Insurance, Trade- Correlation of Commaevitk other subjects: Economics,
Geography, Mathematics, Statistics, Internatioakdtions ,Management information system.

1.2 Nature and Significance of Commerce Btan: Meaning, Definitions, Goals, Aims and
Objectives of studying Commerce Education- HistwirCommerce Education - Development
of Commerce Education in India- Need and importasfdearning Commerce at Higher
secondary level- Formulation of Objectives in Comeeeat National and State level(NCF).

1.3  Transfer value of learning Commerce: Practitiity of Commerce, Social, disciplinary and
cultural values- Strategies adopted for inculcatialyles among commerce students.
Unit — 2 Curriculum Development in Commerce. (20rs)

2.1  Curriculum development — General principles sycpological,  sociological, philosophical,
needs and interests of the learner, nature of sulnjatter and philosophy of nation.
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2.2 Modern trends in curriculum constructiabjective based, child centered, activity based,
correlated, overcoming individual difference, flilfig the requirements of higher education,
flexible and feasible.

2.3 Different approaches to curriculum organizatioSpiral, topical and concentric approach

2.4 Analysis of Present Higher secondary school @erne curriculum

Unit — 3 Psychological Bases of Commerce Teaching(15hrs)

3.1 Implications of theories of construdia, Multiple intelligence and Emotional intekigce in
teaching Commerce.

3.2 Individual differences in learning of Commerddentifying and Catering the needs of gifted,
slow learners, low achievers and under achievers.

3.3 Motivational techniques in teaching oin@oerce.

Unit 4 Teacher and Professional growti{(10 hrs)
4.1  Teacher — essential qualities, duties ancresbilities.

4.2 Professional growth —Ways and means ofeldping professional competency in service
training-Roles of SCERT and NCERT.

Unit 5 Instructional support (20 hrs)

5.1 Resource materials in teaching CommeSydlabus, Textbooks — criteria of selection, Reseu
unit, Source Book, Teachers’ handbook, ReferenaaksyoJournals, Magazines, periodicals,
Supplementary readers, Learning aids :audio- visigd (OHP), Computer, LCD Projector),
CD. ROM, Interactive White Board

5.2 Commerce Library —Need & Importance
5.4 Organization of field trips and studyrt®— their importance
5.5 Commerce Club—Need & Significance

5.6 Community Resources and its utilization

Unit 6 IT and Commerce Education (10 hrs)

6.1 Role of IT in the development of Commerceaacadion
6.2 CAl, CMI, CML, IT Enabled education
6.3 e-learning: Meaning, features, e- learnimd @@mmerce education
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SEMESTER |

THEORETICAL BASES OF INFORMATION TECHNOLOGY AND COM PUTER SCIENCE
EDUCATION

Core course 704.21
No. of Credits : 4
Contact hours : 90

Course Obijectives:

On completion of the course the teacher learndrbsihble to:

O understand the developments of computer techn@agyits applications to instruction.
O analyse the advantages and limitations of compuatem tool of instruction.

O create positive attitudes and values associatgdlWinstruction.

O develop the skill for planning and integratingwith Education.
(]
M

develop mastery of utilization of effective teatunes and tools for monitoring and evaluating
ode of transaction

Lecture com demonstration- problem solving-braorsing session, group discussion, case study,
projects and power point presentations.

Course Outline

Unit | Conceptual Background of IT and Computer Science in Education (10 Hrs)
1.1 Meaning and definitions of IT
1.3 Scope and functions of IT in education
1.4 Developmental trends in the discipline
1.5 Advantages and limitations of computers in etioo
1.6  Future of IT Education-Computer Literacy ancheamess programme.

Unit 2 Curriculum Development in | T and Computer Science in Education (20 Hrs)

2.1  Curriculum development — General principlepsychological, sociological, philosophical,
needs and interests of the learner, nature oéstbjatter and philosophy of nation.

2.2 Modern trends in curriculum construction

2.4  Different approaches to curriculum organization
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Unit 3 Psychological Bases of IT and Computer Samce Teaching. (15 hrs)

3.1 Implications of theories of Gardner and Vgl in teaching IT and Computer Science
Teaching .

3.2 Individual differences in learning T and Computer Science Teachiidentifying,  catering
the needs of gifted, slow learners, low achieasd under achievers.

3.3 Motivational techniques in teaching dfand Computer Science Teaching .
Unit 4 Teacher and Professional growti{10 hrs)
4.1 Teacher — essential qualities, duties andresbilities.

4.2 Professional growth —Ways and means a¢ldping professional competency in IT and
Computer Science Teaching , in-service trainirggpam.

Unit 5 Instructional support (15 hrs)

5.1 Resource materials in IT and Computerr®ed eaching .
5.2 Setting up a computer lab-essential infrastructure

5.3 Lab management lab routine for pupils-agitag for pupils practicals, maintenance of record.
5.4 LAN Topologies Advantages and limitations ofNLA

5.5 Software and hardware requirements
5.6  Learning aids: Improvised aids

5.7 IT and Computer Science Library and itgaoization
Unit6 Issues in Teaching of IT and Computer 8ence Teaching (20hrs)
6.1 Scientific and technological developments
6.2 Practical application in day-to-day life andvarious occupations
6.3 Research-Communication facilities
6.4 Recreation activities

6.5 Distance and continuing education
6.6 Economic development
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SEMESTER 1
APPROACHES AND PRACTICES IN TEACHING ENGLISH

CORE COURSE : EDU 705.11
No. OF CREDITS : 4
CONTACT HOURS: 90

On completion of the course the teacher- learnkhbeiable to:

O

understand the aims and objectives of teachirghi€in

familiarize themselves with the relevant approaclaad methods in English language
teaching.

acquaint themselves with the models of teaching
understand the importance of various instructio@ethniques.
understand the various study skills

effectively teach different genres of literature

OJ

O oo o™

Mode of Transaction.

Lecture cum demonstration, problem solving, bratorming sessions, group discussion, case- study,
projects and power point presentations.

Course Outline

Unit 1 Taxonomy of educational objectives (20 hr.

1.1) Aims and objectives - meaning and distinctio

1.2) Blooms Taxonomy of educational objectives:

1.3) Objective based instruction, competency bassduction.
1.4) Learning as pupil activity

Unit 2: Methods and Strategies for Productive Learimg (25 hrs)

A brief review of

2.1. Grammar Translation method

2.2.  Direct method

2.3.  Bilingual method

2.4.  Structural-Oral-situational approach
2.5. Natural approach

2.6. Suggestopedia

2.7. Communicative Approach.
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Unit3. Models of Teaching (10 hrs)
3.1 Models of Teaching — Meaning and definition

3.2 Basic elements of a model
Unit 4: Techniques of teaching (15 hrs)

4.1 Questioning, Co-operative learning-Collabegatearning-Brain storming- Peer tutoring-
Role play-Computer assisted instruction, Workslsypposia, mastery learning, Buzz session, Debates,
method of Individualized assignments, Language ganedlective teaching

Unit 5: Developing study skills (15 hrs)

5.1. Locating Information (Dictionary, Thesas- Reference skills)

5.2.  Gathering Information — Skimming, scanningensive and extensive reading — SQ4R
5.3.  Storing Information (Note making, note takisgmmarizing and information transfer)
5.4. Retrieving Information (using technology aminputers)

Unit 6: Challenges in teaching and learning Englis (5 hrs)
6.1 Problems in teaching English and the solutions
6.2 Influence and interference of mother tonguaiiEfer of learning)
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SEMESTER 1

APPROACHES AND PRACTICES IN TEACHING MALAYALAM

COMMON COURSE : EDU 705.12
No. OF CREDITS t 4
CONTACT HOURS : 90

Course objectives:
On completion of the cxrthe teacher trainees will be able to:

* Understand the aims and objectives of languageilegar

» Understand the importance of various instructicategies

» Apply principles for selecting instructional strgies

* Acquaint themselves with the models of teaching

» Familiarize themselves with the relevant technigagproaches and methods in Malayalam
language teaching

» Develop insight into the principles and theoriesamiguage learning

* Teach the poems and prose lessons and practifeuthld skills

* Understand the aims of literature

Mode of Transaction

Lecture cum demonstration, problem solving, braorsing session, group discussion, case study.
Projects and power point presentations

Course Outline

Unit 1 Taxonomy of educational objectives (25 hrs.)

1.1) Aims and objectives - meaning and distinctio

1.2) Blooms Taxonomy of educational objectives:

1.3) Objective based instruction, competency bassduction.
1.4) Learning as pupil activity

Unit 2 Methods and Strategies for Productive learimg ( 20 hrs)

2.1 New trends and developments in teaching Malayalam
2.2 Direct method — Play way method-Dalton plan-Projaethod-Dramatization Inductive method
Alphabetic, word sentence method, lectue¢had, story telling method, Text book method
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Unit 3. Models of Teaching ( 10 hrs)
3.1 Models of Teaching — Meaning and definition

3.1 Basic elements of a model

Unit 4: Techniques of teaching (15hrs)

4.1 Questioning, Co-operative learning-Collabeatearning-Brain storming- Peer tutoring-Rolaypl
Computer assisted instruction, Workshop, sympasastery learning, Buzz session, Debates, method of
Individualized assignments, Language games, réfeet¢aching

Unit 5: Developing study skills (15hrs)

5.1. Locating Information (Dictionary, Thesas- Reference skills)

5.2.  Gathering Information — Skimming, scanningensive and extensive reading — SQ3R
5.3.  Storing Information (Note making, note takisgmmarizing and information transfer)
5.4. Retrieving Information (using technology amsnputers)

Unit 6 Teaching literature (5 Hrs.)
6.1  Aims of teaching literature

6.2  Teaching different genres of literature (Préxmetry, Short story, Drama etc)
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SEMESTER 1
APPROACHES ANBPRACTICES IN TEACHING HINDI

CORE COURSE : EDU 705.13
NO. OF CREDITS 4

CONTACT HOURS 190

Course Objectives

On completion of the course the student-teachdte&ibble to:

Understand the aims and objectives of learningiHin

Critically analyze the various teaching approachesthods and strategies in teaching Hindi.
Acquaint with the models of teaching.

Acquire sufficient knowledge of the new technigqoéseaching Hindi.

Understand modern principles of language teaching.

Effectively teach prose, poetry, short story arahth.

o o o o o o o

Understand the various study skills.

Mode of Transaction

Lecture cum demonstration, problem solving, braormsing, group discussion, seminar, projects and
assignments

Course Outline
Unit 1 Taxonomy of educational objectives (25 hrk.

1.1) Aims and objectives - meaning and distinctio
1.2) Blooms Taxonomy of educational objectives:
1.3) Objective based instruction, competency bassdiction.

1.4) Learning as pupil activity
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Unit 2 Methods and Strategies for productive learing in Hindi (20 Hrs.)
2.1 Grammar Translation method, Direct method nBilial method,
Structural and Oral approaches, Dalton ghxoject method, Play way method

Unit3. Models of Teaching ( 10 hrs)
3.1 Models of Teaching — Meaning and definition
3.2 Basic elements of a model

Unit 4 Techniques of teaching Hindi (20 hrs.)

4.1 Questioning, Co-operative learning-Collabomat®arning-Brain storming- Peer tutoring-Roleypla
Computer assisted instruction, Workshop, sympasastery learning, Buzz session, Debates, method of
Individualized assignments.

Unit 5 Teaching literature (5 hrs.)

5.1  Aims of teaching literature

5.2  Teaching different genres of literature (Préxmetry, Short story, Drama etc)
Unit 6 Developing study skills (10 hrs.)

6.1 Locating information-Dictionary, books, intetne

6.2  Collecting information-Intensive and extengieading

6.3  Storing information-Note making, note takinglaaummarizing and information transfer
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SEMESTER 1

APPROACHES AND PRACTICES IN TEACHING SANSKRIT

Core Course: EDU 705.14
No. of Contact hours: 90
No. of credits: 4

Course Obijectives:

"1 Understand the psychological theories and develfity to apply them in the teaching of
Sanskrit.

] To get acquainted with modern trends and methddseaching prose, poetry, drama,
translation and composition

71 Understand the different methods of teaching Saérekd class room techniques.
[J  Practice micro-teaching lessons for developingmetencies.

Mode of Transaction

Lecture-cum-demonstration, Project work, seminassignment, Brain storming, Discussion,
Group work, Power point presentation.

Course outline

Unit 1 Taxonomy of educational objectives (25 Hr.

1.1) Aims and objectives - meaning and distinctio

1.2) Blooms Taxonomy of educational objectives:

1.3) Objective based instruction, competency bassduction.

1.4) Learning as pupil activity

Unit 2 — Methods and Strategies for productive learing in Sanskrit (20 Hrs.)
2.1 Grammar Translation method, Direct method nBilial method,
Structural and Oral approaches, Dalton ghxnject method, Play way method
2.3 Conventional methods, oral approach, direct methstdictural method, play way method,

Translation method Traditional method, Textbook hmdt Grammar Translation method or
Bhandarkar method, Psychological method, DramatizaEclectic method, Lecture method
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Unit3. Models of Teaching (10 hrs)
3.1 Models of Teaching — Meaning and definition

3.3 Basic elements of a model

Unit 4: Techniques of teaching (15hrs)

4.1 Questioning, Co-operative learning-Collabeatearning-Brain storming- Peer tutoring-Rolaypl
Computer assisted instruction, Workshop, sympesastery learning, Buzz session, Debates, method of
Individualized assignments, reflective teaching

Unit 5 Teaching literature (5 hrs.)

5.1  Aims of teaching literature

5.2  Teaching different genres of literature (Préxmetry, Short story, Drama etc)

Unit 6 Developing study skills (15 hrs.)

6.1 Locating information-Dictionary, books, intetne

6.2  Collecting information-Intensive and extengieading

6.3 Storing information-Note making, note takinglaummarizing

References
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3. Samskritha Siksha - Ramasukla pandya
4. The teaching of Sanskrit - D.G. Apte
5. Samskritha Sikshana Vidi - Raghunatha Saphaya
6. Samskritha Bhashadhyapanam - Prof. Sahadevan
7. Methods of Teaching Sanskrit - Prof. Ramavarma
8. History of Sanskrit teaching - Macdonell
9. Teaching techniques - Das R.C.
10. Language in Education - Omkar N. Koul
11. Sanskrit and Science - S.S. Janaki Kupu
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SEMESTER 1
APPROACHES AND PRACTICES IN TEACHING ARABIC

Core Course : EDU 705.15
No. of contact hours: 90
No. of credits: 4

Course Objectives

Analysis of various basic theories of learningreguage
Apply appropriate instructional strategies in teag
Develop the skills for choosing the right methadable to different topics

Aware of the modern instructional strategies aathhiques

o o 0o o od

Develop the skills to improvise and use

1 Audio visual aids and device learning strategies

Course Outline
Unit 1 Taxonomy of educational objectives (25 Hr.

1.1) Aims and objectives - meaning and distinctio
1.2) Blooms Taxonomy of educational objectives:
1.3) Objective based instruction, competency bassduction.

Unit 2 Methods and Strategies for productive learmg Arabic language (20 hrs)
Traditional method

Translation method

Direct method

Structural approach

Lecture method

Play way method

Communication approach

Project method

Dalton plan

Problem solving
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Unit3. Models of Teaching (10 hrs)
3.1 Models of Teaching — Meaning and definition

3.2 Basic elements of a model

Unit 4: Techniques of teaching (15hrs)

4.1 Questioning, Co-operative learning-Collabeatearning-Brain storming- Peer tutoring-Role
play-Computer assisted instruction, Workshop, sysigganastery learning, Buzz session, Debates,
method of Individualized assignments, Language ganedlective teaching

Unit 5: Developing study skills (15hrs)

5.1. Locating Information (Dictionary, Thesaurieference skills)

5.2. Gathering Information — Skimming, scanninégnsive and extensive reading — SQ3R
5.3. Storing Information (Note making, note takisummarizing and information transfer)
5.4. Retrieving Information (using technology aminputers)

Unit 6 Teaching literature (5hrs.)
6.1 Aims of teaching literature

6.2 Teaching different genres of literature (Présmtry)
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1. Ways to Teaching Arabic — Dr. Jawdath al Rikabi

2. Simple audio-visual aids to foreign languageh&zg — Oxford university press
3. Audio visual education — Langeagstitute, Kerala
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SEMESTER 1

APPROACHES AND PRACTICES IN TEACHING MATHEMATICS

COMMON COURSE : EDU 705 .16
No. OF CREDITS : 4
CONTACT HOURS : 90

Course Obijectives:
On completion of the course the student teachébwihble to:

acquire knowledge about aims and objectivesaxdhing secondary school mathematics

gain understanding about the recent trendsaitrimsaction of mathematics curriculum
understand the various approaches and technadfieaching mathematical topics

develop the ability to teach different kindsnohthematical topics like concepts, generalization
and problem solving

understand the concept of Models Of teachingitsraasic elements

identify the different kinds of mathematicallkki

RN S

o a

Mode of Transaction:

Lecture cum discussion, Individualigwments, Guided small group discussion, projemtky
seminars, Activity methods.

Course Outline

Unit 1. Taxonomy of educational objectives ( 25 hry
1.1 Aims and objectives - meaning and distinction

1.2 Blooms Taxonomy of educational objectives:
1.3 Objective based instruction, competency basstduction.
1.4 Learning as pupil activity
Unit 2. Methods and Strategies for productive Learning of Mithematics( 25 hrs)

2.1  Teaching Mathematical Concepts
-Lecture Method and Heuristic Mzth
2.2. Teaching Mathematical Generalisation
- Inductive-deductive Strategies
2.3 Teaching Proof of theorems Assignments,dvoonk
- Analytic and Synthetic proofs.
2.4 Teaching problem solving
Definition of Problem- Types of ptems- steps of problem solving
- Solution of Problem solving by plem solving method
- Analytic Synthetic method
- Project method
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Unit3. Models of Teaching (10 hrs)

3.1 Models of Teaching — Meaning and definition
3.2 Basic elements of a model

Unit 4. Techniques of Teaching20 hrs)

4.1 Individualized techniques-homogeneousuging -Supervised study, Dalton plan, -
Assignments- Home Assignments, Class Assignments

4.2  Questioning- Purpose, Characteristics& art wé€ioning

4.3  Team Teaching

4.4  Small Group Techniques- Brain storming, Collalige learning-Co-operative learning

4.5  Project, Seminars-Implementation and evaluation

Unit 5. Development of Mathematical Skills. ( 10 hrs)

5.1  Computational skills-Importance and techniqoledeveloping accuracy and speed, role of drill
lessons and use of mental calculations.

5.2 Geometrical skills — use of mathematical insieats, freehand drawing of geometrical shapes,
drawing of patterns etc.

5.3 Drawing and interpreting graphs and charts.
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SEMESTER |

APPROACHES AND PRACTICES IN TEACHING PHYSICAL SCIEN CE

CORE COURSE : EDU 705 .17
No. OF CREDITS c 4
CONTACT HOURS : 90

Course Objectives
On completion of the course the student - teaehwill be able to

1. understand the objectives of teaching of physiciance at secondary and
higher secondary school levels.

2. become familiar with the various strategies @uathniques that can be employed
in the teaching of physical science.

3. develop an awareness about National Talent B&a@mination.

4. acquaint himself/herself with Concept Attainmand Inquiry Training Models of

Teaching and prepare lesson plans based on it

5. develop awareness about the theoretical andigabaspects of scientific method by
the meaning, significance, steps and elementsi@ftiic method.

Mode of transactiorn

Lecture, demonstration, group discussion, projemkywproblem —

solving sessions, brain storming, seminars, assgitsrand other relevant
techniques.

Course Outline

Unit 1. Taxonomy of educational objectives ( 25 hry
1.1  General aims and objectives of teaching physidahse. Importance of
science as a school subject. Practical, diseipt and recreational functions

of physics and chemistry.

1.2  Blooms Taxonomy of educational objectives
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1.3  Objectives of physical science teaclisguggested by NCERT.
1.4 Modern approach to taxonomy of educatiobjectives proposed by
McCormack and Yager (1989).
Unit 2 -Methods and Strategies for Productive Learing (20 hrs)
2.1 |Instructional strategies
Lecture:
Lecture — cum demonstration method
Heuristic method
Project method
Problem solving method
Role play
Unit3. Models of Teaching ( 10 hrs)

3.1 Models of Teaching — Meaning and definition
3.2 Basic elements of a model
Unit 4. Techniques of Teaching 20 hrs)

4.1 Individualized techniques-homogeneowsiging - Individual laboratory method, Supervised
study, Dalton plan, -Assignments- Home Assignmelass Assignments
4.2 Questioning- Purpose, Characteristics& art eé€dioning, Differential teaching

4.3 Team Teaching
4.4  Small Group Techniques- Buzz session, Brainmstm, Collaborative learning-Co-operative
learning
4.5 Project, Seminars-Implementation and evaluation

4.6 Enriching the gifted —
National Talent Search Examination -pitscedure, scope and function.
Unit 5 - Scientific Method ( 15 hrs)
5.1 Meaning and Significance of scientific heat - Five steps involved in Scientific

Method.

100



5.2 Elements of scientific method : Logicatlalechnical aspects.
5.2.1 Logical aspects of Scientific method:
Induction — Mills five canons of Induction
Deduction
Analogy
Analysis
Synthesis
5.2.2. Hypotheses- Types and characteristics, fitapoe of hypotheses
Drawing of inference and generalization’
5.3 Technical aspects of Scientific method:
Collection of data
Observation and experimentation
Recording and reporting of data.
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SEMESTER 1
APPROACHES AND PRACTICES IN TEACHING NATURAL SCIE NCE

CORE COURSE . EDU705.18
NO. OF CREDITS 4
CONTACT HOURS 90

Course Obijectives:
On completion of the course the student teachébeiable to
O understand the taxomomy of educational objectives
O understand the various learning strategies antbappes in teaching natural science
O understand the various techniques of teachingalagaience
0 understand the concept of models of teaching
0 understand the various facilities for teachingiratscience
Mode of transaction

Lecture, demonstration, group discussion, projemtkwproblem —solving sessions, case study, sesjinar
assignments and other relevant techniques.

Course Outline
Unit 1 Taxonomy of educational objectives (25Hrs.)

1.1) Aims and objectives - meaning and distinctio
1.2) Blooms Taxonomy of educational objectives:
1.3) Objective based instruction, competency bassduction.

1.4) Learning as pupil activity

Unit 2 — Methods and Strategies for productive learing (20 hrs)

2.1 Instructional strategies: Lecture , Lectdi@um demonstration method, Heuristic method, toje
method, Problem solving method, Role play, Co-ajpegdearning — Elements of Co — operative
learning.
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Unit 3 Models of teaching (10 hrs)
3.1 Models of Teaching - Introduction
3.2 Basic elements of a model
Unit 4 Techniques of teaching (20 hrs)

4.1 Individualized techniques such as: Individalbratory method, Supervised study, Dalton
Plan Differential teaching ,Interdisciplinary Ajach.

Inductive, and Deductive Approach.
4.2 Small group techniques —Buzz session, Braiming
4.3 Seminar/symposium
.Unit 5 - Facilities for teaching Natural Science (&hrs.)

5.1  Science laboratory. Science library. Sciemgbk. Science fairs, Field trip, study tours, nature
rambling. Nature club. Aquarium, vivarium, terrannuMuseum. Garden, Nature calendar.
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SEMESTER 1
APPROACHES AND PRACTICES IN TEACHING SOCIAL SCIENCE

CORE COURSE . EDU 705 .19
No. OF CREDITS 4
CONTACT HOURS 90

Course Objectives:

On completion of the course the Student-Teachkbeiable to:

]

U

U

[

acquaint with relevant approaches and austlof teaching Social Science.

develop classroom skills needed for the teachifr§paial Science, using modern methodology.
acquaint with self learning methods like CAl, Méamluand Programmed Learning.

acquaint with the traditional and modern techn&jaled strategies in Social Science teaching.
understand the concept of models of teachingtarzhsic elements.

become a good Social science teacher by practicegngequired skills.

acquire knowledge about the Blooms Taxonomy otatianal objectives and specifications.
develop awareness on the Multiple Intelligencensbauctivism and Critical Pedagogy.

identify and utilize various instructional media$ocial Science classroom.

Mode of Transaction

Lecture-cum-demonstration, Project work, SemiAasignment, Brain storming, Discussion,

Group work, etc.

Course Outline

Unit 1 Taxonomy of educational objectives (25 hrs.)

1.1) Aims and objectives - meaning and distinctio

1.2) Blooms Taxonomy of educational objectives:

1.3) Objective based instruction, competency bassduction.

1.4) Learning as pupil activity
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Unit 2 - Methods and Strategies for Productive Leaning (25 hrs.)

2.1 Traditional Approaches and Methods - Meaing Importance, Merits and Demerits of the
following.

2.1.1 Story Telling Method
2.1.2 Lecture Method
2.1.3 Text Book Method

2.2 Investigative Approaches and Methods - Meguaind Importance, Merits and Demerits of
the following.

2.2.1 Heuristic Method
2.2.2 Problem Solving Method
2.2.3 Source Method

2.3 Self-directed Learning Approaches - Meargng Importance, Merits and Demerits of the
following.

2.3.1 Programmed Learning
2.3.2 Modular Learning
2.3.3 Computer Assisted Instruction

Unit 3 - Models of teaching (10 hrs.)
3.1 Models of Teaching: Introduction
3.2 Basic elements of a Model
Unit 4 - Techniques of Teaching (20 hrs.)
Meaning and Importance, Merits and Demerits offttlewing.
4.1 Dramatization
4.2 Team Teaching — Types
4.3 Buzz Session
4.4 Brain Storming
4.5 Assignment

4.6 Supervised Study
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Unit 5 - Instructional Media (10 hrs.)

5.1 Devices for developing Time Sense — Chronololgrts, Time lines: Progressive, Regressive,
Pictorial, Comparative.

5.2 Devices for developing Space Sense — GlobesMsttas
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SEMESTER |
APPROACHES AND PRACTICES IN TEACHING COMMERCE

COMMON COURSE EDU 705 .20
No. OF CREDITS : 4
CONTACT HOURS 90

Course Objectives:
On completion of the course the student teachébwihble to:

acquire knowledge about aims and objectivesadhiing commerce at higher secondary level.
gain understanding about the recent trendsaitrimsaction of commerce curriculum.
understand the various approaches and technadueaching commercial topics.

apply the techniques of commerce educationtue&classroom situations.

gain expertise in adopting various Models atteng.

identify the different kinds of skills necesgéor teaching commerce.

ogkwnE

Modes of Transaction:

Lecture cum discussion, Individualigwments, Guided small group discussion, projemtkyw
seminars, Activity methods.

Course Ouitline
Unit 1. Taxonomy of educational objectives ( 25 hry

1.1) Aims and objectives - meaning and distinctio
1.2) Blooms Taxonomy of educational objectives:
1.3) Objective based instruction, competency bassduction.

1.4) Learning as pupil activity.

Unit — 2 Methods and Strategies for productive Leaning of Commerce. ( 25 hrs)

2.1  Teaching major and minor Concepts in Commerce.
-Lecture Method and Socialised hbels

2.2. Teaching Generalisation of Commerce.
- Inductive-deductive Strategies
2.3 Teaching problem solving

- Analytic Synthetic method
- Project method
2.4 - Case study, Current affairs ,Sourcthote Surveys and Market studies.
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2.5

Unit

Collaborative learning ,Problem basedrag & Contract learning
3 Models of Teaching (10 hrs)

3.1 Models of teaching — meaning anfthdsn
3.2 Basic elements of a model

Unit 4 Techniques of Teaching Commerce( 20 hrs)

4.1
4.2
4.3

Individualised techniques- -Supervisealy, Assignments and Project
Questioning- Purpose, Characteristics& art @¢€ioning
Small Group Techniques- Drill, Review, Expasiti Quiz, Buzz session, Brain storming, Role
play, Simulation

Unit 5 Approaches of Teaching Accountancy (10 lsr)

5.1

Journal approach, Ledger approach, Balanceappebach, Equation approach, Spiral
Development approach, Complete cycle approach.
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SEMESTER |

APPROACHES AND PRACTICES IN TEACHING INFORMATION TECHNOLOGY AND
COMPUTER SCIENCE EDUCATION

Core Course :705.21
No. of Credits :4
Contact hours : 90

COURSE OBJECTIVES::
On completion of the course the teacher learndisibble to:

0 explain how computers can assist in developirstruictional design and instructional materials
(strategies and methods).

have mastery in the different functional compdaef computers.
develop mastery in different skills and to prepamicro-teaching lesson plans.
understand about different innovative approaches.

O O 0o O

develop the skill for Production and use of pemgme and other instructional materials for
computer instruction.

Mode of transaction

Lecture com demonstration- problem solving-braorsing session, group discussion, case study,
projects and power point presentations.

Course Outline
Unit 1. Taxonomy of educational objectives ( 25 hry

1.1) Aims and objectives - meaning and distinctio

1.2) Blooms Taxonomy of educational objectives:

1.3) Objective based instruction, competency bassduction.
1.4) Learning as pupil activity.

Unit — 2 Methods and Strategies for productive Lesaning of IT and Computer Science
(25 hryg

2.1 Instructional Software - animated lessons-drill gmactice, tutorial activities, discovery

learning, stimulation activities, instructional gasn Socialised methods-seminar-discussions
2.2 Co-operative and collaborative learning

2.3 Project method-Problem solving method
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2.4 Inductive and Deductive
2.5 Analytical and Synthetic
2.6 Source Method

2.7 Supervised Study

2.8 Use of Internet and teleconference technology, racteve videos-Integrated Learning
Systems(ILS)

2.9 Diagnostic Remedial Teaching Programmes.

Unit 3 Models of Teaching (10 hrs)

3.1 Models of teaching — meaning andndein
3.2 Basic elements of a model

Unit 4 - Role of IT and Computers in education ad training (15 hrs)
4.1 Programmed Instruction
4.2 Computer Assisted Learning (CAL)
4.3 Computer Assisted Instruction (CAl)

4.4 Computer Managed Instruction (CMI)
4.5 Computer Mediated Instruction (CMI)

4.6 Computer Mediated Communication (CMC)

4.7 Computer Based Testing-importance, scope iamthtions, multimedia packages, computer

and languages, internet, location in Cyber space.

Unit 6 - Hands-on-training (5 hrs)
6.1 Meaning and importance
6.2 Organisation hands-on-training for pupils.

6.3 Programme entry-editing-debugging and executarious types of debugging.
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6.4 Source level-machine level-organizing practiesld evaluation of practical question bank

preparation.

unit7 - Production and use of programme andther instructional materials for computer

instruction. (20 hrs)

a) Product-oriented and process-oriented prograsnneure, scope, preparation and use.

b) Programmes for providing training in higher@rthinking, creativity, discovery learning and
exploration, algorithmic reasoning, etc. Their mafyreparation and use.

c) Instructional materials procedures and stratefpr giving training in higher order thinking
creativity etc.

(i) Application of heuristics
(i) Simulation programme ie; problem solving simtibn programmes, content simulation

programme, artificial environment simulation etc.
(iif) Application of the techniques related to pragnmed instructors.
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SEMESTER 1

ELEMENTARY EDUCATION

COMPLEMENTARY ELECTIVE : EDU 706 .14
NO. OF CREDITS : 4
CONTACT HOURS : 90

Course Obijectives:

On completion of the course, student-teachersxarepted to

understand the nature and significance of elemget@ucation.
understand the development of elementary educatibrdia

understand the recent changes in curriculum strncf@and the mode of curriculum transaction at
elementary level.

develop appropriate teacher competency to dealchitdren at elementary level.
understand the emerging trends and practices megigary education.

understand the evaluation strategies used at atanydevel.

Mode of Transaction

Lecture cum demonstration, discussion, group wedse study, problem-solving sessions,

seminars, debates, assignments, brain stormingoesspanel discussions, peer learning, community

visits, survey and dialogue mode.

Course Outline

Unit | Elementary Education (5 hrs)

1.1  Meaning - significance — goals of elementary edanah India.

1.2 Philosophical perspectives of elementary educatiBousseau, Froebel, Pestalozzi,
Montessori, Mahatma Gandhi).
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Unit 2. Development of Elementary Education in Inéa ( 15 hrs)

2.1 Elementary education in pre-independence gerio

2.2 Elementary education in post independence gerMiews of education commissions on
elementary education — Kothari Commission, NPE 198&vised NPE 1992,
Ramamurthy commission, National Curriculum Frameéw&)05.

2.3 Recent trends in elementary education - DPEFS& —functions & programmes.
2.4  Constitutional provisions for primary educatinrindia. — 86' Constitutional Amendment
— Right to Education.

Unit 3: Challenges of Elementary Education in Inda ( 10 hrs)

3.1  Universalisation of elementary education; agcesrolment & retention — problems and
prospects.

3.2  Wastage & stagnation — causes & remedies.

3.3 Individual difference — children with speciaéads — socially and culturally deprived
children and their educational needs.

3.4  School readiness — need for Early Childhood@ad Education (ECCE)

Unit 4: Curriculum and Curriculum Transaction at E lementary Level (20 hrs)

4.1  Curriculum for elementary education — meanipgnciples & relevance — Integrated
curriculum.

4.2  Analysis of the existing curriculum for elemamyteducation in the state.

4.3 Nature of curriculum: experience centred, Attibased and learner centred — principles
and features.

4.4  Competency based education — meaning and plesci Minimum levels of learning
(MLL) and Mastery learning.

4.5 Multiple modes of learning — teacher guidedrieey. Group learning, activity based
joyful learning, learning to learn, play-way.

Unit 5: Support System in Elementary Education (LO hrs)

5.1 PTA, Mother PTA (MPTA), Class PTA (CPTA), Schétesource Group (SRG) School
Supporting Group (SSG), Village Education Commi{dEC) — role & significance.

5.2 Role of local Self governments in the managdratalementary schools in Kerala

5.3  Technological support — no cost, low cost, rudtonal materials — information and
communication technology in education (ICT).
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Unit 6: Elementary Teacher Education ( 10 hrs)

6.1 Elementary teacher — special qualities andsskiquired — competency to work with
parents and community — teacher’'s commitment

6.2 Pre-service and in-service teacher educativmed for orientation and refresher courses

6.3 Role of DIET, resource centres, SCERT, NCERd BWRTE in quality improvement of
elementary teacher education.

Unit 7: Learning Strategies and Evaluation in Elematary Teacher Education ( 20 hrs)

7.1 Learning strategies — seminars, symposium,tdsepgroup discussion, panel discussion,
brain storming, interview, counselling.

7.2 Continuous and comprehensive evaluation thragrgiding: merits of grading system,
difference between marks and grades — Three stdgesording grade points.

7.3  Areas of continuos evaluation: (i) discussiaii$ research activities (iii) school
experiences (iv) assignments (v) social interacstategies - Items under each area —
Five point indicators of evaluation.

7.4  Recording and reporting pupils progress.
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SEMESTER 1
ENVIRONMENTAL EDUCATION

COMPLEMENTARY ELECTIVE: EDU 706 .11
No. OF CREDITS : 4
CONTACT HOURS : 90

Course Obijectives:
Oncc completion of the course the student teadrersxpected to:

1.
2.

understand the significance of environment.

understand the interdependence of life andrenwient and the need for maintaining healthy
environment

understand environmental problems and theiresaaed remedies

understand the role of education in developegjrdble attitudes in pupils to live in harmonytwi
environment

develop a sense of responsibility and favouraltitude towards conservation of environment,
biodiversity and sustainable development

understand the different strategies for envirental education and apply them effectively

Mode of transaction

Lecture cum demonstration, discussion, surveld tigp, debate, project work, panel discussion,

dramatization, exhibition, film show, video showtc.

Course outline

Unit 1 — Environmental Education (8 Hrs)

11
1.2

1.3
14

Meaning, nature, significance and scope ofrenmental education

Role of national and international organizatitike UNESCO in the promotion of environmental
education

Role of voluntary organizations in the pratattof environment.
Environmental ethics and environmental accdailitia

Unit 2 Our Environment (22 Hrs)

2.1
2.2
2.3

Concept of an eco system
Structure and function of an eco system
Producers, consumers and decomposers
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2.4 Energy flow in the eco system

2.5 Ecological succession

2.6 Food Chains, Food Webs and Ecological PyrarBidsgeo chemical cycles,
capacity

2.7 Introduction, Types, Characteristic featustsjcture and function of the
system.

a. Forest ecosystem

b. Grassland ecosystem

c. Desert ecosystem

d. Aquatic ecosystems (Ponds, streams, lakessrigeean, estuaries).
2.8 Ecological balances.

Unit 3 Conservation of Natural Resources (20 Hrs)
3.1 Conservation of renewable and non renewaisleurces
3.2 Natural resources and associated problems
(a) Forest resources: use and over aafilmn and deforestation

carrying

following eco

(b) Water resources: use and over utilizationsofface and ground water, floods, drought,
conflicts over water, dams — benefits and problevater conservation, rain water harvesting,

water shed management.

(c) Mineral Resources: use and exploitatienyironmental effects of extracting and using

mineral resources

(d) Food resources: World food problems, changesed by agriculture and overgrazing, effects of

modern agriculture, fertilizer- pesticide problemster logging and salinity.

(e) Energy resources: Growing energy needs, reoleveand non renewable energy sources and use

of alternate energy source.

() Land resources: Land as a resource, Land dagom, man induced land slides, soil erosion and

desertification.

3.3 Bio-diversity and its conservation: (a) deéfon, genetic, species and ecosystem diversity. (b
Threats to biodiversity: habitat loss, poachingvddl life, man-wild life conflicts (c) conservation
of biodiversity: In-sito and ex-sito conservatidnbadiversity; wildlife and biosphere reserves in

India.
34 Role of an individual in conservation of natussources

3.5 Equitable use of resources for sustainabéstifes. Genetic resource and their importance.

waste disposal — effect on health and environment
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Unit 4 Challenges of Environment (25 hrs)

4.1 Population explosion — problems and prospects
4.2 Urbanization and environmental degradation
4.3  Waste disposal and management - effect omhhaadl environment, zero waste management.
4.4 Environmental Pollution

Causes, effects and remedial measures of

(a) Air Pollution

(b) Water Pollution

(C) Soil Pollution

(d) Thermal Pollution

(e) Radio Active Pollution

(f) Noise Pollution

(9) E waste pollution

4.5  Causes, effects and remedial measures of &sédion, soil erosion, climate changes, green
house effect, global warming, ozone depletion, aiil, bio-magnification, eutrophication

4.6 Disasters: Their impact on the environmengvention. Control and mitigation (a)Natural —
Epidemics, forest fire, floods, earth quakes, dhisigcyclones, landslides, tsunami — precautiors an
measures to be adopted to check natural disasters.

(b) Man made - technological and industrial

Unit 5 Environment and Behaviour (5 hrs)

5.1 Environmental stress -emotional reactionmwtie environment does not suit to the needs and
coping ability of the individual.

5.2 Stressors: natural disasters, noise, hegiphiition, water pollution and overcrowding

5.3 Effect of stressors on health and behaviouvlerbidity, respiratory problems, skin problems,
nervous system diseases, hypertension, aggregsefgrmance impairment etc.

Unit 6 Strategies for Environmental Education (D hrs)
6.1 Legislative measures for environmentalgrtion at the state, national and internationallev

6.2 Environmental awareness through educationveldging pro-environmental behaviour in children.

6.3 Activities — Field trips, workshops, exhibitis, video shows, nature clubs,nature walk and
celebration of environment day. Action and awarsmpEegrammes.

6.4 Use of prompts (cues that convey a message, fitemgp your city clean’), broachers, pamphlets and
booklets

6.5 Practical measurers - saving energy, hygare sanitation programmes, eco-friendly behaviour,
organic farming, ‘clean and green campus’ programme
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SEMESTER 1
SPECIAL EDUCATION

COMPLEMENTARY ELECTIVE: EDU 706 .12
No. OF CREDITS : 4
CONTACT HOURS : 90

Course Obijectives:

On completion of the course the student teachezsexpected to

I. understand the meaning of special educationitargignificance in our educational system

ii. understand the different categories of clatdwith special needs

ii. understand their special needs, functidmaitations and major characteristics of behaviour

\2 develop understanding about the modalities afoanmodating these children in regular class
rooms

V. understand the instructional environment antle methods suitable for the education of these
children

Vi. develop the ability to identify special cateigs of children in the class room

vii.  develop an empathetic approach to the problehchildren with special needs.

Mode of Transaction

Lecturer cum Discussion, demonstration, probletwisg sessions, visit to special schools, case
study group discussion etc.

Course Outline

Unit 1 - Special Needs and Education

1.1 Meaning of special needs and special educaligstification for special education - Humanitayian
Democratic, Economic social and Moral grounds.

1.2 Significance of special education - Helpingcteers to identify children with special needs,
Helping parents to manage them effectively anbdriog out the creative potentialities in them,
Creating awareness in society about the capasilitof these children and develop favorable
attitude towards them.

1.3 Classification of Deficiency - Visual impairmteHearing Impairment, Speech Defects, Learning
disability, Brain damage, Orthopedic defects, nlédeficiency and Mal adjustment, Autism
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Unit Il - Learning Disabled Children.

2.1 Meaning of ‘Learning Disability’- General Chateristics:-
Ability Level — Average /normal
Activity Level — Hyper active/hypoactive.

2.2 Types of Learning disability
Oral Language Disabilities - Dyslexia
Writing Disabilities. - Dysgraphia
Spelling Problems
Arithmetic Disabilities. - Dyscalculia

2.3 Identification of learning disabled children.
Teachers’ observation of students’ performancside and out side classrooms.
Informal testing and evaluation.
Formal testing and evaluation.

2.4 Education of Learning disabled - Proper remad@asures at the appropriate time — Empathetic
approach — Adapting teaching strategies — Enrichime&grammes

Unit 1l - Mentally Challenged / Mentally Deficient Children

3.1 Meaning of mental deficiency — classificatadrmental deficiency.
Concept of 1.Q — Distribution of 1.Q

3.2 Factors of Mental Deficiency

Heredity and Environment

Biogenic factors - Prenatal factors :rax radiation, attempted abortiond
birth complications like asphyxia, defective neadion etc.

Postnatal factors — Meningitis, Encephalitis, CeakBalsy etc.

Social factors — emotional /social/culturabdeation.

124



3.3  Mental deficiency — Perspectives

Social aspects - Attitudes of parents and tlegegg misconceptions, exploitation, child abuse,
delinquency, child labour.

3.4 Identification of Mental Deficiency -Early @etion by parents/ experts
Teachers’ observation of pupil behaviour
Developmental screening Test (DST) with childr&g: a) Bhatia b) RPM

3.5 Education of Mentally Deficient Children

Role of parents — Teachers — Special Educatorducd&ion for independent living — adapting
teaching strategies. Need for family interactioguidance and counselling - community awareness
programmes etc.

3.6 Assessment and Evaluation

Psychological, Educational, Behavioural and chh&ssessment at various levels Continuous and
periodic- Formative and Summative

Unit IV - Visual , Auditory and Speech Impaired chidren

4.1  Visual impairment — functional limitatiorspecial educational needs.
4.2  Auditory impairment —functional limitationspecial educational needs

4.3 Speech Impairment — Factors influencinga) Hearing loss b) mental deficiency c¢) Damage to
the nervous system d) defects in speech orgaesnajonal problems.

Unit V - Maladjusted Children

5.1 Types of Maladjustment — emotionally disturbd — Delinquent - truant
5.2 Causes — Psychological, social, family, eoaic , behavioural

5.3 Helping maladjusted children - Guidance @ondnselling.

Unit VI — Accommodation of Children with Special Needs in Regular Classroom

6.1 Social integration of children with speciakds.

6.2 Building school climate : child — child relatio child — teacher relation and parent —teacHatioa
6.3 Classroom management and adaptation fadrehnilwith special needs

6.4 Curriculum adaptation, IEP (IndividualisediuEational plan) preparation.

6.5 Use of local resources
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6.6 Concessions and benefits for children witlcedeneeds in the state, central and ICSE schdols o
India.
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SEMESTER |

HEALTH AND PHYSICAL EDUCATION

COMPLIMENTARY ELECTIVE: EDU 706.13
No. of Credits 14

CONTACT HOURS : 90

Course Objectives:

On the completion of the course, student teachrerexpected to:-

Develop an understanding of the structure of hubway and its function.
Develop right attitude and habits for a healthynigvin personal, family and
community life.

*. *.
L XGIR Xd

Develop interest in sports and games.

Develop the ability to organize and assist in thieduict of sports and games.
Develop ability to provide first aid.

Develop awareness about physical fitness.

Develop awareness about various diseases angtheantion.

*. *. *. *.
RXAIR X IR X X g

X3

*

Mode of Transaction

Lecture cum discussion, demonstration, useidioa video, field trips, and practical.

Course Outline

Unit 1 INTRODUCTION (12 hrs.)

1.1 Health- meaning- significance

1.2 Dimensions of good health — physical, mesiatjal and spiritual
1.3 Factors affecting Health

1.4 Health education- significance- scope- aints@bjectives.

1.5 Health hazards: Smoking and Alcoholism

1.6 Physical Education: significance- scope- amd objectives
Unit2 TOURNAMENTS AND MAJOR GAMES (15 hrs))

2.1 Types of Tournaments- Knock out- League and Coatlan
2.2 Methods of drawing fixtures under each type- bygegding and its importance.
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2.3 Intramural and Extramural competitions- meanind advantages.
2.4 Major rules and regulations of Volleyball and SleuBadminton with diagrams.

Unit 3 DISEASES (15 hrs.)

3.1 Diseases- types
3.2 Common communicable diseases- symptoms- causqwavehtion.

3.3 Preventing diseases like- AIDS- Leptospirosis- Denfgver- Hepatitis.

Unit4 FOOD AND NUTRITION (12 hrs.)

4.1 Fundamental factors in diet-Carbohydrate, Protédts, vitamins and Minerals- functions-
sources- deficiency diseases.
4.2 Balanced diet- Malnutrition.

Unit5 FIRST AID (16 hrs.)

5.1 Meaning, definition, Aims- Principles.
5.2 First Aid for: Fracture- Dislocation-Wounds- Spra8train- Cramp- Fainting- Burns.
5.3 Atrtificial respiration- Cardio Pulmonary Resusdibat (CPR)

Unit 6 PHYSICAL FITNESS AND PHYSIOLOGICAL BASES OF HEALTH (20 hrs.)
Physical fithess- meaning- significance

6.1 Components of health related physical fitness

6.2 Wellness- meaning- significance.
6.3 General Structure and functioning of Circulatorg &espiratory systems and effect of exercise on

above mentioned systems.
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SEMESTER 1
GUIDANCE AND COUNSELLING

COMPLEMENTARY ELECTIVE: EDU 706 .15
No. OF CREDITS 4
CONTACT HOURS 90

Course Obijectives:

On completion of the course, the student-teachier&xcepted to

i
ii.
iii.
V.
V.
Vi.
Vii.

understand the need for guidance and counsetirite school

understand the role of guidance personnel énstthool

develop ability to organize guidance programimethe school

understand the problems of children and adeletsc

understand the counseling process

develop the ability to provide guidance andmeseling to children and adolescents
Understand the need for family and marriagaenseling.

Transaction Mode

Lecture cum demonstration, discussion, group warkctice  sessions, case study.

Course Outline

Unit | - Guidance in the school

1.1.
1.2.
1.3.
1.4.
1.5.

1.6.

Meaning , need significance and objectivegusdlance in schools

Types of guidance - Educational, Vocatioaatl Personal guidance

Individual and group guidance — techniquegrotip guidance

Objectives of Career Guidance - Career avesiencareer information - career decision making

Career Information, Meaning, Components, SegjrMethods of Collection — Classification and
filing — Evaluation of the information.

Organisation of Career Guidance — Career t@leer conference, Interview, Cumulative
Records.

Unit 2 Counselling

2.1 Meaning, need, aims and objectives of counggellypes of counseling, Directive, Non-directive

(client centered) and Eclectic.
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2.2 Models of Counselling. Meaning — Categoriemofiels (brief description only); (i) Model
emphasizing action (Behaviourist school) (ii) Modeiphasizing exploration and understanding

(Freud, Rogers, Gestalt Therapy)

2.3 Transactional analysis (Eric, Berne) meanibgekground — Egostates — Types of transaction —

Games — Scripts — Psychological positions.
2.4 Qualities of a counsellor
Unit 3 Aspects of Counselling

3.1 Stages in counselling : (1) Beginnign (Est&lnig rapport, gaining trust, defining needs, dewdi
roles & limits) (ii) Counseling (attending, integ¢jiee understanding, facilitating action) (iii) End

(terminating counseling relationship)

3.2 Counselling skills: Attending skills (attendipgysically, observing, listening) — Respondindisk
(probing, reflecting etc) - Skill of personaligin(go beyond what the client has) — Initiatinglski

(facilitating development)

3.3 Counselling process; identifying causes — helprrocess, Crisis counseling (helping students to

cope with crisis situations)

Preventive counseling (Preparing students foréuavents) Facilitative counseling (helping

students to correct mistakes, solve problems aaa fiolr the future)
Unit 4 Communication in Counselling
4.1  Communication: Meaning, nature and significance

4.2 Essential communication skills; non-verbal camioation, active listening, selective perception,

asking effective questions, identifying and reflegtfeelings.
Unit 5 Counselling Children and Adolescents

5.1 Common behavior problems of children and axb@ets- aggression and hostility, attention
getting, home sickness, lying, stealing sex probleshyness, withdrawal, exam anxiety and

delinquency.

5.2 Individual and group counselling — Family andrifage counselling
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SEMESTER I

DEVELOPMENT AND MANAGEMENT OF EDUCATION IN INDIA

COMMON COURSE :  EDU 801
No. OF CREDITS 4
CONTACT HOURS 84

Course Obijectives:

To enable the student teachers to

1 understand the evolution of the system of educatidndia

"1 understand the various problems of educationdmaland their remedial measures.
CJ  understand the constitutional provisions for etiocan India.

[]  realize the challenges of education in India, usid@d and apply various means and measures
towards the promotion of National Integration amot@ction of human rights.

"1 understand the role of a teacher in the creati@nnew social order in the country.

1 understand the problems and new trends in elemyeadaication.

[J understand the basic concepts and principleshmfadenanagement

"1 understand the development and management ofiadatad human resources of the school
1 understand the measures of quality control anid tperation through school activities.

"1 develop the ability to organize seminars, disarssiand debates on issues of educational and
social relevance.

Mode of Transaction

Lecture cum discussion, demonstration, probleraisgl sessions, seminars, debates,
assignments, brain storming sessions, panel discisscommunity visits, survey and dialogue
mode.

Course Outline
UNIT 1 — Development of Education in India (15 hrs)
1.1 Educational heritage of India with referenc&&alic, Buddhist and Medieval periods.

1.2 Western system of education in India with spleceference to Macaulay’'s Minutes and
Wood'’s Despatch.
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1.3 A brief history of Educational development ierila since 1600 AD — Elementary, Secondary
and Higher education

UNIT 2 — Committees and Commissions on Education (2hrs)
2.1 Secondary Education Commission (1952 — 53) IndducBtion Commission (1964-66)
2.2 National Policy of Education 1986 and Revisedidhal Policy 1992.

2.3  Yespal Committee Report 1993 (Learning withibuitden) and Veerappa Moily Report 1993
(Decentralized management of education)

2.4 National Curriculum Framework (NCF)-2005 (NCBRT

UNIT 3 — Education and the Indian Constitution (10hrs)

3.1 Indian Constitution — Preamble - Fundamentgitd and Duties

3.2 Articles related to education- Article 14, 23A, 45, 46 and 51A(k)

3.3 Human Rights Education

UNIT 4- Challenges of Education in India (19 hrs)

4.1 Elementary Education — Importance - RecentisenMLL, DPEP and SSA.

4.2 Education For All (EFA) - Universalization oflefhentary and Secondary Education —
Problems and prospects.

4.3 Wastage and stagnation — Causes and remedies.

4.4 Equality of educational opportunities — eduwwatiof the socially and economically
disadvantaged.

4.5 Women empowerment through education, populathcation and Family life education.
4.6 Education for national integration and inteioradl| understanding — role of UNESCO.
4.7 Globalization — impact on Indian society andcadion.

UNIT 5 - School Management (20 hrs)

5.1 Concepts of management — Effective school namagt.

5.2 Administrative set up of schools in Kerala

5.3 School time table — need and importance — Itapoe of School Assembly.
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5.4

5.5

5.7

Headmaster — qualities and responsibilitieg 3taff council — need and significance. School
Parliament — Role and functions. Organisation aé@mce redressal cells.

Importance of Co-curricular Activities - Utidiion of community resources - Role and
significance of PTA’s in the school.

School records — Kinds of school records agéters
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SEMESTER I

PERSONALITY DYNAMICS IN EDUCATION

COMMON COURSE :  EDU 802
No. OF CREDITS 4
CONTACT HOURS 84

Course Obijectives:

1. understand the differences among learners andaéds and problems of different categories
of learners.

2. adopt teaching learning strategies swatabdifferent categories of learners

3. understand the characteristics of mataregnality and the different approaches to
personality

4. help learners develop proper mental health ggihe

5. understand the different types of psyaobigial tests

6. administer psychological tests for meiaguhuman behaviour
7. understand the concepts of IQ, EQ, and SQ

8. understand various adjustment mechan@m help learners for better adjustment and
development

9. understand the influence of the grouphenindividual

10. apply the principles of group dynamiasdtiective management of the class
11. understand the basic principles and fgcies of guidance and counseling

12. provide guidance and counseling senaablescents.

Mode of Transaction:

Lecture —cum- demonstrations, Seminars, Assignm&dsr learning strategies, Community Vvisits,

Brain storming sessions, Debates, Group discusskRnablem-solving sessions, Scenario-based learning
strategies and Survey method.
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Course Outline

Unit |

Differences among learners (16 hrs)

1.1 Individual Differences: Areas of Individuaifference

1.2 Factors causing Individual differences
Heredity and Environmental factors
General provisions for individual diffaees in the classroom

1.3 Exceptional learners — meaning- Brief desion of the characteristics of
different categories.
Gifted, creative, academically backwdo¥islearners, under achievers, learning
disabled, mentally challenged.
Catering to the needs of exceptionahees.

Unit Il

Intelligence (12hrs)

2.1 Intelligence — Meaning - Emotional Intediice, Spiritual Intelligence,
Concept of IQ, EQ and SQ. Strategiepfomoting EQ and SQ.

2.2  Brief description of Two Factor Theory (8pean), Primary Mental abilities (PMA) (Thurstone),
Structure of Intellect (Guilford) and Multiple Inigence (Gardner)

Categories of Intelligence Tests.

2.3 Uses and limitations of intelligence tegtin

2.4  Meaning, nature and differences betweeiub, Aptitude and Interest.
GATB and DATB.

Unit Il

Development of Personality (30hrs)

3.1 Personality — meaning — nature, Matureqreity.

3.2 Introversion and Extroversion — C. G. Jung
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3.3 Psycho analytic theory of Freud

3.4 Lewin’s view of personality

3.5 Humanistic Approach to personality — CargRe

3.6 Assessment of Personality - Methods: Into8pn, Observation, Interview,
Sociometry, Rating Scale, Inventoriess&€C8tudy, Situational Tests, and
Projective Techniques — Rorschach’s Ink Blot Test @hematic Apperception Test (TAT).

Unit IV
Adjustment (8hrs)

4.1 Mental Health and Mental hygiene. Fac#dfscting mental health of the
Learner-Promotion of mental health in lderner

4.2  Adjustment and Maladjustment: Meaning, @ausf Maladjustment, Common
behaviour problems in schools

4.3  Adjustment Mechanisms

4.4  Ecopsychology — Concept and meaning.

Unit vV

Group Dynamics (10hrs)

5.1 Meaning and Characteristics of Psycholdgjoaup

5.2  Social relationship in the classroom

5.3 Group Dynamics — meaning, Group behaviour

5.4  Styles of leadership and Classroom manageme

Unit VI

Guidance and Counselling (8 hrs)

6.1 Meaning of Guidance and Counselling

6.2 Types of Guidance —Educational, Vocatiomal Bersonal
6.3 Types of Counselling - Directive, Non-diiee, and Eclectic

6.4 Counselling Skills — Qualities of a Couflmel
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SEMESTER I

PEDAGOGIC ANALYSIS OF ENGLISH

CORE COURSE: EDU 804.11
NO.OF CREDITS: 4

CONTACT HOURS: 84

Course objectives:

On completion of the course, the teacher-learnkhbeiable to:
effectively prepare teaching manuals.??
construct achievement tests and diagnostic tests.??
understand the concept of microteaching.??

enhance their proficiency by learning the?? phagiol,morphological,semantic and syntactic
structure of English language.

?  analyse the structural items in the prescribbd@aourse books.
?  understand the nature of language as a dynairtifig. en

Mode of Transaction

Lecture cum demonstration, problem solving, bratorming session, group discussion, case- study,
projects and power point presentations

Course Outline

Unit: | — Planning of Instruction in English ( 20 hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in English (10 hrs)
2.1) Objective based Evaluation, competency bagaldi&tion

2.2) construction of achievement test —desigre phint, writing of test items.
2.3) different types of test items — merits and dgts
2.4) Continuous and comprehensive evaluation —iggesl/stem

Unit — 3 Training in Teaching Skills (14hrs)

3.1) Micro Teaching Practice in three skills- StloauVariation, Questioning,Reinforcement
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3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence

Unit 4 — Phonological and morphological structureof English (17 hrs)

4.1. Brief description of the organs of speech

4.2. Syllables, minimal pairs

4.3. Stress, intonation, strong and weak formshpijuncture.

4.4.Vowels, consonants, diphthongs, linking ‘r', caalimowels, phonetic symbols, consonant clusters.

4.5. Received pronunciation
4.6 Brief description of prefixes, suffixes.
4.7. Compound words, portmanteau words, acrongorsjersion, clipping.

Unit 5 — Semantic and Graphic structure of Englie (6 hrs)

51. Brief description of homophones, synonyms, m@yrws, polysemy, hyponymy, IC Analysis,

conceptual meaning, contextual meaning.

5.2. Brief description of graphic substance anglgeane.
Unit 6— Syntactic structure of English (17 ts)

Analysis of the structural items in the readersolfare in use from Std. V to XI:

6.1 Parts of speech

6.2 Auxiliaries, prepositions, conjunctions

6.3 Tenses

6.4 Degrees of comparison

6.5 Reported speech

6.6 Active and passive voice

6.7 Question tags, gerunds, participles

6.8 Conditional clauses

6.9 Absolute construction

6.10 Transformation of sentences (simple, comg@mnd complex)
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Course EDU
No. of Credits
Contact hours

SEMESTER I

PEDAGOGIC ANALYSIS OF MALAYALAM

:804.12
4
-84

Course Obijectives:

On completion of course the student teacher wikible to :

Prepare teaching manual

Construct achievement test and diagnostic test

Understand the concept of micro teaching

Develop a thorough understanding of the contera afé/lalayalam included in the high
school syllabus.

Develop discourses prescribed for secondary level.

Enhance their proficiency in Malayalam by givingmh a perspective on the structure of
language, various elements of language and itsx@agon.

Analyze the structural items in the prescribed eesd

Understand the nature of language as a dynamig.ent

Identify the basic requirements for learning.

Mode of transaction:
Lecture cum demonstration, probsaitving, brain storming session, group discussion,
case study, projects and powertgmi@sentation.

Course Outline.

Unit: | — Planning of Instruction in Malayalam ( 20 Hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in Malayalam (10 Hrs)
2.1) Objective based Evaluation, competency basali&tion

2.2) construction of achievement test —desigre plunt, writing of test items.

2.3) different types of test items — merits and dgts

2.4) Continuous and comprehensive evaluation —iggesl/stem
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Unit — 3 Training in Teaching Skills ( 14 hrs)

3.1) Micro Teaching Practice in three skills- StiosuVariation, Questioning, Reinforcement

3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence

Unit 4 Content analysis of select topics (15 hrs)
- Analysis of the contents of Malayalam text bookar{dard VIII to standard XlI)
- Linguistic content-ldeational content

- Linguistic content-vocabulary-synonyms-antonymsetggrsingular and plural words-idioms and

phrases
- |deational content

Grammar (15 hrs)
- Parts of speech
- Tense
- Gender
- Number
- Case
- Sentence structures

Discourse oriented pedagogy (10 hrs)

- Developing discourses (notices, paragraphs, inwiiaf essays, letter writing etc.) prescribed for

secondary and higher secondary level.
- Principles of writing curricular objectives

- Selection of instructional strategies, selectibmstructional materials,
- Introducing a topic

- Student motivation technique
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2.  Keralapanineeyam - AR. Rajaraja Varma
3. Bhashabhooshanam - A.R. Rajaraja Varma
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Vrithashilpam Kuttikrishna Marar
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Kainikkara Kumara Pillai

Malayalabhashadyapanam

Kairaliyude Katha - N. Krishna Pillai
Malayalasahithyacharithram - P. K. Parameswaran Nair
The Language —  Arts in Elementary
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The art of teaching as a living language
(English Language Book Society) - Moris
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SEMESTER Il

PEDAGOGIC ANALYSIS OF HINDI

CORE COURSE : EDU 804.13
NO. OF CREDITS 14
CONTACT HOURS 184

Course Obijectives:

On completion of the course the student-teachébeihble to

?

?

?

Identify the need and importance of instructigesiahning

Prepare teaching manuals

Prepare unit plan, design unit and achievemett te

Acquire deeper insight in to the concept of eatidun.

Develop competencies in various micro teachiritssk
Understand the meaning, scope and importancentérmt analysis.
Analyze the Hindi text books prescribed for staddvl1ll to XII

Enhance their proficiency in Hindi by giving thenperspective on the

the various elements of language and its org#aiza

Develop discourses prescribed for secondary myméihsecondary level.

Mode of Transaction

structure of the language,

Lecture cum demonstration, problem solving, bragrreing, group discussion, seminar and projects.

Course Outline

Unit: | — Planning of Instruction in Hindi ( 20 hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in Hindi (10 hrs)
2.1) Objective based Evaluation, competency bagaldi&tion

153



2.2) construction of achievement test —design, phirg, writing of test items.
2.3) different types of test items — merits and dgts
2.4) Continuous and comprehensive evaluation —iggesl/stem

Unit — 3 Training in Teaching Skills (14hrs)

3.1) Micro Teaching Practice in three skills- StiosuVariation, Questioning, Reinforcement

3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence

Unit 4 Content analysis of select topics (20 hrs)
- Analysis of the contents of Hindi text books (startd VIl to standard XIlI)
- Linguistic content-Ideational content

- Linguistic content-vocabulary-synonyms-antonymsetggrsingular and plural words-idioms and

phrases
- ldeational content

Grammar (10 hrs)
- Parts of speech
- Tense
- Gender
- Number
- Case
- Sentence structures
- Comparative study between Hindi and Malayalam seetstructures

Discourse oriented pedagogy (10 hrs)

- Developing discourses (notices, paragraphs, inwiiaf essays, letter writing etc.) prescribed for

secondary and higher secondary level.
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SEMESTER Il
PEDAGOGIC ANALYSIS OF SANSKRIT

Course: EDU 804.14
No. of Credits: 4
Contact hours: 84

Course objectives:
1 On completion of this course the student teachibes able to:
understand the facts concepts, principles anditeemcluded in a given context area.
plan instructional objectives
plan learning experiences on specific concepts.
prepare lesson plans
develop improvised aids and prepare evaluatiolstoo

understand the content of the syllabus in Sangkwiroughly and equip with higher
knowledge.

1 analyses feed back based on evaluation.

O 0Ooo0ooo o

Mode of Transaction

Lecture cum demonstration, problem solving, bratorming session, group discussion, case- study,
projects and power point presentations

Course Outline

Unit: | — Planning of Instruction in Sanskrit ( 20 hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in Sanskrit (10 hrs)
2.1) Objective based Evaluation, competency bagaldi&tion

2.2) construction of achievement test —design, phirg, writing of test items.
2.3) different types of test items — merits and dgts

2.4) Continuous and comprehensive evaluation —iggesl/stem
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Unit — 3 Training in Teaching Skills (14hrs)

3.1) Micro Teaching Practice in three skills- StiosuVariation, Questioning, Reinforcement

3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence

Unit 4 Content analysis of select topics (20 hrs)

Analysis of the contents of Sanskrit text bookarfdard VIl to standard XII)
Linguistic content-ldeational content

Linguistic content-vocabulary-synonyms-antonymseggrsingular and plural words-idioms and

phrases
Ideational content

Grammar (10 hrs)

Parts of speech

Tense

Gender

Number

Case

Sentence structures

Comparative study between Hindi and Malayalam seetstructures

Discourse oriented pedagogy (10 hrs)

Developing discourses (notices, paragraphs, inortaf essays, letter writing etc.) prescribed for

secondary and higher secondary level.
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SEMESTER Il

PEDAGOGIC ANALYSIS OF ARABIC

COURSE: EDU 804.15
NO. OF CREDITS: 4
CONTACT HOURS: 84

Course objectives

On completion of the course the teacher learndrsibble to,

develop an insight in to the theoretical basgsenfagogic analysis
enhance the proficiency in teaching Arabic languag

prepare lesson plan, unit plan and year plans

acquaint with the curriculum prescribed for tharieers of Arabic
understand and practice modern evaluation teckriqu

develop the ability to communicate in Arabic

O Oooooo

Mode of Transaction

Lecture cum demonstration, problem solving, braterming session, group discussion, case-
study, projects and power point presentations
Course Outline

Unit: | — Planning of Instruction in Arabic (20 hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in Arabic (10 hrs)
2.1) Objective based Evaluation, competency bagaliation

2.2) construction of achievement test —design, phirg, writing of test items.
2.3) different types of test items — merits and dgts
2.4) Continuous and comprehensive evaluation —iggesl/stem

Unit — 3 Training in Teaching Skills (14hrs)

3.1) Micro Teaching Practice in three skills- StiosuVariation, Questioning, Reinforcement
3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence
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Unit 4 Content analysis of select topics (20 hrs)

- Analysis of the contents of Arabic text books (staml VIII to standard XlI)

Linguistic content-ldeational content

Linguistic content-vocabulary-synonyms-antonymseggrsingular and plural words-idioms and

phrases

Ideational content

Grammar (10 hrs)
Nahwal Walih Part | — Vol: I, Il 1l

Rhetorics
- Al — Balagathul Waliha Part 111,111

Prosody
- 16Mtrs in Arabic

Discourse oriented pedagogy (10 hrs)

- Developing discourses (notices, paragraphs, ineitaf essays, letter writing etc.) prescribed for

secondary and higher secondary level.

References
1. Evaluation in language Education — CIIL, Mysore
2. Grammar test in Arabic published by S.I.F. Karal

3. Micro teaching programme of Teaching skills -e\Bn A. G.

162



SEMESTER I
PEDAGOGIC ANALYSIS OF MATHEMATICS

CORE COURSE . EDU 804.16
No. OF CREDITS 4
CONTACT HOURS . 84

Course Obijectives:
On completion of the course, the student teachkbeiable to:

1) gain competence in instructional planning

2) analyse the text book prescribed for Secondarsi |

3) analyse the topics from algebra up to seconldas/

4) analyse the topic from trigonometry up to seeopndevel

5) analyse the topics from geometry up to Seconkdaei

6) analyse the topics from statistics up to seconidael

7 analyse the topics from Calculushaher secondary level
8) develop competence in various micrdteagskills

9) evaluate teaching manuals with specific criteria

10)  gain competence in achievement test constructio

11) Diagnose the difficulties and plan for remeduatruction

Modes of Transaction:

Lecture cum discussion, Individual gesients, Guided small group discussion,
seminars, Activity methods.

Course Outline:

Unit: | — Planning of Instruction in Mathematics (20 hrs)

1.1 Meaning, importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in  Mathematics (10 hrs)
2.1) Objective based Evaluation, competency bagali&tion

2.2) construction of achievement test —design, phirg, writing of test items.
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2.3) different types of test items — merits and dgts

2.4) Continuous and comprehensive evaluation —iggesl/stem

Unit — 3 Training in Teaching Skills (14hrs)
3.1) Micro Teaching Practice in three skills- StlosuVariation, Questioning,Reinforcement

3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence
Unit 4: Content Analysis of Select Topics
i Alegbra (10 hrs)

Commercial Mathematics, indices, raial proportion, interest, identities, equations,
Polynomials, Progressions.

ii Trigonometry (5hrs)
Trigonometric ratios, trigonometric idgies, heights and distances
lii Geometry ( 10 hrs)

Mathematical principles, mensuration of sali@ircles, Polygons, Similarity and
Congruency, analytic and coordinate geometry.

iv Statistics (10 hrs)

Classification and Tabulation of data, grapharadl diagrammatic representation of data,
measures of central tendency, measures of dispesarelation.

v) Calculus  (5hrs)
Introduction to DifferentiatidhIntegration
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SEMESTER I

PEDAGOGIC ANALYSIS OF PHYSICAL SCIENCE

CORE COURSE : EDU 804. 17
No. OF CREDITS : 4

CONTACT HOURS : 84

Course Objectives

On completion of the course the student - teachiebevable to

1. understand the planning of instruction accordinthe objectives of teaching
physical science.
2. acquire skills related to planning and instrorcti

3. understand evaluation techniques and prepaeetdlg based test items to assess
the achievement and progress of the pupils.

4. understand how diagnostic tests can be usetktaify difficulties in student
learning .

5. understand teacher evaluation

6. acquire training in teaching skills through roteraching.

7. develop an understanding of the pedagogicakanetuded for teaching physics
and chemistry at the high school level andctetbareas at the higher secondary
level.

8. analyze the pedagogical areas into terms, synfaalts, formulae, equation,
concepts, definitions, laws, theories, pples and processes.

9. develop ability to devise learning experienaeteach different content areas.

Mode of transaction
Lecture, demonstration, group discussion, projemtkywproblem — solving sessions, brain storminggeca
study, seminars, assignments and other relevamitpees.

Course Outline

Unit: | — Planning of Instruction in Physical Scierce (20 Hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach
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Unit: 2 — Evaluation in  Physical Science (10 Hrs)
2.1) Objective based Evaluation, competency bagali&tion

2.2) construction of achievement test —design, phirg, writing of test items.
2.3) different types of test items — merits and dgts
2.4) Continuous and comprehensive evaluation —iggesl/stem

Unit — 3 Training in Teaching Skills ( 14hrs)

3.1) Micro Teaching Practice in three skills- StloauVariation, Questioning,Reinforcement

3.2) Teacher Evaluation — Criteria for evaluatirgadhing Competence
Unit 4 -Content Analysis (40 hrs)

2.1 Content Analysis of the existing Physics ahe@istry topics included in Standard VIII, IX and X
textbooks of Kerala State Board syllabus.

2.2 Content Analysis of selected Physics anch@$tey Syllabus topics included in the
Kerala Higher Secondary School Syllalsiisted below.

PHYSICS
l. Concept of Vectors
Basic vector operations (dot product eross product).
Il. Basic concepts of rotational motion
Concept of moment of inertia
Center of mass
Torque and angular momentum
[l Basic concepts of heat and thermodynamics
Statement of Joule’s law
Laws of thermodynamics
V. Universe — basic ideas of astrophysics.

CHEMISTRY

l. Atomic structure
Hund’s rule
Pauli’s exclusion principle
Aufbau principle

Il. Mole concept — an advanced view.
I"l. States of matter — classification
Gaseous state

Gas laws — graphical representation
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V.

Solutions — methods of expressing comiion
Molarity

Molality

Normality

Mole fraction

V. Bonding and molecular structure
Hybridization — sp, sp2, sp3.

VI.  Nuclear chemistry
Types of radiations
Group displacement law
Radioactive disintegration series
Radiocarbon dating
Fission and fusion
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SEMESTER I

PEDAGOGIC ANALYSIS OF NATURAL SCIENCE

CORE COURSE .  EDU 805.18
No. OF CREDITS 4
CONTACT HOURS . 84

Course Obijectives:

On completion of the course the student teachiébwiable to

? understand the importance of planning in teachatgral science

? understand the achievement test construction

? understand the facts, concepts, principlesyigeand processes included in a given content area
? prepare teaching manuals

? develop skill in improvising teaching aids

Course Outline

Unit: | — Planning of Instruction in Natural Science (20 hrs)

1.1 Meaning,importance and purpose of planning
1.2 Year plan, unit plan and lesson plan

1.3 Approaches in lesson planning — Herbartianstructivist approach

Unit: 2 — Evaluation in Natural Science (10 hrs)
2.1 Objective based Evaluation, competency basalti&ion

2.2 Construction of achievement test —design, ptu#, writing of test items.
2.3 Different types of test items — merits and détsie

2.4 Continuous and comprehensive evaluation — ggaslystem
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Unit 3 Training in teaching skills (14 hrs)
3.1 Micro teaching - practice in 3 teaching skills
3.2 Teacher evaluation — Criteria for evaluatiegching manuals and teaching competencies
Unit 4 Content Analysis Select Topicsip to Higher Secondary Level (40hrs.)

i Ecology

Biosphere and ecosystems

Biodiversity

Conservation of nature and natural resources

Pollution and sustainable development

Population

ii. Agriculture:

Ancient and Modern agriculture practices

Agriculture and sustainable development

Agro industries and environmental impact
iii Cytology, GeneticandEvolution:

Prokaryotes and eukaryotes

Cell theories

Cell Structure and function

Cell divisions 3.16

Mendel’s laws and theories

Chromosomes, genes and genetic way
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Protein synthesis and phenotypic characters
Genetic engineering

iv  Physiology
Organization in the living world and continuity dife

Basic life processes of the livingrigd-Photosynthesis, Nutrition, Respiration, Trasmsp

of materials, Excretion, control and co-ordinatiMovements and growth and reproduction.
Organ systems in animals, their structiuegtions and malfunctions.

Health and hygine
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SEMESTER Il
PEDAGOGIC ANALYSIS OF SOCIAL SCIENCE

CORE COURSE . EDU 804.19
No. OF CREDITS 4
CONTACT HOURS . 84

Course Obijectives:

On completion of the course the student-teachéteibble to:

?

?

?

?

develop an understanding of the meaning, scapégrortance of pedagogic analysis

identify the need and importance of planningrutdion in Social Science and compare and
contrast various levels of planning instructiorSiocial science

analyse the content in to terms, facts concepi®ethe prescribed content areas.
prepare lesson plans based on constructivistitgadesign and critical pedagogy
develop an understanding about diagnostic testemedial teaching

prepare Unit Plan and Achievement Test

prepare and practice micro-teaching lesson feeldping competencies needed for teaching
at secondary level

develop an understanding about the statistichhiques suitable for analysing the scores
obtained through achievement test

prepare suitable instructional aides for teachingecondary level

conduct projects related to Social Science.

Mode of Transaction

Lecture-cum-demonstration, Project work, Seminasignment, Brain storming, Discussion,
Group work, etc.
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Course Outline

Unit: | — Planning of Instruction in Social Scien@ ( 20 Hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in Social Science (10 Hrs)
2.1) Objective based Evaluation, competency bagaldi&tion

2.2) construction of achievement test —desigre phint, writing of test items.
2.3) different types of test items — merits and dgts
2.4) Continuous and comprehensive evaluation —iggesl/stem

Unit — 3 Training in Teaching Skills ( 14 hrs)

3.1) Micro Teaching Practice in three skills- StloauVariation, Questioning,Reinforcement

3.2) Teacher Evaluation — Criteria for evaluatirepdhing Competence
Unit - 4 Content Analysis of Select Topics

I. History (18 hrs.)
- Paleolithic Age, Neolithic Age
- Harappan Culture, Egyptian Civilization
- First World War
- Second World War

- United Nations Organization

- Feudalism

- Renaissance

- Vedic age.

- Ashoka the Great

- Administration of Akbar

- India’s Freedom Struggle (1857-1947)
- Malabar Rebellion

- Vaikom Sathyagragha, Guruvayoor Sathyagraha
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- Temple entry proclamation.
- Sree Narayana Guru

- Ayyankali

ii. Geography (12 hrs.)

Map Projection

The Structure of the Earth
Rotation and Revolution.
The Solar System

Solar and Lunar Eclipse

Lithosphere — Volcanoes, Major Land forms.

- Atmosphere - Layers of atmosphere, Ozpeen house effect, Types of Rain fall

Hydrosphere - Neap Tide and Spring Tide

Biosphere — Food chain — Environmental Pollution

liiEconomics (5 hrs.)

- Functions of Money

- Factors of Production
- RBI and its functions
- Functions of Commercial Banks,odérn Trends in Banking

- Economic Systems-Capitalism, Socialism, Mixexbiomy

Political Science (5 hrs.)

Elements of State

Organs of government and its functions — Executiegiislature and Judiciary.
Supreme Court

Salient features of Indian Constitution

Rights and duties of an Indian Citizen
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SEMESTER I

PEDAGOGIC ANALYSIS OF COMMERCE

CORE COURSE :  EDU 804.20
No. OF CREDITS 4
CONTACT HOURS 84

Course Objectives:

On completion of the course, the student teachkbeiable to:

1) gain competence in instructional planning

2) analyse the text book prescribed for Highero&dary level

3) analyse the topics from business studies updbdd Secondary level
4) analyse the topic from Accountancy up to HigBecondary level

5) develop competence in various micro-teaghkills

6) evaluate teaching manuals with specific criteria

7) gain competence in achievement test construction

8) Diagnose the difficulties and plan for remedsltruction

Modes of Transaction:

Lecture cum discussion, Individual gasients, Guided small group discussion, projeckw
seminars, Activity methods.

Course Outline:

Unit: | — Planning of Instruction in Commerce (2 Hrs)

1.1 Meaning,importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach RCEM approach

Unit: 2 — Evaluation in  Commerce (10 Hrs)
2.1) Objective based Evaluation, competency bagaldi&tion

2.2) construction of achievement test —desigre plunt, writing of test items.
2.3) different types of test items — merits and dgts

2.4) Continuous and comprehensive evaluation —iggesl/stem
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Unit — 3 Training in Teaching Skills (14 hrs)
3.1 Micro Teaching Practice in Teagh8kills-Skill of Introduction, Questioning and
blackboard work
3.2 Teacher Evaluation — Criteriadgaluating Teaching Manuals,

Criteria for evaluating Teachi@gmpetence

Unit 4 : Content Analysis of Selected Topics
i. Business Studies(+1) (10 hrs)
Nature and purpose of business , , Social respitinsdf Business, Structor of business,Forms of
Business organisations, Service sector undertakBeys oral organisations, Sources of Businessia
Formation of Company, internal trade and Extermadeé.
ii. Business Studies(+2) ( 10hrs)

Business Environment,Nature and Significasfdelanagement, Principles Function of
Management, Financial Management, Marketing ManageénConsumer Protection and Capital Market.

lii Accountancy(+1) ( 10 hrs)
Accounting- Meaning, objective, Key concept, Tiyeoases of accounting, Trial balance,
Rectification of errors, Financial statements ,[@eption, reserves and provisions, Bills of excleang
Non profit organizations, Date base design faoaating ,Accounting for incomplete records .

iv. Accountancy(+2) (10hrs)

Partnership-Admission, Retirement and Dissolution
Company accounts- Accounting for share capital, Quierized accounting , Financial Analysis .
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SEMESTER Il
PEDAGOGIC ANALYSIS OF INFORMATION TECHNOLOGY AND CO MPUTER SCIENCE

Core Course :804.21
No. of Credits : 4
Contact hours : 84

Course Objectives:
On completion of the course the teacher learndrbsihble to:

understand the facts, concepts, principles amatieeincluded in a given content area.
plan Curricular Objectives.

plan learning experiences on specific concepts.

prepare lesson plan

develop improvised aids

prepare evaluation tools

analyse feed back based on evaluation

supplementary remedial instruction to close thesga

0O o o o o oo o o-g

redefining the procedures to overcome the ideatifwveakness.
Mode of transaction

Lecture com demonstration- problem solving-braorsing session, group discussion, case study,
projects and power point presentations.
Course Outline

Unit: | — Planning of Instruction in IT and Computer Science ( 20 hrs)

1.1 Meaning, importance and purpose of planning
1.2. Year plan, unit plan and lesson plan

1.3) Approaches in lesson planning — Herbartianstactivist approach

Unit: 2 — Evaluation in IT and Computer Science 10 hrs)
2.1) Objective based Evaluation, competency bagaldi&tion

2.2) construction of achievement test —desigre phint, writing of test items.
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2.3) different types of test items — merits and dgts

2.4) Continuous and comprehensive evaluation —iggeasl/stem

Unit — 3 Training in Teaching Skills (14 hrs)

3.1 Micro Teaching Practice in Teagh8kills-Skill of Introduction, Questioning and
blackboard work
3.2 Teacher Evaluation — Criteriadgaluating Teaching Manuals,

Criteria for evaluating Teachi@gmpetence

Unit 4 - Content Analysis of Select Topics ( 40 bj

4.1  Selection of content area, meaning and priasipf content analysis-conceptual analysis

4.2  Application of instructional strategies and emngtls in related content area.

4.3 DBMS

4.4  The syllabi prescribed for computer sciencd &t secondary and Higher Secondary level.
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